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ABSTRACT 
 
Empirical HYLGHQFH VKRZV WKDW SDUHQWDO HQJDJHPHQW LPSURYHV FKLOGUHQ¶V
learning, social competence and physical health from preschool years through 
childhood and adolescence and into adulthood. Yet reasons as to what can 
motivate, or hinder parents to become involved are complex. Research 
suggests that parental engagement is maximised when parents are actively 
engaged in decision making (Harris & Goodall, 2007; Irvine, 2005; DCSF, 2009; 
Ranson, 2011). The aims of the current study were: 1) to illuminate the practice 
of an individual school regarding how they view engaging with parents in 
decision making; and 2) to explore the activities that the school employs in 
engaging with parents and to investigate which of these activities the parents 
view to be important, positive and worthwhile.  
 
Q-methodology was used for the first phase of this study and sought to identify 
DQG GHVFULEH WKH VFKRRO VWDII PHPEHUV¶ YLHZV RI WKH DERXW WKH FRQFHSW RI
engaging with parents of children described with special educational needs in 
decision making. Two distinctive viewpoints were revealed: 1) parents as 
partners and 2) respecting and valuing parents. The second phase of the study 
employed a focus group to identify the activities the school employs. Finally a 
survey was used in the third phase to explore which of these activities were 
rated as most positive and worthwhile by parents. Interestingly the findings from 
the focus group and the survey corresponded to factors related to the 
psychological need for competence, autonomy and relatedness in relation to 
SDUHQWV¶ LQWULQVLFPRWLYDWLRQ WRHQJDJHZLWK WKHVFKRRO Proposals are made in 
relation to implications for the practice of schools as well as suggestions for 
further research. 
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1  ,QWURGXFWLRQ 
 
The initial inspiration for this research came from the publication of The Lamb 
Inquiry (DCSF, 2009) which brought the voice of parents, children and young 
people to the forefront of the Special Educational Needs (SEN) system. The 
Lamb Inquiry concluded that the SEN system works best when the schools, 
local authorities and parents operate in true partnership with each other. The 
author, working as an Educational Psychologist for a large rural and urban local 
authority in the English Midlands, became curious about the question of what 
µschools and local authorities working in true partnership with parents¶ looks like 
in practice. A starting point for this investigation was how this notion is viewed. 
7KH DXWKRU¶V SUHYLRXV H[SHULHQFH RI XVLQJ 4-methodology had indicated the 
appropriateness of this methodology to explore viewpoints.  
 
Initially the study had intended to focus on identifying and describing the 
YLHZSRLQWVRISDUHQWV¶ZKRVHFKLOGUHQhad a statement of educational needs. It 
was deemed that these parents would have had at least some contact with the 
local authority during the process of the statutory assessment when decisions 
DERXWWKHFKLOG¶VVWDWHPHQt of special educational needs were made. However 
difficulties were encountered with recruiting a large enough sample. Therefore 
the focus of the study became an in-GHSWKH[SORUDWLRQRIDQLQGLYLGXDOVFKRRO¶V
approach to engaging with parents in their decision making processes. The 
school chosen was a Primary Special School where all children have a 
statement of Special Educational Needs and therefore all parents had at least 
some experience of dealing with the SEN system. The process of an in-depth 
H[SORUDWLRQRI WKHVFKRRO¶VDSSURDFK OHG WRDQ LOOXPLQDWLRQRI WKHVFKRROVWDII¶V
views on engaging parents. The second part of the study elucidated which 
IHDWXUHVRIWKHVFKRRO¶VV\VWHPWKHSDUHQWVYDOXHGDVHQDEOLQJWKHPWRHQJDJH
with the school in decision making processes. 
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2  Review of the Literature  
 
Why should schools invest in increasing and improving their engagement 
with parents in decision making processes? 
Children are educated by their whole environment...the school has a specialist 
function, but the central place belongs to the family. (Grant, 1989 p.126) 
 
7KH VLJQLILFDQFH RI SDUHQWDO HQJDJHPHQW LQ WKHLU FKLOG¶V OHDUQLQJ LV ZLGHO\
UHFRJQLVHG3HWHUVHWDO¶VVXUYH\FRQGXFWHGRQEHKDOIRIWKH'HSDUWPHQW
for Children, Schools and Families found that two in three parents said they 
ZRXOGOLNHWREHPRUHLQYROYHGLQWKHLUFKLOG¶VVFKRROOLIH7KHUHLVDQLQFUHDVLQJ
acknowledgement of the importance of the role that parents play; a position that 
is reiterated in both the research report commissioned by the Specialist Schools 
and Academies Trust (Harris & Goodall, 2007) and a review of best practice in 
parental engagement commissioned by the Department for Education (Goodall 
et al, 2011): 
SDUHQWDO LQYROYHPHQW KDV DQ LPSRUWDQW HIIHFW RQ FKLOGUHQ¶V
achievement even after all other factors (such as social class, 
maternal education and poverty) have been factored out (Harris & 
Goodall, 2007 p24)...When schools, families and community work 
together to support learning, children tend to do better in school, stay 
in school longer and like school more (Harris & Goodall, p7). 
 
National Government policy and practice reflects this view with the publication 
of numerous studies and papers on how to promote parental engagement in 
learning and education - for example, the Lamb Inquiry (DCSF, 2009), Every 
Parent Matters (DfES, 2007) and The Impact of Parental Involvement on 
&KLOGUHQ¶V(GXFDWLRQ'&6)WRQDPHEXWDIHZ7KLVGULYHIRULQFUHDVHG
parental engagement in schools is embedded within the public policy of Public 
Value Theory (Coats & Passmore, 2008) which has shifted the focus on parents 
from being not just consumers of public services but to users of services who 
hold a stakeholder interest. In relation to schools, Public Value Theory has led 
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schools to take into account the views and interests of their stakeholders by 
engaging with parents and promoting greater levels of parent participation 
(Coats & Passmore, 2008). 
 
A question is posed at the beginning of this chapter ± ³ZK\ VKRXOG VFKRROV
invest in increasing and improving their engagement with parents in decision 
PDNLQJSURFHVVHV"´ ,QRUGHU WRDQVZHU WKLVTXHVWLRQ WKLV OLWHUDWXUH UHYLHZ ZLOO
draw on material from the following sources: 
x The political and historical context for increasing public participation in 
education 
x A definition of what is meant by parental engagement 
x Psychological factors mediating parental engagement 
x Approaches to engaging parents with reference to barriers to 
engagement 
x Approaches to engaging parents in decision making processes 
 
2.1 Increasing Public Participation 
We¶UHDOOLQIOXHQFHGE\HDFKRWKHU,FDQ¶WEHKXPDQLQLVRODWLRQ,DPEHFDXVH\RX
are. If there werHQR<RXWKHUHFRXOGQ¶WEH0HArchbishop Desmond Tutu, 1999 
p.34) 
 
2.1.1 The political commitment for increasing public participation 
In the 30 year period from 1980 to 2010 over forty Education Acts were passed 
as well as hundreds of accompanying circulars, regulations and statutory 
instruments (Tomlinson, 2001; Gillard, 2011). This period is typified as a period 
during which the government in the UK moved towards promoting a post-
welfare state society dominated by private enterprise and competitive markets. 
Schools were increasingly subjected to market forces whilst funding, teaching 
and curriculum transferred from the control of local authorities to central 
govHUQPHQW 7KH (GXFDWLRQ $FW  WDNHV D IXUWKHU VWHS WRZDUGV VFKRROV¶
    14 
 
autonomy and independence from local authority control by taking forward the 
OHJLVODWLYHSURSRVDOVLQWKH6FKRROV:KLWH3DSHUµ7KH,PSRUWDQFHRI7HDFKLQJ¶
(DfE, 2010) for schools in England to become Academies. Academies are 
publicly funded independent local schools that provide a free education. As 
VWDWHGLQµ7KH,PSRUWDQFHRI7HDFKLQJ¶ 
...there is great scope for us to extend autonomy and freedom for 
schools in England. It is our ambition that Academy status should be 
the norm for all state schools, with schools enjoying direct funding and 
full independence from central and local bureaucracy (p.52) 
 
The drive for increasing private enterprise and competitive markets sits within, 
amongst other things, the political ideology of Public Value Theory (Coats & 
Passmore, 2008; Horner et al, 2008). Public Value Theory asserts a focus on 
citizenship and the role of public services (such as schools) to co-create public 
value. The aim of Public Value Theory is to create in the public sector the 
parallel desire of the shareholder interest in the private sector. Public Value 
Theory argues that: 
public services are distinctive because they are characterised by 
claims of rights by citizens to services that have been authorised and 
funded through some democratic process (Coats & Passmore, 2008 
p4). 
In other words, the citizens, or service users, have a stakeholder interest in the 
public service. It is designed to get managers of public services to focus on 
what is most valuable in the service they run by taking into account the views 
and interests of their stakeholders. This approach can be argued to have led to 
public managers seeking to engage with service users and promoting greater 
levels of public participation raising issues of empowerment, social capital, 
community capacity building and public participation (Horner et al, 2008). 
Subsequently these issues became increasingly prominent in public policy 
development (Bishop et al, 2009) thus encouraging, µD YDULHW\ RI PHWKRGV IRU
HQJDJLQJ WKHSXEOLFDQGSURPRWLQJJUHDWHU OHYHOVRISDUWLFLSDWLRQ LQSXEOLF OLIH¶
(Coats & Passmore, 2008 p15).  
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The manifestation of Public Value Theory within the public sector of schools is 
the involvement of parents in their FKLOG¶VHGXFDWLRQ3DUHQWVDUHYLHZHGDVWKH
users, or stakeholders, of this public service and this viewpoint is reflected in 
government policy. The Education Act (1986) created over 350,000 volunteer 
citizens in England and Wales to engage in the reformed school governing 
bodies. These were constituted on the principle of partnerships between 
parents, the local community, teachers and support staff as groups with 
µVWDNHKROGHU¶ LQWHUHVW LQ WKH VFKRRO This developed further with the Education 
Reform Act (1988), which granted school governing bodies the responsibility for 
the strategic direction of the school as well as delegated powers for budgets 
and staff (Ranson, 2011). These powers allowed a school to more easily 
respond to the needs and demands of its service users ± the community - rather 
than follow the dictation of local authorities. As argued by Ranson (2011) it also 
allowed schools to begin to respond to the issues of empowerment, social 
capital, community capacity building and public participation. 
 
2.1.2 The historical context for parental involvement in education 
Both nationally and internationally there appears to be recognition of the 
LPSRUWDQFHRISDUHQWDOLQYROYHPHQWLQVFKRROV2QHRIWKHRXWFRPHVRIWKHµ1R
&KLOG/HIW%HKLQG$FW¶LQWKH8nited States of America was a requirement 
for all schools in the USA to have a parent involvement policy (Epstein et al. 
,Q$XVWUDOLDWKHµ4XHHQVODQG&KLOG&DUH6WUDWHJLF3ODQXUJHGWKDW
closer attention be paid to consumer (i.e. parent) needs and expectations  
HFKRLQJ WKH WKHPHVRI µZRUNLQJ WRJHWKHU¶ DQG µHPSRZHULQJ IDPLOLHV¶ WKDWZHUH
FRQWDLQHG LQ WKH µ6WURQJHU)DPLOLHVDQG &RPPXQLWLHV 6WUDWHJ\¶  ,UYLQH
2005). Whilst in Canada, a study undertaken by Pence and Goleman (1987) 
depicted SDUHQWV DV µVLOHQW SDUWQHUV¶ LQ HDUO\ FKLOGKRRG HGXFDWLRQ FRQFOXGLQJ
WKDWµWREHWWHUXQGHUVWDQGHDUO\FKLOGKRRGHGXFDWLRQWKHVHVLOHQWSDUWQHUVPXVW
EHKHDUG¶S 
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,Q(QJODQGDQG:DOHVWKH:KLWH3DSHUµ([FHOOHQFHLQ6FKRROV¶VHWRXWD
government strategy for securing parental involvement by providing parents 
with information, giving parents a voice and encouraging parental partnerships 
with schools. In addition to this a large body of evidence was emerging showing 
a causal link between parentDO LQYROYHPHQW LQ WKHLUFKLOGUHQ¶V OHDUQLQJDQGWKH
FKLOG¶VVXEVHTXHQWDFKLHYHPHQW'HVIRUJHV3HWHUVHWDO+DUULV	
*RRGDOO7KH*UHHQ3DSHU µ(YHU\&KLOG0DWWHUV¶'I(6D ODLGRXW
ideas and proposals on issues related to children¶VKHDOWKDQGVHFXULW\LQFOXGLQJ
SDUHQWLQJ IRVWHULQJ\RXQJSHRSOH¶VDFWLYLWLHVDQG\RXWK MXVWLFH2QHSURSRVDO
was the creation of a Parenting Fund of £25 million over three years to improve 
parenting and family support through a range of services (including schools) to 
HQJDJHZLWKSDUHQWVWRVXSSRUWWKHLUFKLOG¶VGHYHORSPHQW'I(6Eµ(YHU\
&KLOG 0DWWHUV¶ UHFRJQLVHG WKH EHQHILWV RI SDUHQWDO LQYROYHPHQW LQ D FKLOG¶V
education and acknowledged the crucial role that parents play in influencing the 
aspirations and achievements of their children: 
Research suggests that parenting appears to be the most important 
factor associated with educational attainment at age 10, which in turn 
is strongly associated with achievement later in life. Parental 
involvement in education seems to be a more important influence than 
poverty, school environment and the influence of peers. (DfES, 2003a, 
p. 23) 
 
There is some evidence to argue that schools have been successful in 
improving parental engagement to support their chiOG¶V HGXFDWLRQ DQG
development. A survey conducted by Peters et al (2008) on behalf of the 
Department for Children, Schools and Families found that there was an 
LQFUHDVLQJWUHQGIRUSDUHQWVWRIHHOYHU\LQYROYHGLQWKHLUFKLOG¶VVFKRROOLIH
of parents felt very involved in 2001, 38% in 2004 and 51% in 2007). There was 
also a change in the viewpoints of SDUHQWVSHUFHLYLQJDFKLOG¶VHGXFDWLRQas the 
VFKRRO¶VUHVSRQVLELOLW\WR mainly or wholly their responsibility (20% in 2001, 19% 
in 2004 and 28% in 2007).  
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<HWWKH&KLOGUHQ¶V3ODQ'&6)UHFRJQLVHGWKDWVRPHFKLOGUHQDQG\RXQJ
people, in particular those from disadvantaged backgrounds, were still 
underachieving and thus argue that one way of improving achievement is to 
more fully involve parents in WKHLU FKLOGUHQ¶V OHDUQLQJ 7KH LPSRUWDQFH RI
engaging parents and carers in supporting young people in their education was 
DOVR UHFRJQLVHG LQ WKH 2IVWHG UHSRUW  WKH 6FKRROV :KLWH 3DSHU µ7KH
,PSRUWDQFHRI7HDFKLQJ¶'I(DQGWKH)LHOG5HYLHZRn Poverty and Life 
Chances (Field, 2010). These reports and documents reflected a growing 
ideological viewpoint that the object of learning was no longer perceived as the 
child in the classroom of a school detached from the community but a 
perception of a more inclusive learning community which embraces family and 
the neighbourhood (Ranson, 2011). Alan Johnson (as Education Secretary) 
VXPPDULVHGWKLVSRVLWLRQLQWKHJUHHQSDSHUµ(YHU\3DUHQW0DWWHUV¶ZKHQ
he stated: 
we want to empower parents to influence and shape public services 
VXFKDVVFKRROVKHDOWKDQGFKLOGUHQ¶VVHUYLFHVDVSDUWRIRXUSXEOLF
service reforms (p.1) 
 
2.1.3 Criticism of public participation 
Although public participation in decisions that affect them is becoming 
increasingly the norm (Bishop et al, 2009) it is important to acknowledge some 
of the criticisms of public participation. Some challenge the possibility of 
reaching a consensus across groups with diverse and often conflicting priorities. 
This is due to tensions between seeking to represent diverse views and 
simultaneously reaching agreement over complex and/or controversial issues 
(Coats & Passmore, 2008): 
Within a culture of rampant privatisation and marketisation, middle 
FODVVVWUDWHJLHVRIVRFLDOUHSURGXFWLRQ«LQFUHDVLQJO\IRFXV exclusively 
on the individualistic pursuit of self-interest to the exclusion of any 
notion of the greater social good (p.35) 
In other words, the concerns of those who participate are often narrow and 
aimed primarily at gaining advantage for themselves. 
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Another criticism is the increased cost that the process of public participation 
incurs (Coats & Passmore, 2008). The processes required to involve and 
engage with the public have a tendency to add to the time the process takes 
causing costs to be higher. In addition, the personnel involved need to have the 
capacity and ability to interpret the information that emerges which also causes 
costs to be higher. 
 
A further criticism is the rejection of the idea that it is possible to create a truly 
inclusive, un-coHUFHG IRUXP EHFDXVH HQJDJLQJ ZLWK µKDUG WR UHDFK¶ JURXSV LV
notoriously difficult (Bishop et al, 2009). These are difficult challenges that pose 
a significant risk to the success of public participation. As Coats & Passmore 
state without providing an answer to these criticisms: 
No matter how effective the engagement process itself, public 
organisations are vulnerable to criticism that public engagement is at 
best ineffective, and at worst a veil to conceal the underlying motives 
of the organisation (p.22) 
However, although difficult they are perhaps not insurmountable challenges. By 
undertaking a detailed consideration of the engagement process this review will 
reflect upon what parent engagement looks like and how schools can 
successfully engage parents by overcoming the criticisms and barriers to 
engagement. 
 
2.2 Engaging with parents 
Parents are usually the best judges of what children need. They understand their 
children better than anyone else, and have important insights into what children 
want. (DfES, 2007 p.7)  
 
2.2.1 Definition of engagement 
7KH WHUPV µLQYROYHPHQW¶ µHQJDJHPHQW¶ DQG µSDUWLFLSDWLRQ¶ DUH RIWHQ XVHG
interchangeably. However there are differences between them and so it is 
important to clarify what is meant and understood by these terms. This is 
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especially important when considering the impact of parental involvement on 
achievement and attainment. Although, currently, there is a consensus that 
SDUHQWDO LQYROYHPHQW GRHV PDNH D SRVLWLYH GLIIHUHQFH WR SXSLO¶V DFKLHYHPHQW
early studies in this field had actually produced a mixed set of findings and 
conclusions. A reason for this is partly because the studies used different 
GHILQLWLRQVRIWKHWHUPSDUHQWDOµLQYROYHPHQW¶+DUULV	*RRGDOO 
 
The term parental involvement seems to refer to any activity that a parent takes 
SDUWLQRUJHWVLQYROYHGZLWKWKDWLVUHODWHGWRWKHLUFKLOG¶VHGXFDWLRQ(SVWHLQHW
DO¶V  W\SRORJ\ XVHIXOO\ FDWHJRULVHV µLQYROYHPHQW¶ LQWR VL[ W\SHV ZKLFK
GHPRQVWUDWHWKHUDQJHDQGYDULDELOLW\RISDUHQWV¶ZRUNLQUHODWLRQWRVchool: 
7\SH  µ3DUHQWLQJ¶ - creating and sustaining a supportive and caring home 
HQYLURQPHQW WKDW VXSSRUWV FKLOGUHQ¶V OHDUQLQJ 7KLV FDQ WDNH PDQ\ IRUPV
LQFOXGLQJ µWKH SURYLVLRQ RI D VHFXUH DQG VWDEOH HQYLURQPHQW LQWHOOHFWXDO
stimulation, parent-child discussion, good models of constructive social and 
educational values; and high aspirations relating to personal fulfilment and good 
FLWL]HQVKLS¶+DUULV	*RRGDOOS 
7\SHµ&RPPXQLFDWLQJ¶ ± establishing two-way communication channels from 
school to home about school programmes and student progress. This includes 
school reports, home-school books and newsletters. 
7\SH  µ9ROXQWHHULQJ¶ ± recruiting parental help in the school classroom and 
attending events including volunteer readers in the classroom, being involved 
ZLWKDKRPHZRUNFOXERUWKHµ3DUHQW7HDFKHU$VVRFLDWLRQ¶ 
7\SH  µ/HDUQLQJ DW KRPH¶ ± providing information and ideas to families to 
enable parent involvement in learning activities at home. This is often in the 
form of homework but some schools also send home booklets with ideas of 
different curriculum-related activities that parents can do at home with their 
children. 
7\SH  µ'HFLVLRQ PDNLQJ¶ ± having parents as advocates for their children 
acting as representatives on school committees. Most commonly this refers to 
parent governors but also includes school-parent councils or parent forums. 
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7\SH  µ&ROODERUDWLQJ ZLWK WKH FRPPXQLW\¶ ± identifying and integrating 
community resources and services to enhance school programmes. This can 
take the form of assemblies led by a community leader (such as a local vicar or 
minister) or visitors in the classroom (such as the fire or police services). 
 
,QRUGHU WRGLVWLQJXLVK µHQJDJHPHQW¶ IURP µLQYROYHPHQW¶ LW LVXVHIXO WRFRQVLGHU
the term parentaO µHQJDJHPHQW¶ DV LQFRUSRUDWLQJ VFKRRO RU KRPH-based 
activities that have been shown to have impact on pupil achievement (Harris & 
Goodall, 2007). For example, although parents working in schools can be a 
valuable asset to the school, research has not shown that parents working in 
schools make any tangible contribution to the academic attainment of individual 
students (Harris & Goodall, 2007). Therefore this activity falls under parental 
µLQYROYHPHQW¶ UDWKHU WKDQ SDUHQWDO µHQJDJHPHQW¶ ,Q UHODWLRQ WR (SVWHLQ¶V
typology above Types 4 µ/HDUQLQJ DW +RPH¶ and 5 µ'HFLVLRQ 0DNLQJ¶ 
encapsulate parental engagement.  
 
,UYLQHRIIHUVDXVHIXOGHILQLWLRQRIµ3DUWLFLSDWLRQ¶LQKHUSDSHUGHOLYHUHGWR
WKHµ,QWHUQDWLRQDO&RQIHUHQFHRQ(QJDJLQJ&RPPXQLWLHV¶LQ%ULsbane, Australia. 
,UYLQH  SRVWXODWHG WKDW µSDUHQW SDUWLFLSDWLRQ¶ UHIHUV WR D SDUWQHUVKLS
approach to educational provision and parents taking an increasing role in 
GHFLVLRQ PDNLQJ ,Q UHODWLRQ WR (SVWHLQ¶V W\SRORJ\ 7\SH  µGHFLVLRQ PDNLQJ¶
encompasses parental participation.  
 
The focus of this study is on parental engagement. The term parental 
engagement should be understood to refer to activities that fall under the types 
RI µOHDUQLQJ DW KRPH¶ DQG µGHFLVLRQ PDNLQJ¶ 7KHVH DFWLYLWLHV LQFOXGH SDUHQts 
helping children with their homework and the school providing additional 
information and/or ideas to families to enable parent involvement in learning 
activities at home. Other activities include parent governors, parent 
forums/councils and parent surveys or focus groups. 
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2.2.2 7KHKLHUDUFK\RISDUHQWV¶UROHFRQFHSWLRQ 
Research has shown that there are critical differences between parents in their 
level of motivation for engagement (Irvine 2005; Reay, 2005). Irvine concluded 
that some parents are motivated on an individualistic level (benefits to own 
child) whilst others are motivated on a more collective level (benefits to own 
child as well as other children and families). 
 
,UYLQH¶V VWXG\ LGHQWLILHG IRXU GLIIHUHQW FDWHJRULHV RI KRZ WKH UROH RI SDUHQWDO
involvement is constituted amongst parents. These categories form a hierarchy 
that signifies expanding conceptions of the role of parents and increasing levels 
of parent participation in policy matters and decision making. The hierarchy 
goes from Category A being the narrowest conception to Category D being the 
broadest and most participatory conception. Table 2-1 VXPPDULVHV ,UYLQH¶V
categories. Some of the structural elements are repeated over the categories 
and these are identified in italics. 
 
Category Label Referential element 
(what role is conceived 
as) 
Structural elements (how role is conceived) 
A No role 
conception 
The role of parents is 
seen as: No role 
shaping policy 
x Select and use service 
x No role in shaping public policy 
x Good for other parents (service users) 
to have their say 
x Question whether parents having a say 
would make any difference ± question 
whether government listens to parents 
B Raising 
concerns 
conception 
The role of parents is 
seen as being informed 
about policy that affects 
their child and family, 
raising concerns and/or 
x Focus on policy that affects their child 
and family 
x Receive information ± be informed 
x Be consulted ± given opportunity to 
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seeking a change to 
current or proposed 
policy. 
have a say 
x See what is being proposed and 
respond if unhappy (i.e. perceive 
problems, disagree or want to change 
something) 
x Parents can support informed policy 
HJLIGRQ¶WZDQWDVHUYLFHVDYHSXEOLF
money) 
x Want to be heard ± views 
acknowledged 
x Receive feedback 
x Question whether parents having their 
say will make any difference to policy 
decisions 
C  Having some 
conception 
The role of parents is 
seen as being informed 
and having some say in 
policy matters that 
directly affect their child 
and family. 
x Focus on policy that affects their child 
and family 
x Receive information ± be informed 
x Be consulted ± given opportunity to 
have a say 
x Have a say on policy matters likely to 
affect their child and family, if they wish 
(including raising concerns, positive 
feedback, ideas for improvement) 
x Participate in a democratic process 
x Parents can support informed policy 
(e.g. relevant services, save public 
money) 
x Want to be heard ± input 
acknowledged, views taken on board 
x Receive feedback 
x Some question whether parents can 
influence public policy 
D Participating in The role of parents is x Focus on policy that affects their child 
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policy decision 
making 
conception 
seen as participating in 
policy decision making, 
in particular where this 
is likely to affect their 
child and family 
and family ± although may share views 
on other matters of professional or 
personal interest (i.e. outside own 
family framework) 
x Receive information ± be informed 
x Seek information and look for ways to 
be involved 
x Participate in policy decision making 
x Exercise their democratic right to 
participate in decision making affecting 
their child and family 
x Expect feedback on outcomes 
Table 2-1 $GDSWDWLRQ RI ,UYLQH¶V  WDEOH VKRZLQJ &DWHJRULHV RI
description denoting role of parents in shaping Early Childhood 
Education and Care public policy in Australia 
 
$VFDQEHVHHQWKHUHDUHPDQ\IDFWRUVPHGLDWLQJSDUHQWV¶PRWLYDWLRQWREHFRPH
LQYROYHGDQGHQJDJHGZLWK WKHLUFKLOG¶VVFKRRO5HD\DVVHUWV WKDW WKHUH
are two broad sets of relationships with parents that schools have to manage - 
the assertive, demanding parents on the one hand and the seemingly passive 
disengaged parents on the other. On which side a parent falls depends not only 
on their current life context and their past history and experience of schooling 
(Reay, 2005; Irvine, 2005) but also on their levels of motivation. The next 
section examines the myriad of factors that mediate parental engagement 
including motivation and the significance of social systems and life context such 
as socio-economic status. 
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2.3 Factors mediating parental engagement 
3DUHQWVKDYH WKHVWURQJHVW LQIOXHQFHRQFKLOGUHQWKH\¶UH WKH ILUVWSHRSOHFKLOGUHQ
REVHUYHFORVHO\DQGWKH\¶UHDOVRWKHILUVWRQHVZKRWU\WRWHDFKFKLOGUHQDQGVKDSH
their behaviour. (Parke & Clarke-Stewart, 2011 p.341) 
 
The reasons as to what can motivate, or hinder, a parent to become engaged 
are complex. Several psychological theories offer a contribution towards 
understanding to elucidate why parents become motivated to engage and how 
they perceive their role. These include Self-Determination Theory, Social 
Comparison Theory, Role Theory and Self-Efficacy Theory. Although there are 
some overlaps between the theories they all offer a distinctive perspective upon 
this complex social issue. These theories are brought together under a model 
proposed by Hoover-Dempsey & Sandler (1997) which is useful in elucidating 
WKHGHFLVLRQVSDUHQWVPDNHLQUHODWLRQWRWKHTXHVWLRQ³6KRXOG,ZLOO ,FRXOG,
EHFRPHHQJDJHGLQP\FKLOG¶VHGXFDWLRQ"S´ 
 
2.3.1 Motivation 
The term motivation is used to describe the reasons why a person does 
something. In other words why a person finds energy, direction and persistence 
to initiate, guide and maintain goal-orientated behaviours (Ryan & Deci, 2000). 
Motivation is frequently described as being intrinsic or extrinsic. Intrinsic 
PRWLYDWLRQ UHIHUV WRDSHUVRQGRLQJDQDFWLYLW\ µIRU WKH LQKHUHQWVDWLVIDFWLRQRI
WKHDFWLYLW\LWVHOI¶5\DQ	'HFLSZKLOVWH[WULQVLFPRWLYDWLRQUHIHUVWR
doing an activity in order to attain some separable outcome such as rewards, 
social recognition or praise. The importance of distinguishing between intrinsic 
and extrinsic motivation is well-documented (Deci & Ryan, 2012; Ryan & Deci, 
2000). People who are intrinsically motivated, it is argued, have more 
excitement, interest, and confidence which results in increased performance, 
persistence, creativity, vitality, self-esteem and general well-being (Ryan & 
Deci, 2000). 
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Self-Determination Theory is a theory of motivation concerned with an 
LQGLYLGXDO¶V Lntrinsic motivation towards a particular task or activity. Self-
Determination Theory posits that an individual will engage in the task for the 
inherent sense of satisfaction, enjoyment and challenge they gain from it (Deci 
& Ryan, 2012). Ryan and Deci propose that through consideration of 
psychological needs for competence, autonomy and relatedness it is possible to 
JDLQ DQ XQGHUVWDQGLQJ RI DQ LQGLYLGXDO¶V LQWULQVLF PRWLYDWLRQ 5\DQ 	 'HFL
7KHFRQFHSWRIFRPSHWHQFHUHIHUVWRWKHLQGLYLGXDO¶VSHUFHLYed ability to 
produce outcomes and influence the environment. The concept of autonomy 
UHIHUV WR WKH LQGLYLGXDO¶V SHUFHSWLRQ WKDW EHKDYLRXUVDUH FRQVLVWHQW ZLWK KLV RU
her true sense of self. The concept of relatedness involves the need to feel 
belongingness and connectedness to others (Deci & Ryan, 2012).  
 
Within Self-Determination Theory is the sub-theory of cognitive evaluation 
theory which focuses on factors that explain variability in intrinsic motivation. 
Ryan & Deci (2000) postulate that intrinsic motivation can be enhanced when a 
SHUVRQ¶VIHHOLQJVRIFRPSHWHQFHDUHLPSURYHGWKURXJKVRFLDO-contextual events 
(for example feedback, communication and rewards) and accompanied by a 
sense of autonomy, security and relatedness. As Ryan & Deci (2000) explain: 
Choice, acknowledgement of feelings and opportunities for self-
direction were found to enhance intrinsic motivation because they 
DOORZ SHRSOH D JUHDWHU IHHOLQJ RI DXWRQRP\ S«\HW WKH SULPDU\
reason people initially perform such actions is because the behaviours 
are prompted, modelled or valued by significant others to whom they 
feel (or want to feel) attached or related (p73). 
Social contexts that are supportive of autonomy thus allowing the person to feel 
competent, related and autonomous will create commitment, effort and high 
quality performance. However excessive control, non-optimal challenge and a 
lack of connectedness will create amotivation, a lack of initiative and 
participation (Deci & Ryan, 2012). 
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2.3.2 Sense of autonomy and role construction 
In understanding how to engender a sense of autonomy, Role Theory (Biddle, 
RIIHUVDQLQVLJKWDERXWSDUHQWV¶FRQVWUXFWVRIWKHSDUHQWDOUROH,WSURYLGHV
VRPHHOXFLGDWLRQDVWRWKHRULJLQVRIDQGLQIOXHQFHVRQSDUHQWV¶EHOLHIVDERXW
what they should do LQ UHODWLRQ WR WKHLU FKLOGUHQ¶V HGXFDWLRQ DV ZHOO DV WKH
impact this has on their attitude to parental engagement. Understanding how 
parents construct their role is important because it establishes a fundamental 
range of activities that parents construe as important, necessary and 
permissible in their actions as a parent (Levitski, 2009; Hoover-Dempsey & 
Sandler, 1997). 
 
Role Theory posits that individuals behave in ways that are different and 
predictable dependant on their social identity and the situation (Biddle, 1986; 
Levitski, 2009). Early proponents of Role Theory include George Herbert Mead, 
Ralph Linton, Georg Simmel and Jacob Moreno who are all associated with the 
five established perspectives of Role Theory; namely Symbolic Interactional,  
Functional, Structural, Organisational and Cognitive. The fundamental concepts 
underlying Role Theory are: 
x Role - patterned and characteristic social behaviours 
x Social Position - the identity each individual has within the group/situation 
x Expectation ± the expectations for behaviour that are understood by all 
Role Theory assumes that the role definition process is generated through 
expectations which are learned through experience and interaction between 
individuals and their groups over time. It also assumes that individuals are 
aware of the expectations they hold. When there is consensus and conformity 
then role stability occurs. Role stability denotes when group expectations match 
LQGLYLGXDO¶VH[SHFWDWLRQV7KHRSSRVLWHVWDWHLVUROHFRQIOLFWZKLFKRFFXUVZKHQ
there is dissonance between expectations (Biddle, 1986).  In general, higher 
role stability leads to a more productive group and higher role conflict or 
ambiguity leads to more dissatisfaction, higher levels of stress, poor 
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participation, lower commitment and, ultimately, lower productivity (Green et al, 
2007). 
 
Role Theory suggests that the parent of a young child encompasses various 
roles: provider, protector, care-taker, authority, teacher, socialisation facilitator 
and recreation provider (Levitski, 2009). The groups that parents belong to (i.e. 
WKHIDPLO\WKHFKLOG¶VVFKRROWKHZRUNSODFHHWFZLOODOOKROGH[SHFWDWLRQVDERXW
appropriate parental role behaviours (Hoover-Dempsey & Sandler, 1997; 
/HYLWVNL:KHQWKHJURXSV¶H[SHFWDWLRQVDUHVLPLODr then the parents are 
likely to experience clarity about their role and social position leading to 
increased role stability and an increased sense of autonomy. Yet conflicts (for 
H[DPSOH EHWZHHQ WKH ZRUNSODFH¶V H[SHFWDWLRQV IRU ZRUNLQJ KRXUV DQG WKH
schoRO¶V H[SHFWDWLRQ IRU SDUHQW¶V DYDLODELOLW\ WR DWWHQG 3DUHQWV¶ (YHQLQJ
appointments) are likely to lead to parents experiencing stress and 
dissatisfaction potentially resulting in lower commitment and engagement. 
 
2.3.3 Sense of competence and self-efficacy  
A paUHQW¶VVHQVHRIHIILFDF\LVDXVHIXOFRQVWUXFWWRFRQVLGHUZKHQGHOLEHUDWLQJ
KRZWRIRVWHUDSDUHQWV¶VHQVHRIFRPSHWHQF\8QGHUVWDQGLQJDSDUHQW¶VVHQVH
RI HIILFDF\ LV LPSRUWDQW EHFDXVH LW DSSHDUV WR FRUUHODWH WR D SDUHQW¶V
perseverance in activities and it predicates an assumption that their 
HQJDJHPHQW ZLOO SRVLWLYHO\ LQIOXHQFH WKHLU FKLOG¶V OHDUQLQJ DQG VFKRRO
performance (Hoover-Dempsey & Sandler, 1997).  
 
Self-efficacy is a termed coined by Albert Bandura as a concept central to his 
Social-Cognitive Theory. Self-HIILFDF\ LV µWKH EHOLHI LQ RQH¶V FDSDELOLWLHV WR
organise and execute the courses of action required to manage prospective 
VLWXDWLRQV¶%DQGXUDS,QRWKHUZRUGVVHOI-HIILFDF\LVDSHUVRQ¶VEHOLHI
about their ability to succeed in a particular situation. Although not the sole 
determinant of action, Bandura posits that perceived self-efficacy plays a pivotal 
role in determining motivation and action (Bandura, 1997). 
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$Q LQGLYLGXDO¶V VHOI-efficacy beliefs and sense of competence determine the 
challenges they decide to undertake, the amount of effort they are willing to 
provide and the extent of their persistence and perseverance. Individuals with 
low self-efficacy have a tendency to avoid situations, lessen their participation 
or stop trying altogether (Bandura, 1997). Hoover-Dempsey & Sandler (1997) 
have related this to parent efficacy as being defined by three variables: 
- 3DUHQWV¶ EHOLHIV WKDW WKH\ FDQ LQIOXHQFH WKHLU FKLOG¶V GHYHORSPHQWDO DQG
educational outcomes 
- 3DUHQWV¶YLHZVRIWKHLUFompetence and effectiveness in influencing their 
FKLOG¶VOHDUQLQJ 
- 3DUHQWV¶ EHOLHIV WKDW WKH\ FDQ LQIOXHQFH WKH VFKRRO WKURXJK VFKRRO
governance. 
Accordingly, parents hold a belief that parental engagement will make a positive 
difference for their child and they have a stronger sense of competence in their 
ability to overcome challenges and successfully deal with emerging problems. 
7KLVOHDGVWRLQFUHDVHGSHUVHYHUDQFHIURPSDUHQWVWRHQJDJHZLWKWKHLUFKLOG¶V
OHDUQLQJ DQG D WHQGHQF\ µWR GHYHORS DQG LPSOHPHQt proactive strategies 
GHVLJQHGWRKHOSWKHLUFKLOGUHQVXFFHHGLQVFKRRO¶+RRYHU-Dempsey & Sandler, 
1997 p.27). Conversely, lower parent efficacy leads to relatively passive 
behaviours in responding to parental engagement as parents seek to avoid 
confronting their own perceived inadequacies (Hoover-Dempsey & Sandler, 
1997). As Hoover-Dempsey & Sandler (1997) summarise: 
Parents with a stronger sense of efficacy for helping their children 
succeed in school will be those most likely to decide involvement will 
yield positive outcomes for their children (p.26-27). 
 
2.3.4 6HQVH RI UHODWHGQHVV JURXS SURFHVVHV DQG SDUHQWV¶ SHUFHSWLRQV RI
invitations, opportunities and demands for engagement 
Although there are many intrinsically motivated goal-orientated behaviours that 
people perform in isolation, Ryan & Deci (2000) posit that, generally, proximal 
relational supports are necessary for intrinsic motivation. In relation to parental 
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engagement, this is the consideration as to whether parents feel connected or 
related to the school and their child with sufficient security. In other words, do 
parents perceive that the child and school want them to be involved? 
 
Hoover-Dempsey & Sandler (1997) posit that the general invitations, 
opportunities and demands presented, by schools in particular, are potentially 
YHU\LQIOXHQWLDOLQSDUHQWDOHQJDJHPHQW(SVWHLQ¶VVWXG\IRXQGWKDWZKHQ
schools included parents in a variety of meaningful ways then communication 
and trust among parents and school staff was increased. Epstein postulates 
that a proactive climate of invitations and opportunities in school influences 
SDUHQWV¶ IHHOLQJV RI EHLQJ QHHGHG DQG ZDQWHG DQG SDUHQWV¶ NQRZOHGJH DERXW
WKHLUFKLOG¶VVFKRROZRUN 
 
It is also important to consider how the invitations and demands placed by the 
FKLOG LQIOXHQFHV SDUHQWV¶ VHQVH RI UHODWHGQHVV DQG VXEVHTXHQWO\ SDUHQWV¶
decisions to engage. Developmental Psychology stresses the importance of the 
UHFLSURFDO UHODWLRQVKLS EHWZHHQ D SDUHQW DQG D FKLOG GXULQJ WKH FKLOG¶V HDUO\
development of language, attachment and cognition (Mitchell & Ziegler, 2012). 
Yet this reciprocal relationship continues into childhood and beyond: 
&KLOG FKDUDFWHULVWLFV RIWHQ LQIOXHQFH YDULHG GLPHQVLRQV RI WKH FKLOG¶V
HQYLURQPHQW LQFOXGLQJ SDUHQWV¶ EHKDYLRXU +RRYHU-Dempsey & 
Sandler, 1997 p.29). 
Hoover-Dempsey & Sandler (1997) suggest that variables that appear to 
LQIOXHQFHSDUHQWV¶GHFLVLRQVDERXWHQJDJHPHQWLQFOXGHWKHFKURQRORJLFDODJHRI
WKHFKLOGDVZHOODVWKHLUGHYHORSPHQWDOVWDJHWKHFKLOG¶VRYHUDOOOHYHORIVFKRRl 
performance; the quality of the parent-FKLOG UHODWLRQVKLS DQG WKH FKLOG¶V
individual characteristics (such as personality, learning style and preferences). 
 
It is possible to look to Social Comparison Theory for an explanation as to why it 
may be important for parents to perceive that their child and school want them 
to be involved. Social Comparison Theory (well-known within the literature of 
    30 
 
group processes) was initially proposed by Leon Festinger in 1954 and is 
centred on the belief that individuals compare their opinions and abilities to 
others. It is through the process of comparing the self with others that the 
pressures of uniformity (Stainton-Rogers, 2007) within groups emerge.  
 
6RFLDO &RPSDULVRQ 7KHRU\ SRVLWV WKDW SHRSOH¶V SURSHQVLW\ WR ZDQW VRcial 
approval, and to dislike social censure, are major factors in engendering 
conformity within groups (Stainton-5RJHUV7KLV OHDGV WRJURXS µQRUPV

which provide a frame of reference for social comparison which thus guides 
behaviour1. Group norms differ between different groups and which reference 
group is most influential on the behaviour of the individual depends on which 
group the individual has the stronger sense of relatedness to. 
 
In relation to parental engagement, the reference groups for parental 
HQJDJHPHQWDUHXVXDOO\WDNHQWRPHDQIDPLO\ WKHFRPPXQLW\DQGWKHLUFKLOG¶V
school (Green et al, 2007). Research suggests that the multiple invitations, 
opportunities and requests presented by children and their schools results in the 
welcoming anG SURDFWLYH GHPDQG WKH\ FUHDWH IRU SDUHQWV¶ LQYROYHPent (Ice & 
Hoover-Dempsey 2010), thus influencing the sense of relatedness the parent 
feels towards the school. This influence may be particularly important if a 
SDUHQWV¶ UROH FRQVWUXFWLRQ RU VHQVHRI HIIicacy for helping children succeed in 
school does not encourage involvement (Hoover-Dempsey & Sandler, 1997; Ice 
& Hoover-Dempsey, 2010)  
 
2.3.5 A theoretical model of the parental engagement process 
As discussed above, reasons as to what can motivate parents to become 
involved, and to what extent they engage, are complex. So far consideration 
KDV EHHQ JLYHQ WR SDUHQWV¶ LQWULQVLF PRWLYDWLRQ FRPSHWHQFH DXWRQRP\ DQG
                                            
1
 7KLVLVWKHVDPHDVWKHFRQVWUXFWRIµH[SHFWDWLRQV¶LQ5ROH7KHRU\± see section 2.3.2 for 
further discussion. 
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relatedness), their individual constructs (perception of role, self-efficacy and 
perception of invitations) and the influence of group conformity. These elements 
PD\KHOSWRGHVFULEHDSDUHQW¶VSRVLWLRQLQUHODWLRQWRWKHLUPRWLYDWLRQWREHFRPH
HQJDJHGLQWKHLUFKLOG¶VOHDUQLQJ+RZHYHULWLVDOVRDSSRVLWHWREHDZDUHRIWKH
significance of the proximal and distal social systems that work to limit or 
HQKDQFHSDUHQWDOHQJDJHPHQW)RUH[DPSOHSDUHQWV¶IDPLOLDODQGHPSOR\PHQW
circumstances or the historical context of school-family relations (which is often 
related to political, economic and social events) may have an influence.  
 
Hoover-Dempsey and Sandler (Hoover-Dempsey & Sandler, 1997; Green et al. 
2007) offer a model of the parental involvement process (see Figure 2-1) which 
EULQJV WRJHWKHU WKH HOHPHQWV RI LQWULQVLF PRWLYDWLRQ SDUHQWV¶ LQGLYLGXDO
constructs and the influence of group conformity. It focuses on four 
SV\FKRORJLFDO FRQVWUXFWV WKDW WKH\ SRVLW LQIOXHQFH SDUHQWV¶ IXQGDPHQWDO
engagement stance: 
- 3DUHQW¶VFRQVWUXFWLRQRIWKHLUUROHLQWKHFKLOG¶VOLIH 
- 3DUHQW¶VVHQVHRIHIILFDF\IRUKHOSLQJWKHir child to succeed in school 
- The general invitations, demands and opportunities for parental 
LQYROYHPHQWSUHVHQWHGE\WKHFKLOGDQGWKHFKLOG¶VVFKRRO 
- 3DUHQW¶VSHUFHLYHGOLIHFRQWH[W 
These constructs are grouped under three areas of motivation for involvement ± 
µ3DUHQWV¶ 0RWLYDWLRQDO %HOLHIV¶ µ3DUHQWV¶ 3HUFHSWLRQV RI ,QYLWDWLRQV IRU
,QYROYHPHQWIURP2WKHUV¶DQGµ3DUHQWV¶3HUFHLYHG/LIH&RQWH[W¶ 
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WĂƌĞŶƚƐ ?/ŶǀŽůǀĞŵĞŶƚ 
Home Involvement School Involvement 
 
 
WĂƌĞŶƚƐ ?DŽƚŝǀĂƚŝŽŶĂů
Beliefs 
WĂƌĞŶƚƐ ?Werceptions of Invitations for 
Involvement from Others 
WĂƌĞŶƚƐ ?WĞƌĐĞŝǀĞĚ>ŝĨĞ
Context 
Parental 
role 
construction 
Parental 
self-
efficacy 
General 
school 
invitations 
Specific 
teacher 
invitations 
Specific 
child 
invitations 
Skills and 
knowledge 
Time and 
energy 
Figure 2-1: The first level of Hoover-'HPSVH\DQG6DQGOHU¶VUHYLVHG
theoretical model of the parental involvement process 
 
µ3DUHQWV¶ 0RWLYDWLRQDO %HOLHIV¶ LQFOXGHV µSDUHQWDO UROH FRQVWUXFWLRQ¶ WKDW LV
parHQWV¶ EHOLHIV DERXW ZKDW WKH\ VKRXOG GR LQ UHODWLRQ WR WKHLU FKLOGUHQ¶V
HGXFDWLRQDQG µSDUHQWDO VHOI-HIILFDF\¶ WKDW LV EHOLHI WKDW KHRU VKHFDQDFW LQ
ZD\V WKDW ZLOO SURGXFH GHVLUHG RXWFRPHV µ3DUHQWV¶3HUFHSWLRQVRI ,QYLWDWLRQV
for Involvement from OWKHUV¶ LQFRUSRUDWHV µJHQHUDOVFKRRO LQYLWDWLRQV¶ TXDOLWLHV
of the school environment that enhance parental involvement, such as 
VWUXFWXUHFOLPDWHDQGPDQDJHPHQWSUDFWLFHVµVSHFLILFWHDFKHULQYLWDWLRQV¶DQG
µVSHFLILF VWXGHQW LQYLWDWLRQV¶ µ3DUHQWV¶ 3HUFHSWLRQV RI /LIH &RQWH[W 9DULDEOHV¶
LQFOXGHV µVNLOOVDQGNQRZOHGJH IRU LQYROYHPHQW¶ VKDSLQJ WKHLU LGHDVDERXW WKH
NLQGVRIDFWLYLWLHVWKH\PLJKWXQGHUWDNHDQGµWLPHDQGHQHUJ\IRULQYROYHPHQW¶
(particularly in relation to other responsibilities or constraints). 
 
2.3.6 Other factors mediating parental engagement 
Although this model is useful in capturing several psychological constructs 
DERXW ZKDW PRWLYDWHV SDUHQWV¶ LQYROYHPHQW WKHUH DUH RWKHU IDFWRUV WKDW KDYH
also been found to have an impact that it does not account for; for example, 
SDUHQWV¶ RZQ HGXFDWLRQDO H[SHULHQFH )HLQVWHLQ 	 6DEDWHV  IRXQG DQ
DVVRFLDWLRQ EHWZHHQ WKH GXUDWLRQ RI WKH PRWKHU¶V IXOO WLPH HGXFDWLRQ DQG KHU
attitudes and behaviours. They found that mothers who stay in full time 
education beyond the minimum school leaving age were more likely to 
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demonstrate positive educational attitudes and behaviours, such as reading to 
their children. By their own admittance it is not possible to say whether this is a 
causal-link due to a number of other related underlying factors (such as 
changes to pedagogy, curricula, assessment, student motivations and the 
education system) that were not controlled for in the study. Nonetheless, the 
SDUHQWV¶ RZQ HGXFDWLRQDO H[SHULHQFH LV VHHQ WR EH D PDMRU IDFWRU LQfluencing 
WKHLU LQYROYHPHQW LQ WKHLU FKLOGUHQ¶V VFKRROLQJ +DUULV 	 *RRGDOO 
particularly their effectiveness in dealing with teachers (Reay, 2005). Reay 
postulates that positive experiences in their own education translate into self-
confidence and a sense of entitlement in relation to parental involvement.  
 
Other major mediating factors are parental socio-economic status (SES); 
gender (mothers are far more likely to be involved than fathers) (Harris & 
Goodall 2007; Reay 2005); family status (single family status appears to disrupt 
the capacity for parental engagement) (Grolnick et al, 1997); social class; 
poverty; health; and ethnicity (Harris & Goodall, 2007). Reay (2005) is critical of 
discourse in which gender; race and social class notions of parenting are not 
acknowledged consequently rendering inequalities which exist between parents 
invisible and leading to an assumption that all parents share an identical 
H[SHULHQFHRILQYROYHPHQWLQWKHLUFKLOGUHQ¶VVFKRROLQJ 
 
2.4 How to engage parents 
How can we narrow the gap in educational achievement without parents being part 
of the process? Ninety per cent of all caring is done by the parents and carers. It 
goes the whole way through everything (Dyson et al.  2010 p.16) 
 
The above section explores the multifarious reasons as to what can motivate, or 
hinder, a parent to become engaged from a theoretical perspective. To help 
understand how to engage parents it is pertinent to address the issues 
perceived as barriers to engagement. In order to overcome these barriers 
Grolnick et al (1997) suggest a multilevel approach where institutional, 
individual and contextual factors are all taken into account. 
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2.4.1 Barriers to engagement 
There are several variables that have been argued to potentially act as a barrier 
to parenWV HQJDJLQJ ZLWK WKHLU FKLOG¶V HGXFDWLRQ 7KHVH YDULDEOHV IDOO LQWR WKH
areas of institutional, individual and contextual factors (Grolnick et al, 1997). It is 
not realistic to expect schools to alter individual and contextual factors (e.g. 
income, education, ethnicity, family status etc.) but by being aware that these 
factors exist schools can mediate some of the barriers to engagement. 
Furthermore, schools may influence parental construct variables (that is, what 
parents think and do) which are subject to influence and alteration (Green et al, 
 ,Q DGGLWLRQ WKH WHDFKHU¶V DSSURDFK DWWLWXGH DQG SUDFWLFH WRZDUGV
SDUHQWDOHQJDJHPHQWDOVRKDYHDEHDULQJRQSDUHQWV¶EHKDYLRXU*UROQLFNHWDO
1997). 
 
Some of the main variables within contextual factors include work commitments 
(Peters et al, 2008); family status (Grolnick et al, 1997); social class and cultural 
background (Crozier & Reay, 2005; Mackenzie, 2009; Peters et al, 2008). As 
mentioned above, it is important for schools to be aware of prevailing contextual 
factors because: 
parents who are extremely stressed or whose values and attitudes 
FODVK ZLWK WKRVH RI WKH WHDFKHU PD\ QRW UHFHLYH WKH WHDFKHU¶V
messages even if he or she is attempting to involve them (Grolnick et 
al, 1997 p. 547) 
 
With relation to work commitments and family status, where parents find it 
difficult to be available during the working hours of the day, it is suggested that 
considering targeting other types of engagement that do not require day-time 
availability may be useful in incrHDVLQJSDUHQWDOHQJDJHPHQWZLWK WKHLU FKLOG¶V
education (Grolnick et al, 1997). 
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With regard to social class and cultural background, issues rooted in social 
class, ethnicity and race can create barriers between the school and parental 
engagement. As Crozier & Reay (2005) explain, 
:KHUH FKLOGUHQ¶V FODVV DQG FXOWXUDO EDFNJURXQG EHDUV OLWWOH
UHVHPEODQFHWRWKDWRIWKHLUWHDFKHU¶VWKHQFRQQHFWLRQVEHWZHHQKRPH
and school may be minimal and tenuous (p.26) 
This view is supported by Reay (2005) who postulates that middle class 
mothers tend to be far more adept at getting their viewpoint across in 
conversations with teachers and are able to display certainty; self-assurance 
and an ability to counter oppose viewpoints. Yet working class mothers tended 
WR EH µPXFK Pore apologetic and far more likely to disqualify and, at times, 
FRQWUDGLFW WKHPVHOYHV ZKHQ WDONLQJ WR WHDFKHUV¶ 5HD\  S  5HD\
(2005) suggests that by targeting parental confidence in their educational 
knowledge and information about school then parents will feel more empowered 
WR LQWHUYHQH DQG HQJDJH LQ WKHLU FKLOGUHQ¶V HGXFDWLRQ 7KLV LV GHVSLWH VRFLDO
class and cultural contextual variables. 
 
An important variable that falls within the individual factors is the quality of the 
relationship between the pDUHQW DQG FKLOG *UROQLFN HW DO¶V (1997) study 
identified that where parents perceive their child as being difficult then they tend 
to withdraw from such interactions. For example, if the child is perceived as 
being uncooperative in completing homework then it is postulated that the 
parent will withdraw from this activity with the child. They suggest that in order 
to reinstate parental engagement then as well as providing parents with 
strategies to help them work with their child it is also pertinent to consider 
SDUHQWV¶LGHDVDERXWFKLOGUHQ¶VOHDUQLQJDQGWKHLUSHUFHSWLRQVRIWKHLUUROH 
 
2.4.2 The practices of the school 
$VPHQWLRQHGDERYHVFKRROSUDFWLFHVDIIHFWSDUHQWV¶EHKDYLRXU7KH UHSRUWE\
Harris & Goodall (2007) for the Department for Children, Schools and Families 
concluded that: 
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Schools that enable parents to engage in learning consistently 
UHLQIRUFH WKH IDFW WKDW µSDUHQWV PDWWHU¶ E\ GHYHORSLQJ D WZR ZD\
relationship with parents based on mutual trust, respect and a 
commitment to improving learning outcomes (p. 5). 
It is possible to judge the reasoning behind this statement through a 
consideration of the opposing condition. That is the condition when the 
conversations between teacher and parent are of a more traditional mode in 
that it is one of direction, instruction, guidance and persuasion (Mackenzie, 
%\EHDULQJLQPLQGSHRSOH¶VSURSHQVLW\WRGLVOLNHVRFLDOFHQVXUHDQGWKH
influence of the psychological need for relatedness on parental motivation then 
LW LVSRVVLEOHWRGLVFHUQ WKDW µZKHre one participant exerts a greater degree of 
FRQWURODQGLQIOXHQFHRYHUWKHGLUHFWLRQVDQGFRQWHQWRIWKHWDONWKDQWKHRWKHU¶
(Crozier & Reay, 2005 p.113) then the minority voice becomes disaffected, 
disengaged and disempowered (Mackenzie, 2009).  
 
There is a sociological critique regarding the power balance implicit within the 
two-ZD\UHODWLRQVKLSEHWZHHQVFKRROVDQGSDUHQWVDQGWKHµPHDQLQJIXOQHVV¶RI
VFKRROV¶ DGYDQFHV WR SDUHQWV 9LQFHQW 	 7RPOLQVRQ  SRVLW WKDW WKH
concept of partnerships between school and parents is used to justify 
mechanisms, such as home-school contracts, as a means of controlling 
SDUHQWV¶EHKDYLRXU7KH\JRRQWRVD\WKDWDOWKRXJKSDUHQWVDUHZHOFRPHGLQWR
the school it is for the purpose of understanding why the school exercises 
control in the manner that they do: 
([DPLQDWLRQ RI WKH XVHV RI µSDUWQHUVKLS¶ E\ HGXFDWLRQ SURIHVVLRQDOV
reveals an implicit marginalising and controlling of parents, aspects of 
the relationship which are masked by warm references to consensus 
and congHQLDOLW\«3DUHQWVDUHDXGLHQFHYROXQWHHUVVXSSRUWHUV-from-
a-distance; the roles are passive and narrowly defined. (p.366) 
 
Embedded in this critique is a lack of trust between school and parents. 
Dunsmuir et al (2004) explored the role of trust between parents and teachers 
as an element of successful parent-teacher partnerships and highlighted the 
importance of communication in this relationship.  However there are barriers to 
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developing successful communication channels between parents and teachers. 
FirstO\WHDFKHUV¶FRQWULEXWLRQVWHQGWRGRPLQDWHLQLQWHUDFWLRQVZLWKSDUHQWV 
Teachers have, by virtue of their location within an institution and their 
professional knowledge, a built-in command over the relationship 
(Vincent & Tomlinson, 1997 p366) 
In addition increased communication can lead to disagreements and 
misunderstandings and it is avoidance of conflict and professional 
defensiveness that leads to teachers shunning communication with parents 
(Dunsmuir et al, 2004). Therefore careful consideration of the ways that 
teachers and parents construct and experience their relationship with each 
other is required (Vincent & Tomlinson, 1997).  
In order for communication channels to be successful information exchanges 
need to be open and two-way (Dunsmuir et al 2004) and it is the responsibility 
of the professional for facilitation of this (Taylor & Gulliford, 2011). Mackenzie 
(2009) postulates that teachers need to not only be aware of the language they 
use but also of their body language. Two-way partnership requires trust 
(Dunsmuir et al, 2004), shared responsibility and accountability (Hartas, 2008) 
and this is developed through mutual humility and hope (Mackenzie, 2009). 
+XPLOLW\ LQ WKH VHQVH WKDW µZLWKRXW DQ DFFHSWDQFH WKDW WKHUH LV VRPHWKLQJ WR
learn in HYHU\QHZVLWXDWLRQWKHQRXUPLQGVDUHFORVHGWRQHZLQIRUPDWLRQ¶S[LL
and hope brings the possibility that change can take place. 
 
2.5 Engaging parents in decision making processes 
2.5.1 Decision making processes 
Decision making occurs when either something needs to change or when 
something is attempted for the first time (Doya & Shadlen, 2012). It can be 
regarded as a problem solving activity in that the decision making process 
results in the selection of a course of action among several alternative 
scenarios (Schacter et al, 2011). Decision making is described as a process 
that can either be rational or irrational and will be based on either explicit or tacit 
assumptions (Schacter et al, 2011).  
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A model encapsulating the stages of decision making was developed by B. 
$XEUH\)LVKHULQ)LVKHU)LVKHU¶V,QWHUDFW6\VWHP0RGHOFRPSULVHV
of four stages: 
1) Orientation stage ± members meet and start to get to know each other.  
2) Conflict stage ± disagreements and disputes occur once members have 
become familiar with each other. 
3) Emergence stage ± unanimity begins to emerge as opinions and tacit 
assumptions are resolved  
4) Reinforcement stage ± members make a decision  
Group norms (as discussed in chapter 2.5.1) are an influential factor in the 
quality of decision making processes (Fisher, 1994). The making of a decision 
requires collaboration between the members of a group yet when group 
members become more familiar with each other there is a tendency to argue 
and create more of a dispute to agree upon one decision. Fisher (1994) argues 
that this process leads to a more successful decision however there can be 
situations when some members may not want to argue further due to an 
avoidance of social censure (Stainton-Rogers, 2007).  
 
$Q LQGLYLGXDO¶V PRRG DQG Hmotions can also have an impact on decision 
making. %RZHU  FRLQHG WKH WHUP µVWDWH-GHSHQGHQW UHPHPEHULQJ¶ WR
explain the phenomenon of the influence of mood working as a retrieval cue to 
memories/materials which in turn impacts on the decisions that are made. He 
postulated that happy feelings make positive materials come to mind and the 
same is true of negative feelings. A study by Lerner & Keltner (2000) proposed 
a model of emotion-specific influences on judgement and choice hypothesising 
WKDW µIHDUIXO SHRSOH made pessimistic judgements of future events whereas 
angry people made optimistic MXGJHPHQWV¶ (p.473). Loewenstein and Lerner 
(2003) classified emotions during decision making into two types: anticipated 
emotions and immediate emotions. Anticipated emotions are not experienced 
directly but instead are the expectations (or anticipation) of how the person will 
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feel once the impact of the decision has been experienced (Loewenstein and 
Lerner, 2003). Immediate emotions are those experienced during the decision 
making process and are influenced by the environment or the individual 
disposition of the person (Loewenstein and Lerner, 2003). As Raghunathan & 
7XDQ3KDP S VWDWH µemotions have distinct influences on decision 
PDNLQJSURFHVVHV¶ 
2.5.2 Engaging parents in decision making processes 
Engaging parents is often challenging and problematical for schools. The Lamb 
Inquiry (DCSF, 2009) was commissioned to explore how parental confidence in 
the Special Educational Needs system could be improved and also how to 
break down the barriers between the school and parental engagement. One of 
the conclusions of the report was that a stronger partnership between schools 
and parents was needed. The Inquiry found there was a profound impact on 
FKLOGUHQ¶VSURJUHVVZKHQVFKRols had effective engagement with parents. One 
of the foci of the recommendations of the Lamb Inquiry was to develop a 
stronger voice for parents especially in projects that engaged parents at a more 
strategic level. Examples include projects developing local provision, reviewing 
the transition through early years provision into school and also decision making 
(such as parents being part of the panel that advises the local authority on 
ZKHWKHU RU QRW WR SURFHHG ZLWK D VWDWXWRU\ DVVHVVPHQW RI D FKLOG¶V VSHFLal 
educational needs). 
 
Other research also suggests that parental engagement is maximised when 
parents are actively engaged in decision making (Harris & Goodall, 2007; Irvine, 
 7KH µ6SHFWUXP RI 3XEOLF 3DUWLFLSDWLRQ¶ LV KHOSIXO LQ XQGHUVWDQGLQJ WKH
different levels that parents can be involved in decision making. The 
International Association for Public Participation (IAP2), founded in 1990 to 
respond to the rising global interest in public participation, coined the phrase 
µ6SHFWUXP RI 3XEOLF 3DUWLFLSDWLRQ¶ VHH 7DEOH -2) to summarise the different 
levels that the public can be involved in the decision making process.  
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The spectrum ranges from informing the public which has a minimum level of 
public impact to empowering the public where the final decision making is in the 
hands of the public. The higher the level of public impact the more meaningful is 
the engagement in promoting sustainable decisions.  
 Increasing Level of Public Impact 
 Inform Consult Involve Collaborate Empower 
Public 
Participation 
Goal 
To provide the 
public with 
balanced and 
objective 
information to 
assist them in 
understanding 
the problem, 
alternatives, 
opportunities 
and/or 
solutions 
To obtain 
public 
feedback on 
analysis, 
alternatives 
and/or 
decisions 
To work directly 
with the public 
throughout the 
process to 
ensure that 
public concerns 
and aspiration 
are consistently 
understood and 
considered 
To partner with 
the public in each 
aspect of the 
decision including 
the development 
of alternatives and 
the identification 
of the preferred 
solution 
To place final 
decision-
making in the 
hands of the 
public 
Promise to 
the public 
We will keep 
you informed 
We will keep 
you 
informed, 
listen and 
acknowledge 
concerns and 
aspirations 
and provide 
feedback on 
how public 
input 
influenced 
the decision 
We will work 
with you to 
ensure that your 
concerns and 
aspirations are 
directly reflected 
in the alternative 
developed and 
provide 
feedback on 
how public input 
influenced the 
decision 
We will look to 
you for advice and 
innovation in 
formulating 
solutions and 
incorporate your 
advice and 
recommendations 
into the decisions 
to the maximum 
extent possible 
We will 
implement 
what you 
decide 
Example 
techniques 
Fact sheets 
Web sites 
Open houses 
Public 
comment 
Focus 
groups 
Surveys 
Public 
meetings 
Workshops 
Deliberative 
polling 
Citizen advisory 
committees 
Consensus-
building 
Participatory 
decision-making 
Citizen juries 
Ballots 
Delegated 
decision 
Table 2-2: The IAP2 Spectrum on Public Participation 
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The studies examining successful parental engagement have engaged parents 
DW WKH OHYHOV RI µ&RQVXOWDWLRQ¶ µ,QYROYHPHQW¶ RU µ&ROODERUDWLRQ¶ VHH +DUULV 	
Goodall, 2007; Goodall et al, 2011). At these levels the purpose of decision 
making can be about the individual child (such as decisions made in a Special 
Educational Needs review meeting) as well as whole school issues (such as 
whether the school requires an undercover playground area). Examples of how 
parents can be engaged for whole school issues include parent forums, surveys 
and questionnaires, meetings and workshops, being a member of the governing 
body. 
 
However there are several barriers to engaging parents in decision making 
processes, not least that parents can feel disempowered and marginalised with 
the perception that decisions have already been made with little scope for 
influencing them (Bell,1999). This power differential (as discussed in chapter 
2.4.2) is a major factor on parental engagement in decision making and it is 
argued it is the responsibility of the professional to be cognisance of this and 
take action accordingly (Vincent & Tomlinson, 1997; Dunsmuir et al, 2004; 
Taylor & Gulliford, 2011). Thus how professionals (namely school staff) 
perceive the issue of parental engagement is a major influence in the decision 
making process. 
 
2.6 Conclusion 
It takes a whole village to raise a child. (African Proverb) 
 
In summary research indicates that schools who work in isolation from parents 
VWUXJJOH WR LPSURYH FKLOGUHQ¶V DFKLHYHPHQW <HW WHDFKHUV ZKR HQGHDYRXU WR
gain the support of parents, carers and the home find that this support is 
indispensable for helping children to not only achieve but to also sustain their 
achievement (Ranson, 2011). The more engaged parents are in the education 
of their child then the more likely their child is to succeed (Desforges, 2003). In 
addition, schools which include parents in a variety of meaningful ways and 
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work to actively embrace racial, religious and ethnic and language differences, 
increase communication and trust between school and parents (Hoover-
Dempsey & Sandler (1997); Desforges (2003)). 
 
It is important to recognise that parental engagement is not the same as 
parental involvement because engagement implies that parents are an essential 
part of the learning process (Harris & Goodall, 2007). However, parents have 
differing perceptions of their role. Some parents perceive they have no role in 
WKHLUFKLOG¶VHGXFDWLRQRWKHUVSHUFHLYHWKHLUUROHDWWKHOHYHORIUDLVLQJFRQFHUQV
whilst other parents perceive their role at the level of participating in policy 
making (Irvine, 2005). The level at which a school is able to engage with a 
SDUHQW LV GHSHQGHQW RQ PDQ\ IDFWRUV LQFOXGLQJ SDUHQWV¶ PRWLYDWLRQV VRFLR-
economic status and gender; as well as overcoming several other barriers to 
engagement.  
 
A key factor in mediating parental engagement is understanding which level of 
the hierarchy of role conception parents are motivated to be at. The reasons as 
to what can motivate or hinder a parent to become engaged are complex. Not 
only is it apposite to be aware of the significance of the proximal and distal 
social systems that work to limit or enhance parental engagement but 
FRQVLGHUDWLRQ VKRXOG DOVR EH JLYHQ WR IDFWRUV UHODWHG WR SDUHQWV¶ LQWULQVLF
motivation. Research indicates that people who are more intrinsically motivated 
have more excitement, interest and confidence resulting in increased 
performance and persistence with a task (Ryan & Deci, 2000). Factors related 
to intrinsic motivation include the psychological concepts of competence, 
autonomy and relatedness.  
 
Accordingly there are many potential barriers to parental engagement. A 
multilevel approach encompassing institutional, individual and contextual factors 
which incorporates teacher approach, attitude and practice can begin to 
counteract many of these barriers. In addition focusing on enabling and 
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encouraging parents to be engaged with decision making processes (that is to 
work with parents at the stage of collaboration and empowerment from the 
Spectrum of Public Participation) also helps to promote and develop more 
meaningful parental engagement. 
 
Therefore it is not so much a question of, why should schools invest in 
increasing and improving their engagement with parents, but how can schools 
increase and improve their engagement with parents. As Harris & Goodall 
conclude: 
Schools need to place parental engagement at the centre rather than 
WKH SHULSKHU\ RI DOO WKDW WKH\ GR 3DUHQWDO HQJDJHPHQW LQ FKLOGUHQ¶V
learning makes a difference ± it is the most powerful school 
improvement lever that we have (2007 p.70) 
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3 Aims of the Study and Research Questions 
 
This chapter clarifies the aims and defines the research questions adopted in 
this study. 
 
3.1 Aims of Study 
In recent years there has been a growing interest in how public bodies engage 
with the community. There have been several studies looking at how schools 
and other public bodies such as healthcare trusts (Carlisle, 2010) and social 
care services (Kemp et al, 2009) are developing their partnerships with the 
community. Behind this growing interest have been drivers from national 
Government that have influenced local authority policy and practice. For 
example, since 2010, the local authority where the school used in this study is 
based has employed an officer with a dedicated role for increasing parental 
participation. In addition some schools within this local authority have 
established parent forums as a means of increasing their engagement with 
parents. 
 
There are three phases to this study. The first phase of the study identifies an 
array of viewpoints of the school staff about the concept of engaging with 
parents in decision making. The second phase explores the school staff¶V views 
in more detail by identifying the activities the school employs for engaging with 
parents in decision making processes. The third phase ascertains which of 
these activities the parents of the school view as being important, positive and 
worthwhile.  
 
3.2 What is new and different about this current study? 
Over the decades there have been numerous studies looking at the topic of 
SDUHQWDOHQJDJHPHQWLQWKHLUFKLOGUHQ¶VOHDUQLQJ, including studies investigating 
whether parents want to be engaged (for example, Irvine, 2005); whether 
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teachers want parents to be engaged (for example, Izzo et al, 1999); potential 
barriers to engagement (for example Grolnick et al, 1997); and how to promote 
and develop parental engagement (for example Hoover-Dempsey & Sandler, 
1997). The common theme running through all of these studies is the focus on 
parental engagement in learning-based activities; for example, helping with 
homework.  
 
Research evidence suggests that parental engagement is maximised when 
parents are actively engaged in decision making (Harris & Goodall, 2007; Irvine, 
2005; DCSF, 2009; Ranson, 2011) however there have not yet been any 
studies published focusing on understanding why parents become involved in 
decision making processes and how that is enabled to happen. The focus of 
WKLVVWXG\LVRQXQGHUVWDQGLQJDQLQGLYLGXDOVFKRRO¶VDSSURDFKWRHQJDJLQJZLWK
parents in WKHLU GHFLVLRQPDNLQJSURFHVVHV%\ UHYLHZLQJ WKHVFKRRO¶V FXUUHQW
practice a detailed and nuanced knowledge of the features of their system for 
HQJDJLQJSDUHQWVLQGHFLVLRQPDNLQJZLOOEHDFTXLUHG,QDGGLWLRQWRWKHVFKRRO¶V
YRLFH SDUHQWV¶ SHUFHSWLRQV of this system will also be sought. This is to 
GHWHUPLQH ZKLFK IHDWXUHV RI WKH VFKRRO¶V V\VWHP for engaging with them in 
decision making processes are rated as most positive and worthwhile by 
parents. 
 
A second observation made about past studies is the choice of methodology. 
The majority of studies use quantitative methodologies, predominantly surveys 
or questionnaires with various rating scales. For example, one of the 
questionnaires used by Grolnick et al. (1997) was the Parent-School Interaction 
Questionnaire (Child report, Parent report and Teacher report) (Grolnick et al 
ZKLFKPHDVXUHVWKHFKLOGUHQSDUHQWWHDFKHU¶VSHUFHSWLRQRISDUHQWV¶OHYHO
of involvement at school on a scale from 1 (never) to 4 (many times). Izzo et al. 
(1999) and Ice & Hoover-Dempsey (2010) also adopted similar methods of data 
collection and analysis. However there are also some studies that adopted a 
qualitative approach to research. An example of this is Irvine (2005) who 
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adopted a phenomenographic research approach using semi-structured 
interviews as the method of data collection. 
 
The first part of this study aims to explore how the school staff view the idea of 
engaging with parents in decision making processes. The reason for focusing 
RQ WKH VFKRRO VWDII¶V YLHZSRLQWV IROlows on from the discussion regarding the 
responsibility that the professionals (namely the school staff) have in 
establishing, developing and maintaining the relationship which facilitates 
SDUHQWV¶ PRWLYDWLRQ WR HQJDJH VHH FKDSWHUV  DQG  7KHUHIore, it is 
important to understand how the school staff view the concept of parental 
HQJDJHPHQW DV WKH ILUVW VWHS LQ H[SORULQJ WKH VFKRRO¶V DSSURDFK WR HQJDJLQJ
parents in decision making processes. 
 
$YLHZSRLQW LVDQLQGLYLGXDO¶VSRVLWLRQRSLQLRQRUSRLQt of view (Oxford English 
Dictionary, 2012) and as such is a first-person perspective of an object. As 
Watts (2011, p.40) explains: 
A viewpoint does not exist within a person, but only in their current 
outlook or positioning relative to some aspect of their immediate 
environment (a circumstance perhaps, an event or some other object 
of enquiry)«LWLVDQHPSLULFDOO\REVHUYDEOHLQKHUHQWO\PHDQLQJIXODQG
interpretable relationship (between subject and object) that emerges 
naturally during the conduct of our everyday lives. 
Q-PHWKRGRORJ\ IDFLOLWDWHV WKH VFLHQWLILF VWXG\ RI SHRSOH¶V ILUVW-person 
perspective (Watts, 2011). The procedure of Q methodology is designed so that 
a multitude of viewpoints can emerge (Watts & Stenner, 2005) although there 
are generally usually between two and four factors (Watts, 2011). Thus the 
process of factor analysis identifies the predominant shared viewpoints on the 
issue; HDFK IDFWRU µLGHQWLI\LQJDGLVWLQFWFODVVRIYLHZSRLQW WKDW LVVKDUHGE\D
QXPEHURIWKHVWXG\SDUWLFLSDQWV¶(Watts, 2011, p.44). 
 
In addition the process of factor analysis in Q-studies does not reduce the data 
to general statements merging comments and remarks from several 
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participants, as other approaches (such as semi-structured interviews and 
questionnaires) do. The outcome of reducing the data in this way is that the 
LQGLYLGXDO¶V YLHZSRLQW FDQQRW EH ZKROO\ UHSUHVHQWHG 4-methodology provides 
the researcher with a patterned nuance of viewpoints by illuminating the way in 
which viewpoints are structured. Watts (2011, p.45) postulates: 
Q methodology (is) the only method capable of studying and 
comparing the viewpoints of everyday people mathematically, 
holistically and objectively. 
Therefore, to establish the school staff's viewpoints on parental engagement in 
decision making Q-methodology will be utilised. Q-methodology helps to 
explore the meaning and importance that the school staff give to this construct. 
 
Although the viewpoints ascertained from a Q-method study can be extremely 
useful and informative by themselves there are very few studies that have 
applied the insights gained to a further study; that is Q-methodology has rarely 
been used in a mixed-methods design. However there are some exceptions 
including studies that have used the results from a Q-methodology study to 
classify participants into specific groups which all shared similar views for 
evaluation of programme effectiveness (Ramlo & Newman, 2011) and university 
courses (Ramlo et al. 2008). Bradley (2007) used the five viewpoints from the 
Q-study as the basis for a content analysis of university prospectuses in order 
to consider how well university promotional material engages with the different 
views.  
 
 
This study will apply the outcome of a Q-study in further parts of the study with 
the aim of not only improving the validity of the results; but also to further 
explore the VFKRRO¶V DSSURDFK WR HQJDJLQJ SDUHQWV LQ GHFLVLRQ PDNLQJ
processes. This will form the second and third phases of the study. Following 
the Q-study a focus group will further explore and clarify WKH VFKRRO¶V V\VWHP
and practice for engaging with parents in decision making processes by 
identifying specific activities within this system. The focus group also provides 
an opportunity for member checking the viewpoints that emerge from the Q-
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sort. The advantage for using a focus group is that the method allows for ideas 
to emerge from the group and it facilitates the discovery of a range of ideas that 
people have about something (Krueger & Casey, 2009). 
 
The results from the focus group (that is, the list of activities obtained) will form 
the basis for the third part of the study. The aim of this final part of the study is 
to find out which activities the parents view to be important, positive and 
worthwhile in engaging with them in decision making processes. Unlike the Q-
study which sought to identify multiple dominant shared viewpoints, this part of 
the study seeks to produce an aggregate viewpoint. Therefore a survey, which 
H[SODLQVRUXQGHUVWDQGVDSKHQRPHQRQEXWGRHVQ¶WVHHNWRH[SORre it (Robson, 
2002) was completed with parents on what they view as being the important, 
positive and worthwhile activities in engaging them in decision making 
processes.  
 
3.3 Research Questions 
In order to address the aims of the study the following research questions were 
developed: 
1) How does the school staff view the idea of engaging with parents in 
GHFLVLRQPDNLQJSURFHVVHV"¶ 
2) What are the activities that the school employs in engaging with parents 
in the process of decision making? 
3) What do the parents see as the important features in relation to the 
VFKRRO¶Vsystem engaging with them in decision making processes?  
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4  Research Methodology 
 
This chapter presents a discussion of the approach to psychological research 
adopted in this study as well as an account of the research methods used in the 
course of all three phases of this study.   
 
4.1 Approaches to psychological research 
 
7KHSXUSRVHRIUHVHDUFKLVWRµXQGHUVWDQG¶DQGWRJDLQµNQRZOHGJH¶:LWKLQWKH
discipline of psychology the purpose of research is to understand the role of 
LQGLYLGXDOV¶FRJQLWLYHIXQFWLRQVDQGVRFLDOEHKDYLRXUVVRPHWLPHVH[SORULQJDQ\
underlying physiological and neurobiological processes. 
 
7KHUHDUHPDQ\PHWKRGVDGRSWHGLQUHVHDUFK\HWWKHµJROGVWDQGDUG¶LVKHOGWR
EHWKHµH[SHULPHQWDOGHVLJQ¶5REVRQ7KHH[SHULPHQWDOGHVLJQUHGXFHV
the phenomena being explored to numerical values in order to complete a 
statistical analysis of the data (Smith, 2008). This approach is theory-driven 
(Robson, 2002) in that the aim of the research is to verify or falsify a theory and 
is often employed in the search to identify cause-effect relationships (Willig, 
7KHGHVLJQRIWKHVHVWXGLHVLVµIL[HG¶LQWKDWWKHYDULDEOHVWREHLQFOXGHG
and the exact procedure to be followed are specified in advance (Robson, 
2002). 
 
The two main ideological principles that underpin experimental design are 
Realism and Positivism. The intellectual tradition of Realism espoused in the 
thinking of Locke, Hume and the logical empiricists of the 20th century (Gergen, 
1985) coQWHQGVWKDWµNQRZOHGJHFRSLHVRUVKRXOGLGHDOO\FRS\the contours of 
the world¶ (Gergen, 1985, p.269) and thus it is possible for knowledge to map 
the world-as-it-is (Raskin, 2012). Realists assert that our understanding and 
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knowledge of the world is external (or to use the term adopted by Gergen ± 
exogenic) to the individual. 
 
Positivism is based on the assumption that there is a linear relationship 
EHWZHHQ µWKH ZRUOG REMHFWV HYHQWV SKHQRPHQD DQG RXU SHUFHSWLRQ DQG
XQGHUVWDQGLQJ RI LW¶ (Willig 2001 p.3). As Creswell (2009) explains it is a 
GHWHUPLQLVWLF SKLORVRSK\ LQ ZKLFK UHVHDUFK DLPV WR µLGHQWLI\ DQG DVVHVV WKH
FDXVHVWKDWLQIOXHQFHRXWFRPHV«DQGLWLVDOVRUHGXFWLRQLVWLFLQWKDWWKHLQWHQW
is to reduce the ideas into a small, discrete set of ideas to test, such as the 
variables WKDWFRPSULVHK\SRWKHVHVDQGUHVHDUFKTXHVWLRQV¶S  
 
However in opposition to the view that researchers can establish direct contact 
with the world-as-it-is are the Constructionists who view knowledge and 
XQGHUVWDQGLQJ µQRW DV D UHIOHFWLRQ RU PDS RI WKH ZRUOG EXW DV DQ DUWHIDFW RI
FRPPXQDO LQWHUFKDQJH¶ *HUJHQ  S &RQVWUXFWLRQLVWV FRQWHQG WKDW
knowledge is not external to the individual but instead depends on processes 
innate to the individual. In this way knowledge is viewed as being internal or 
µHQGRJHQLF¶*HUJHQUDWKHUWKDQH[WHUQDORU µH[RJHQLF¶7KH\DUJXHWKDW
the world cannot be simply reduced to numbers and that relationships between 
the world and our perception of it is not linear. For example, Gergen (1985) 
GLVFXVVHV WKH FRQFHSW RI (PRWLRQV DV QRW EHLQJ µREMHFWV¶ WR EH VWXGLHG EXW
rather terms that acquire their meaning from their context of usage. In addition 
categories and concepts, such as that of childhood, are culturally and 
historically specific (Burr, 2007). Thus, 
WKH REMHFWLYH FULWHULD IRU LGHQWLI\LQJ VXFK µEHKDYLRXUV¶ µHYHQWV¶ RU
µHQWLWLHV¶ DUH VKRZQ WR EH HLWKHU KLJKO\ FLUFXPVFULEHG E\ FXOWXUH
history or social context or altogether nonexistent (Gergen, 1985, 
p.267) 
 
There are several Constructionist theories. For example, Personal Construct 
Psychology and Radical Constructivism posit understanding and constructions 
DVEHLQJRIDQ LQGLYLGXDO¶VRZQPDNLQJ 5DVNLQ WKDW LV WKH LQGLYLGXDO¶V
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internal cognitive structure and organisation of knowledge as a means of 
interpreting and organising the world (Ackermann, 2001). In contrast, Social 
Constructionism emphasises meaning as a human construction and view 
NQRZOHGJH µQRW DV VRPHWKLQJ WKDW D SHUVRQ KDV RU GRHVQ¶W Kave, but as 
something that people do together¶ (Burr, 2007 p.9). That is, constructs are not 
created individually but through interpersonal interactions. Once these social 
constructions are created they take on a life and influence of their own in that 
they both shape how individuals construe themselves but are simultaneously 
shaped as they are used in new and ever-changing ways (Raskin, 2012). 
 
A fundamental precept of Social Constructionism is the critical role that 
language plays in determining the way we think and perceive the world. 
Because it is through talking together that the world gets constructed, language 
is perceived as a form of social action (Gergen, 1985; Burr, 2007). The use of 
language is not simply a means of expression but is performative as well as 
action-RULHQWDWHG ,Q RWKHU ZRUGV WDONLQJ KDV µVSHFLILF IXQFWLRQV DQG DFKLHYHV
SXUSRVHV IRU XV LQ RXU LQWHUDFWLRQV ZLWK HDFK RWKHU¶ %XUU  S 7KXV
social constructionist research methods commonly, but not exclusively, focus on 
the analysis of language. One such method is Q-methodology which as a 
UHVHDUFK WRRO LV µFDSDEOH RI LGHQWLI\LQJ WKH FXUUHQWO\ SUHGRPLQDQW social 
viewpoints and knowledge structures relative to a chosen subject matter (thus 
allowing) the constructionist to understand and explicate the main discourses at 
work (Watts & Stenner, 2012 p.42 (italics in original text)).  
 
Social Constructionism is often associated with flexible exploratory designs and 
purposes that may validly use quantitative as well as qualitative methods in their 
research (Burr, 2007). Burr (2007) acknowledges that research that can be 
called Social Constructionist can: 
vary in the kinds of materials they typically analyse and the conceptual 
tools they use to perform their analysis (p.176) (because) it is not 
empirical methods that are incompatible with social constructionism 
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but the universalistic truth claims that usually accompany them (p. 
150) 
 Thus it is valid for a mixed methods approach to be used in Social 
Constructionist research; in particular when the aim of the research is to explore 
different levels of the same phenomenon (Todd et al, 2004). 
 
4.2 The design of the study 
7KLVVWXG\H[SORUHVWKHSKHQRPHQRQRIDVFKRRO¶VV\VWHPIRUHQJDJLQJSDUHQWV
in decision making. The first phase of the study aims to illuminate the practice of 
the school by exploring the VFKRRO VWDII¶V SHUFHSWLRQV about the concept of 
engaging with parents in decision making. This exploration will be at a macro-
level of understanding (that is, how does the school view the idea of engaging 
with parents in decision making processes). The second phase uses the 
viewpoints to illuminate understanding at a more micro-level by identifying the 
activities the school employs to engage parents in decision making. Finally the 
third phase ascertains which of these activities parents view as being important, 
positive and worthwhile. 
 
This three SKDVHVWXG\H[SORULQJKRZDVFKRRO¶VV\VWHPIRUHQJDJLQJSDUHQWVLQ
decision making is viewed by school staff and parents will use a mixed methods 
design. The different methods used for the different purposes is summarised in 
Table 4.1 below. 
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Phase Research 
Question 
Focus Purpose Method 
1 How does the 
school view the 
idea of engaging 
with parents in 
decision making 
processes? 
School staff Generate viewpoints 
of how the school 
views the idea of 
engaging with 
parents in decision 
making 
Q-methodology 
2 What are the 
activities that the 
school employs in 
engaging with 
parents in the 
process of 
decision making? 
School staff Explore meaning of 
viewpoints and 
identify a list of 
activities that the 
school employs to 
engage with parents 
in decision making 
Focus Group 
3 What do the 
parents see as 
the important 
features in 
relation to the 
VFKRRO¶VV\VWHP
engaging with 
them in decision 
making 
processes?  
Parents Understand the value 
attached to the 
features of the 
VFKRRO¶VV\VWHPIRU
engaging parents in 
decision making  
Survey 
Table 4-1: The different research methods used to address the different 
levels of exploration in this study 
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5  Phase 1 ± Generating the VFKRROVWDII¶VYLHZSRLQWV 
5.1 Q-methodology 
Q-methodology was originally developed by British physicist and psychologist 
William Stephenson in 1935. In its most basic form Q-methodology can be 
understood as an inQRYDWLYH DGDSWDWLRQ RI 6SHDUPDQ¶V WUDGLWLRQDO PHWKRG RI
factor analysis (which in the realms of Q-PHWKRGRORJ\ LV UHIHUUHG WR DV µ5-
PHWKRGRORJ\¶) (McKeown & Thomas, 1988; Watts & Stenner, 2012). While 
Spearman gave people tests and factor analysed the test scores, Stephenson 
asked people to express their views on issues (through a process known as a 
Q-sort) and applied factor analysis to the responses. The outcome of 
6WHSKHQVRQ¶V 4-technique factor analysis is Q-methodological factors (or 
common viewpoints) on a chosen issue (Cross, 2005; McKeown & Thomas, 
1988). For the social constructionist the attraction is not simply a description of 
the viewpoints (that is a description of attitudes or opinions) but a picture of the 
competing social constructions pertaining to an issue: 
The method allows them (Constructionists) to identify the key bodies 
of knowledge relative to a particular subject matter and to render 
those knowledge structures empirically observable (Watts & Stenner, 
2012 p.44) 
 
5.1.1 R-methodology versus Q-methodology 
Q-methodology utilises Exploratory Factor Analysis (EFA). The goal of EFA is to 
identify factors based on the data (Field, 2009). There is no requirement to have 
any specific hypotheses about how many factors will emerge or what items or 
variables these factors will comprise2. The objective of Exploratory Factor 
Analysis is to reveal patterns of association between all the variables in a given 
data matrix (Watts & Stenner, 2012); and thus can be described as a technique 
for data reduction in that it allows the variables to be correlated in a meaningful 
fashion. As Watts & Stenner (2012) explain: 
                                            
2
 In contrast, Confirmatory Factor Analysis (CFA) evaluates hypotheses and requires the 
researcher to hypothesize the number of factors, whether these factors are correlated and 
which items load onto which factors (Field, 2009). 
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The main aim...is to account for the many manifest associations 
captured in the correlation matrix through the identification of a greatly 
reduced number of underlying explanatory or latent variables (p.10). 
 
,Q6SHDUPDQ¶VIDFWRUDQDO\VLV5-methodology) the variables are the tests used 
to measure the participants. Table 5-1 represents a standard data matrix used 
LQ6SHDUPDQ¶Vµ5-PHWKRGRORJ\¶IDFWRUDQDO\tic method. The analysis focuses on 
WKH FROXPQV RI WKH PDWUL[ DQG KHQFH WKLV PHWKRG LV NQRZQ DV µE\-YDULDEOH¶
factor analysis. 
 
 Variables 
Participants Test 1 Test 2 Test 3 
a ax1 ax2 ax3 
b bx1 bx2 bx3 
C cx1 cx2 cx3 
Table 5-1'DWDPDWUL[IRU6SHDUPDQ¶Vµ5-PHWKRGRORJ\¶IDFWRUDQDO\VLV
(adapted from Watts & Stenner, 2012) 
 
$FULWLTXHRIµ5-PHWKRGRORJ\¶PDGHE\6WHSKHQVRQZDVKLVREVHUYDWLRQWKDWE\-
variable factor analysis could not reflect the differing personal characteristics or 
perspectives of specific individuals. However, by inverting the data matrix the 
analytical attention is shifted from the columns of the data matrix to the rows. 
Thus the participants become the variables and the traits, tests, abilities etc. are 
regarded as the sample or population (Watts & Stenner, 2012). Hence, this is 
NQRZQDVµE\-SHUVRQ¶IDFWRUDQDO\VLV 
 
However, because factor analysis requires the scores in the data matrix to be 
standardised in order for the correlations to be meaningful each row of the data 
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PDWUL[µmust employ an identical measuring unit throughout for the Q technique 
IDFWRUDQDO\VLV WREHFRPHDYLDEOHSRVVLELOLW\¶ :DWWV	6WHQQHUSLWDOLFV LQ
original)). Therefore it is not possible to simply invert the data matrix into a by-
person factor analysis because in most R-methodological data matrices there 
are different units of measurements in each column. Consequently Stephenson 
also inverted the process of measuring data so that instead of a sample of 
individuals being subjected to measurement using a variety of different tests; a 
sample of tests (known as a Q-set3) are subjected to measurement (that is, rank 
ordering) by a collection of individuals. This process is known as Q-sorting 
(Stainton-Rogers, 1995).  
 
Watts & Stenner (2012) neatly summarise how Q-methodological factor 
analysis can be applied to a data matrix in the following statement: 
A Q-methodological factor analysis can be applied to a (Q-data matrix) 
as a means of reducing it to a smaller number of factors, but now the 
factor analysis is looking for groups of persons who have rank ordered 
the heterogeneous stimulus items in a very similar fashion. This co 
variation of their respective item rankings is then taken as a sign that 
the Q sorts of these otherwise disparate individuals might be better 
understood as alternative manifestations of a single latent factor. It 
follows that each revealed factor in Q-methodology will potentially 
identify a group of persons who share a similar perspective, viewpoint 
or attitude about a particular topic (Watts & Stenner, p.18) 
 
5.1.2 Q-methodology for the study of human subjectivity 
The study of human subjectivity is the essence of Q-methodology studies. 
6XEMHFWLYLW\ UHIHUV WRDQ LQGLYLGXDO¶VFXUUHQWSHUVRQDOSHUVSHFWLve, viewpoint or 
attitude about a particular topic. In relation to Q-methodology, subjectivity is a 
behaviour or activity relative to its impact upon the immediate environment 
(Watts & Stenner, 2012). In a Q-methodology study the immediate environment 
                                            
3
 These usually take the form of written statements but some Q-methodological studies have 
used different mediums such as pictures (for example, Robinson et al. (2008) and objects (see 
for example, Gustafson et al. (2006)).  
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is the Q-sort where participants are presented with a set of stimulus items which 
they rank order. As Watts & Stenner (2012) explain: 
Expressing subjectivity simply describes an activity in which the Q 
sorter performs a series of operations on a series of items. This 
process is described as subjective only insofar as it is me (and not 
you) engaging in the activity and only because the operations must 
inevitably be conducted from my (and not your) first-person viewpoint 
(p.26) 
 
Also central to the design of Q-methodology studies is the notion that 
subjectivity is always self-referent. Namely subjectivity is anchored in the 
SHUVRQ¶V µLQWHUQDO¶ IUDPH RI UHIHUHQFH DQG FDQ EH REVHUYHG DQ\WLPH DQ
LQGLYLGXDOUHPDUNVµ,WVHHPVWRPH¶RUµ,QP\RSLQLRQ¶0F.HRZQ	Thomas, 
1988).  The completion of a Q sort requires the participant to decide what is 
meaningful and significant from their perspective (Coogan & Herrington, 2011). 
7KH4VRUWLGHQWLILHVZKDW6WHSKHQVRQFDOOHGµSV\FKRORJLFDOVLJQLILFDQFH¶- items 
with a high or positive psychological significance to an individual would be 
ranked higher than those items with a lower or more negative psychological 
significance (Watts & Stenner, 2012). However, self-reference also takes into 
account the view that not only do the items in a completed Q-sort relate to the 
LQGLYLGXDOEXWPRUHSUHFLVHO\WKH\UHODWHWRWKHLQGLYLGXDO¶Vcurrent viewpoint. As 
Watts & Stenner explain: 
...the same set of items might be felt and hence show up very 
differently to another person or to the same person at another time. In 
doing so, it automatically directs attention toward the self for whom 
they show up and promotes a focus on self-reference (p.31) 
 
5.1.3 Q-methodology and the logic of abduction 
Another fundamental aspect of Q-methodology is that it is integrally related to 
the logic of abduction through its use of factor analysis. Traditionally, models of 
science stem from deductive or inductive approaches. Deduction is top-down 
logic in that it begins with a formal theory and hypothesis which is then tested 
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through an experiment. The results either verify or falsify the hypothesis. 
Induction is bottom-up logic in that the development of laws and theories are 
accomplished through the careful accumulation of observations over a series of 
experiments. 
 
However Charles S. Peirce (1839-1914) suggested that research can also 
pursue an explanation or new insight into a phenomenon (Watts & Stenner, 
2012).  Whereas induction seeks to describe a phenomenon, abduction is a 
logic for discovery and theory generation (Watts & Stenner, 2012). The 
researcher works with the data using techniques of analysis (such as factor 
analysis in Q-methodology or sorting and coding in Grounded Theory) 
producing a phenomena. The researcher then seeks to develop a theory or 
hypotheses to explain the phenomena (Bradley, 2007). This theory or 
hypotheses can then be used as a basis for further research and empirical 
testing. Thus, abductive methods typically begin with curiosity and exploration 
about an issue before moving to explanation. 
 
In relation to Q-methodology, abduction begins with the detection of a 
µsurprisingly empirical fact (namely) the manifest statistical associations 
EHWZHHQWKHJDWKHUHG4VRUWV¶:DWWV	6WHQQHUSWKDWDUHSURGXFHG
through the process of exploratory factor analysis. This is extended to the 
SURFHVVRIIDFWRULQWHUSUHWDWLRQZKHUHWKHµVXUSULVLQJHPSLULFDOIDFWLVSURYLGHG
by the unique pattern or configuration of items in each factor array¶ (Watts & 
Stenner, 2012, p.40). Therefore, it is within the logic of abduction that Q-
methodology can be understood: 
Data is collected (the Q±sorts completed by participants); the 
data is analysed (by use of factor analysis); to produce 
phenomena ± the mathematical factors. An explanation (theory) 
of what is going on is developed ± the written descriptions of 
the factor viewpoints ± and the findings are appraised in terms 
of how well they seem to fit the phenomena (Bradley, 2007 
p.85). 
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5.1.4 Rationale for Q-methodology and the present study 
It is the principles of Social Constructionism that underpin the approach adopted 
LQ WKLV VWXG\ 7KH QRWLRQ WKDW µKXPDQ H[SHULHQFH LQFOXGLQJ SHUFHSWLRQ LV
PHGLDWHG KLVWRULFDOO\ FXOWXUDOO\ DQG OLQJXLVWLFDOO\¶ DQG KRZ ZH PDNH VHQVH RI
our experiences is a manifestation of these elements (Willig, 2000 p7). Through 
JDLQLQJXQGHUVWDQGLQJRIDSHUVRQ¶VSRLQWRIYLHZRU µVXEMHFWLYLW\¶ WKHJRDORI
this research is to elicit the meanings and constructions that individuals have 
DERXW WKH ZRUOG QDPHO\ µHQJDJHPHQW ZLWK SDUHQWV LQ GHFLVLon making 
SURFHVVHV¶ 
 
Since it is not the aim of this study to verify or falsify a hypothesis traditional 
quantitative methodologies are not appropriate as a choice of methodology for 
this current study. Other qualitative data collection methods that could be 
adopted include questionnaires, interviews or focus groups. However a critique 
of these methods is the problem of saliency - people tend to remember what is 
important to them at the time of enquiry. This study is looking at gaining a 
detailed understanding of a system and then clarifying what is important to the 
school and parents about this system ± not what people can remember about 
the system.  
 
Another critique of other qualitative methods is that the questions used are 
devised by the researcher. This is a threat to the validity of qualitative research 
as without the necessary reflexive precautions to reduce this then the findings 
could be argued to RQO\ UHODWH WR WKH SDUWLFLSDQW¶V SHUVSHFWLYH RQ WKH
UHVHDUFKHU¶V TXHVWLRQV DQG QRW QHFHVVDULO\ RQ WKe topic being investigated. A 
final critique is the social desirability effect. In other words, participants are 
aware that they are under investigation and may consequently modify their 
responses as a result.  
 
As mentioned above the goal of this study is WRHOLFLWDSHUVRQ¶VSRLQWRIYLHZRU
µVXEMHFWLYLW\¶ RQ WKH WRSLF RI µHQJDJHPHQW ZLWK SDUHQWV LQ GHFLVLRQ PDNLQJ
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SURFHVVHV¶7KHGLVFXVVLRQSUHVHQWHGLQWKHSUHFHGLQJSDUWVRIWKLVFKDSWHUVHW
out the rationale for how Q-PHWKRGRORJ\ µSURYLGHV UHVHDUFKHUV with a 
V\VWHPDWLF DQG ULJRURXV TXDQWLWDWLYH PHDQV IRU H[DPLQLQJ KXPDQ VXEMHFWLYLW\¶
(McKeown & Thomas, 1988 p.5).  
 
The process of Q-sorting and subsequent factor analysis DOORZV SDUWLFLSDQWV¶
views to be explored and represented in all their complexity. The consequent 
viewpoints are structured to provide the researcher with a patterned nature of 
viewpoints which capture all the nuances of the subject. Many other approaches 
(e.g. semi-structured interviews or questionnaires) reduce the data to general 
statePHQWV ZKLFK ORVH WKH QXDQFHG YRLFHV DV D UHVXOW 7KH µYRLFH¶ RI DOO
participants is a central tenet of Q-methodology. The process of individual Q-
sorts precludes the risk of dominant voices (a risk associated with focus groups) 
which subsequently overshadows the minority voices: 
µYRLFH¶YHU\RIWHQPHDQVWKDWWKRVHZLWKWKHVKDUSHVWHOERZV
or the loudest voices are able to reshape services to their 
needs...and that the voice of the poor is all too frequently 
heard only as a whisper (Coates & Passmore, 2008 p12) 
7KLV LV RQH RI WKH SULQFLSOHV RI 3XEOLF 9DOXH 7KHRU\ VHH µ5HYLHZ RI WKH
/LWHUDWXUH¶3XEOLF9DOXH7KHRU\VHHNVIRUPRUHWKDQDWRROused just for market 
UHVHDUFK LH LGHQWLI\LQJ SXEOLF GHPDQGV DQG WKHQ µJLYLQJ SHRSOH ZKDW WKH\
ZDQW¶) but is grounded in the idea that service effectiveness is best defined by 
responsiveness to refined public preferences (Coates & Passmore, 2008). Q-
methodology could be argued to provide refined public preferences within the 
viewpoints that are produced. 
 
Other advantages to the method adopted with Q-methodology include the ability 
WRNHHSWKHUHVHDUFKHU¶V LQIOXHQFHRQWKHGDWDWRDPLQLPum. This is achieved 
not only through the use of pilot studies and member checking but also in the 
nature of using a concourse on the topic of enquiry. Stainton-Rogers (1995) 
suggest that the start of a Q-study begins with a careful and methodical review 
of the things people write and say about the topic of enquiry. This produces a 
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detailed and thorough concourse on the topic from which the Q-set is derived. 
Consequently WKH UHVHDUFK TXHVWLRQ FDQQRW EH UHVWULFWHG WR EH µLQ WKH school 
sWDII¶V opinion ZKDW LVDJRRGV\VWHPRIHQJDJLQJZLWKSDUHQWV¶ - as would be 
the case in a semi-structured interview. Instead the research question explores 
µIURP WKHVH VWDWHPHQWV ZKLFK DUH WDNHQ IURP D FRQFRXUVH RQ ZKDW D JRRG
system for engaging with parents should be ± what do you view a good system 
for engaging with parents to look like?¶ 
  
5.2 Procedure of the Q-method  
This section provides an account of the procedures undertaken in this present 
study in relation to devising the Q-set, the selection of participants, data 
collection and data analysis. In addition consideration will be given to ethical 
issues pertaining to this study as well as issues of reliability and validity. 
 
5.2.1 Devising the Q-set 
Concourse of statements and structuring the Q-set 
Concerns about representativeness in a Q-methodology study are related to the 
representativeness of the Q-set (Bradley, 2007). It is important that all the key 
issues pertaining to the topic of enquiry appear in the Q-set. The Q-VHW µPXVW
be tailored to the requirements of the investigation and to the demands of the 
UHVHDUFK TXHVWLRQV LW LV VHHNLQJ WR DQVZHU¶ :DWWV 	 6WHQQHU  S
Therefore the development of the Q set requires assiduous care and attention. 
 
The Q-set for this study consisted of 35 statements for the participants to map 
KLV RU KHU YLHZSRLQWV RQ WKH VXEMHFW RI µHQJDJLQJ ZLWK SDUHQWV LQ GHFLVLRQ
PDNLQJSURFHVVHV¶ WKRXJK WKHFRPSOHWLRQRI D sorting activity called a Q-sort.  
The Q-set was selected from an original list of 93 statements drawn from the 
concourse of ideas and opinions on the topic of public engagement. As 
Stainton-Rogers (1995) suggests that the initial pool of statements is 
approximately three times the size of the aimed for set size, the aim had been a 
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concourse list of 105 statements. However a point of saturation was deemed to 
have been reached at 93 statements. 
 
The statements were taken from natural sources of oral or written 
comPXQLFDWLRQ 7KH DGYDQWDJH RI XVLQJ D µQDWXUDOLVWLF¶ 4-sample is that the 
statements are more likely to reflect the opinions of the person performing the 
Q-sort (McKeown & Thomas, 1988). Sources for the statements included 
academic journals (for example, Ice & Hoover-Dempsey, 2010; Irvine, 2005; 
and Green et al. 2007), government publications (for example, Goodall et al. 
2011; Harris & Goodall, 2007; and DfES, 2007) and published literature on 
engagement with parents (for example, Crozier & Reay, 2005; and Chadwick, 
2004).  
 
In order to collect a broad range of opinions then, in addition to using published 
sources, two semi-structured interviews were carried out with parents.  The 
ORFDO DXWKRULW\¶V 3DUHQW 3DUWQHUVKLS 6HUYLFH ZDV FRQWDFWHG WR UHTXHVW LI WKH\
could recruit two parents whom they felt had had recent experience in engaging 
with the local authority over decisions relating to WKHLUFKLOG¶VVSHFLDOHGXFDWLRQDO
needs. The transcripts of the semi-structured interviews were analysed for 
themes and issues pertaining to the topic area and these were incorporated into 
the concourse. Appendix A shows the consent form and interviewed structure 
used.  
 
Stainton-Rogers (1995) suggests that once the concourse of statements has 
been collected then the next stage is to sift, order and condense to yield a 
µUHSUHVHQWDWLYHSRRORISURSRVLWLRQV¶± the Q-set. He argues that to ensure the 
representativeness of the propositions the Q-set should be balanced; 
appropriate and applicable to the issue; be intelligible and simple; and 
comprehensive. This process of condensation from the concourse to the 
smaller Q-set is usually undertaken by the researcher/s. However to help 
HQVXUH WKDW µWKH ODQJXDJH DQG LGHDV SXW IRUZDUG DUH WKRVH RI WKH SXEOLF
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discourse on the topic, not just the pre-FRQFHLYHG YLHZV RI WKH UHVHDUFKHU¶
(Bradley, 2007 p.269) a series of steps for reducing the larger number of 
statements down to the Q-set was used in this study. The steps undertaken 
were: 
Step 1 ± the author individually reads and re-reads the concourse of 
statements.  
Step 2 ± Initial sorting and emerging categories were recorded and an initial Q-
set comprising of 41 statements was created. This pilot Q±set aimed to 
UHSUHVHQWDOOWKHNH\LVVXHVDURXQGµHQJDJLQJZLWKSDUHQWVLQGHFLVLRQPDNLQJ¶
and to phrase them in an appropriate way. 
Step 3 ± The pilot Q-set was used in a pilot study with two parents. The parents 
ZHUHNQRZQ WR WKHDXWKRU WKURXJKFDVHZRUN UHODWLQJ WR WKHLUFKLOGUHQ¶VVSHFLDO
educational needs. They were asked to comment on whether the statements 
were appropriate and applicable to the issue; intelligible and simple; and 
comprehensive. 
Step 4 ±In the light of this pilot study the author compiled the final Q-set (see 
Appendix B). 
 
5.2.2 Completing the Q-sort (data collection) 
Brown (2006) describes Q-sorting as requiring: 
µDSHUVRQWRUDQN-order a set of stimuli according to an explicit rule 
(condition of instruction), usually from agree (+5) to disagree (-5), with 
scale scores provided to assist the participant in thinking about the 
WDVN¶ (p.7) 
Stainton-Rogers (1995) recommend using a fixed quasi-normal distribution as 
being more user-friendly whilst retaining the same statistical rigour as full 
sequential ranking (that is 1 to N ranking). The distribution pattern chosen was 
2, 3, 4, 5, 7, 5, 4, 3, 2 which provided rating values of -4, -3, -2, -1, 0, +1, +2, 
+3, +4. (Appendix C shows the Q-sorting grid) The recording sheet also 
included space on the back to record other information about the participant 
including role within the school, what involvement they have had with engaging 
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with parents in decision making processes and any other comments they have 
about the statements or the topic of enquiry. To maintain confidentiality and to 
protect the identity of the participants a numerical coding system for labelling 
the Q-sorts was used (for example. 1-01). 
 
The Q-sorts were completed in groups over several sessions according to the 
availability of the participants. At each session the participants were guided 
through the activity by the author following a series of steps: 
1) Read through each statement in turn. As each statement is read, sort 
into three piles ± µDJUHH¶ µQHXWUDO RU WKRVH WKDW \RX DUH QRt VXUH DERXW¶
µGLVDJUHH¶ 
2) %HJLQQLQJ ZLWK µPRVW DJUHH¶ SDUWLFLSDQWV DUH DVNHG WR VHOHFW WKH WZR
stDWHPHQWV WKDW WKH\ PRVW DJUHH DUH FRQGXFLYH ZLWK µHQJDJHPHQW ZLWK
parents in decision making processes; or the statements that they regard 
as the most important. These statements are placed in the far left column 
(+4). The specific order within this column does not matter. 
3) Repeat this step for least important and place these statements on the 
right. 
4) *REDFNWRWKHµDJUHH¶VLGHDQGDVNSDUWLFLSDQWVWRVHOHFWWKHQH[WWKUHH
statements that they most agree with. 
5) Repeat this step for the next three statements that participants most 
disagree with. 
6) Continue with this pattern until all statements have been placed on the 
distribution grid ± remembering that participants can switch the 
statements around at any point until they are happy that the statements 
are mapped appropriately to their viewpoint. 
7) Once all the statements have been placed on the matrix, record the 
completed Q-sort on a recording sheet which reproduces the Q-sort 
distribution.  
8) Invite the participants to write any further comments on the back of the 
UHFRUGLQJ VKHHW RU ZULWH YHUEDWLP WKH SDUWLFLSDQW¶V FRPPHQWV LI WKH\
prefer) 
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5.2.3 Selection of Participants 
Stainton-Rogers (1995) emphasizes that a crucial and distinctive characteristic 
of Q-0HWKRGRORJ\ LV WKH SULQFLSOH RI µILQLWH GLYHUVLW\¶ - µWKDW ZKHQHYHU and 
wherever persons are applied to a sample of elements the principle of limited 
LQGHSHQGHQW YDULDELOLW\ KROGV¶ S <HW HYHQ WKRXJK ODUJH QXPEHUV RI
participants are not required (a general rule of thumb is between 40 ± 60 
individuals (Watts & Stenner, 2005) the constitution of the participant group 
must be considered.  
 
There are two methods of sampling used in Q-methodology ± µ2SSRUWXQLVWLF
VDPSOLQJ¶ DQG µ6WUDWHJLF VDPSOLQJ¶ $UJXPHQWV KDYH EHHQ SXW IRUZDUG
contending the appropriateness of opportunistic sampling in a Q-methodology 
study (Stainton-Rogers, 1995) but Watts & Stenner (2012) observe that 
because Q-methodology is an inversion of more traditional R-methodological 
VWXGLHVVHHGLVFXVVLRQLQµ4-PHWKRGRORJ\¶VHFWLRQHDUOLHULQ&KDSWHUWKHn the 
participants are no longer the study sample (that is now the Q-set) but rather 
they have become a variable. Therefore, µWKLV REVHUYDWLRQ VXJJHVWV WKH
pressing need to select a participant group, or P-set, with relative care and 
FRQVLGHUDWLRQ¶S µ6WUDWHJLFVDPSOLQJ¶RFFXUVZKHQDYDULHW\RIORFDWLRQVIRU
the completion of the Q-sets are specifically chosen by the researcher because 
they best represent the demographic groups most pertinent to the aims of the 
study (Stainton-Rogers, 1995; Watts & Stenner, 2005).  
 
The literature review sets out the historical and political background to the topic 
µschools engaging parents in decision making procedures¶ as well as a 
discussion of the factors mediating parental engagement. Within this chapter 
reference was made to the Lamb Inquiry (DCSF, 2009) which was 
commissioned to explore how parental confidence in the Special Educational 
Needs system could be improved. It concluded there was a profound impact on 
FKLOGUHQ¶V SURJUHVV ZKHQ VFKRROV KDG HIIHFWLYH HQJDgement with parents and 
one of the foci of the recommendations of the Lamb Inquiry was to develop a 
stronger voice for parents especially in projects that engaged parents at a more 
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strategic level. In the light of the findings from the Lamb Inquiry and also the 
DXWKRU¶V RZQ SURIHVVLRQDO experience as Educational Psychologist it was 
decided this study would focus on parents of children who have Special 
Educational Needs. Consequently the sampling frame became the adults who 
work in a Primary Special School who have contact with parents. The local 
authority that the author worked for at the time of this study had six schools that 
provided specialist provision within the Primary sector. As this was a large 
urban and rural local authority there were two provisions for the Special 
Educational Needs (SEN) categories of: 
x significant, severe, profound and multiple learning difficulties;  
x complex sensory, physical and medical needs, and severe learning 
difficulties;  
x significant behavioural, social and emotional difficulties.  
One provision served the south of the county and one provision to serve the 
north of the county.  
 
To have a viewpoint on something then experience of the issue is required. To 
negate the possibility of school staff having a lack of experience of engaging 
with parents in decision making then a school that has been recognised to 
engage well with parents was deemed necessary. Previous to the time of the 
study the author had been the Educational Psychologist linked to one of the 
Primary Special Schools which had a good reputation for engaging with 
parents. 7KH VFKRRO¶V 2IVWHG ,QVSHFWLRQ  KLJKOLJKWHG WKH VFKRRO¶V
commitment to engaging with parents: 
µ3DUHQWV DQG FDUHUV DUH IXOO\ DQG VHQVLWLYHO\ LQYROYHG LQ VHWWLQJ WKHLU
children's individual education plan targets, which guide them in 
HQKDQFLQJWKHLUFKLOGUHQ
VOHDUQLQJ¶3 
 
µ7KH OLQN ZLWK SDUHQWV DQG FDUHUV LV H[FHOOHQW 3DUHQWV
 DQG FDUHUV

views are heard and acted upon and communication through the 
home-VFKRROERRNVLVH[FHOOHQW¶S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Of the adults who worked in this Special Primary School and had contact with 
parents 48 accepted the invitation to complete the Q-sort. Table 5-2 shows the 
number of participants and their roles held within the school.  
 
Role within school N 
School Business Manager 1 
Head teacher 1 
Assistant Head teacher 1 
Administrator 3 
Family Liaison Teacher 1 
School nurse 1 
Music therapist/teacher 1 
School governor 5 
Nursery nurse 5 
Classroom assistant/learning 
support assistant 
19 
Teacher 10 
TOTAL 48 
Table 5-2: Number of participants and their role within the school 
 
5.2.4 Ethical Issues 
Ethical issues are an intrinsic part of the research process and it is vital that 
every piece of research has from the very start considered the ethical aspects 
of the study. Psychological research should realise mutual respect and trust 
between investigators and participants and at all stages of the research the 
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SDUWLFLSDQWV¶ULJKWVDQGdignity should be respected (BPS, 2010). Brinkmann & 
Kvale (2008) recommend that these issues should be addressed at each stage 
of the research process from the initial formulation through to the publication of 
the research. Informed voluntary consent is at the heart of research ethics 
(McNamee & Bridges, 2002; BPS 2010). In addition to informed voluntary 
consent are issues pertaining to deception, debriefing, confidentiality and 
protection from physical and psychological harm (Field & Hole, 2008; BPS, 
2010$V$OGULGJH	/HYLQHVXPPDULVH µWKHFRUH of research ethics is 
GXH UHVSHFW IRU WKH LQWHJULW\ RI SHRSOH SDUWLFLSDWLQJ LQ RXU UHVHDUFK¶ S
Several steps were taken to address ethical issues pertaining to the Q-sort: 
x A letter was given to the adults working in school prior to the study taking 
place with details about the purpose of the activity and the procedure to 
be employed (informed consent) 
x The letter clearly informed participants of their right to withdraw from the 
study at any time and also provided assurance about confidentiality 
(sensitivity and confidentiality) See Appendix D 
x Several opportunities for participants to ask questions and raise queries 
were given (informed consent) 
x Possible consequences of any study with respect to any possible harm 
as well as expected benefits from participating in the study should be 
addressed. One possible negative consequence is the concern that 
WKURXJKWKHDFWLYLW\RIH[DPLQLQJZKDWLVµJRRGHQJDJHPHQWZLWKSDUHQWV
LQGHFLVLRQPDNLQJ¶ WKHSDUWLFLSDQWVPLJKWTXHVWLRQ WKHLURZQVNLOOVDQG
practice and/or feel as if they are being judged. To address this, 
participants were given written and verbal information about the purpose 
of the study being to explore the viewpoints of the participants and that it 
was not being used as a tool WRPHDVXUHµJRRGHQJDJHPeQWZLWKSDUHQWV¶
(sensitivity). 
x Careful selection of language used (sensitivity) 
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x A numerical coding system on the recording sheet was used and it was  
ensured that no identifying factors were written down on the recording 
sheet (confidentiality) 
x Prior to the completed Q-sort being recorded the participants were asked 
if they were happy with their Q-sort and whether they were happy for it to 
be recorded and used in the study (informed consent) 
x Agreement was sought with the head teacher regarding the ways in 
which a summary of the findings would be made available to participants, 
µVR WKDW LQIRUPHG FRQVHQW FRPHV WR IUXLWLRQ DV LQIRUPHG RXWFRPH¶
(Aldridge & Levine, 2001 p.22) (informed consent) 
 
5.2.5 Reliability and Validity 
There is a view held within the Q-methodology domain that reliability and 
validity are not issues relevant to Q-methodology studies (Watts & Stenner, 
2012) because these are issues that are central concepts to R-methodology: 
An R-methodological scale or instrument is said to be valid if it can 
successfully measure what it claims to be measuring (Watts & 
Stenner, 2012 p.51). 
Because Q-PHWKRGRORJ\VHHNVDQLQGLYLGXDO¶VSRLQWRIYLHZUHSHDWHGPHDVXUHV
(that is a participant repeatedly completing the Q-sort) does not prove the 
reliability of the methoG EXW RQO\ WKH SDUWLFLSDQW¶V YLHZSRLQW )XUWKHrmore, as 
discussed in chapter 5.1.2 (Q-methodology for the study of human subjectivity) 
Q-PHWKRGRORJ\VWXGLHVVHHNDQ LQGLYLGXDO¶Vcurrent personal viewpoint. Within 
this assertion is an acknowledgement that aQ LQGLYLGXDO¶V SHUVRQDO YLHZSRLQW
alters with time and environment and hence it is not possible, or desirable, to 
repeat measures4. 
 
                                            
4
 8QOHVVRIFRXUVHLWLVWKHDLPRIWKHVWXG\WRH[SORUHKRZSDUWLFLSDQW¶VYLHZSRLQWVDOWHURYHU
time or in different environments. 
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However there are methods used for checking the reliability and validity of 
results (including triangulation of different data, member checking, use of an 
external auditor) which can easily be utilised into a Q-methodology study. In 
relation to this study member checking activities were carried out at two crucial 
points of the study: 
x Pilot study in the development of the Q-set 
x Debriefing session following the completion of the initial interpretation of 
the factors. 
 
Studies evolving from the epistemology of social constructionism admit that the 
studies cannot be generalised outside of the sample as any other individual will 
bring a whole new set of beliefs, attitudes, experiences etc. which will 
necessarily affect their perception of the phenomena. It is acknowledged that 
this study has taken place within a single school in a local authority in the 
English Midlands. It is also acknowledged that this study cannot be generalised 
WHPSRUDOO\ LQ RWKHUZRUGV WKHUH ZLOO RQO\ EH µKHUHDQGQRZ¶ YLHZSRLQWV ZKLFK
may not be constant over time. 
 
However, Elliot et al (1999) propose a set of guidelines pertaining to reducing 
threats to external validity of a study which are pertinent to this current study. 
7KHVH JXLGHOLQHV LQFOXGH WKH DSSURSULDWHQHVV RI WKH VWXG\ GHVLJQ LH µILW IRU
SXUSRVH¶RZQLQJRQH¶VSHUVSHFWLYH LHDQVZHULQJTXHVWLRQVRISHUVRQDODQG
epistemological reflexivity); situating the sample (i.e. size of sample, 
background and history of participants); ethics procedure (i.e. how informed 
consent was obtained and confidentiality issues); credibility checks (i.e. member 
checking), auditability (i.e. the reasoning process of the researcher in relation to 
making decisions, identifying categories and the development of themes etc.). 
These guidelines facilitate a process of reflexivity and the explicitness of the 
guidelines makes possible the replication of the study by another researcher. In 
all of these aspects the use of the above principles has been adopted 
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throughout this study and therefore provides this research with analytical 
credibility.  
 
5.2.6 Procedures for Data Analysis 
Q-methodology analyses participants¶ whole Q-sorts using factor analysis to 
GHWHFWVKDUHGSHUVSHFWLYHVDQGLGHQWLI\GLVWLQFWµSRLQWVRIYLHZ¶ZLWKLQWKHRYHUDOO
sample. Factor analysis is employed as a means of reducing and simplifying the 
data. Q-methodology employs a by-person correlation and factor procedure by 
use of factor extraction, rotation and estimation. A Freeware statistical software 
designed specifically for Q-method studies (PQMethod version 2.11 (Schmolck, 
2002) was used to complete the analysis of the data (that is the completed Q-
sorts).  
 
The data were subjected to Centroid analysis followed by Varimax rotation. 
Centroid analysis identifies patterns of similarity between the Q-sort 
configurations thus extracting centroids, or factors, which are Q-sort 
configurations with common or shared meaning (Watts & Stenner, 2012). 
Centroid analysis is the oldest of the factor techniques (McKeown & Thomas, 
1988) and is generally acknowledged as the preferred method of factor 
extraction in Q studies (Watt & Stenner, 2005).  
 
Once the centroids, or factors, have been extracted then a process of 
calculating to what degree the variables5 load onto these factors is completed 
(Field, 2009). This process is called factor rotation DQGLWµLQYROYHVWKHSK\VLFDO
movement or rotation of the factors, and their viewpoints, about a central axis 
SRLQW¶ :DWWV 	 6WHQQHU  S . There are several methods of factor 
rotation (for example, varimax, quartimax and equamax) however PQMethod 
offers two methods, by-hand rotation or the automatic varimax procedure. By-
                                            
5
 As discussed in chapter 5.1.1 the variables in a Q-method study are the participants and thus 
are by-person factors. 
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hand rotation involves the researcher rotating the factors manually and 
ultimately deciding where each factor should be positioned. This method of 
rotation tends to be adopted when the researcher has some a priori theory or 
K\SRWKHVLV RU GXH WR WKH UHVHDUFKHU¶V own substantive knowledge and/or 
observations of the Q-sort data (Watts & Stenner, 2012). The advantages of by-
hand rotation is that is can more accurately reflect the reality of a particular 
situation specifically if the researcher is taking an openly deductive approach to 
analysis and there is an evident interest in marginalised or minority viewpoints 
(Watts & Stenner, 2012). However this method is criticised for being subjective 
DQGXQUHOLDEOHLQWKDWµGRHVLWUHDOO\UHIOHFWWKHUHDOLW\RIWKDWSDUWLFXlar situation, 
RUPLJKW LWVLPSO\ UHIOHFW WKH UHVHDUFKHU¶VRZQXQGHUVWDQGLQJRI WKHVLWXDWLRQ"¶
(Watts & Stenner, 2012 p.123). 
 
The second method offered by PQMethod is the automatic varimax procedure 
where the factors are positioned according to statistical criteria and so that they 
account for the maximum amount of study variance (Field, 2009; Watts & 
Stenner, 2012). Venables et al (2009, p.1094) summarise the advantages of 
varimax rotation: 
x It maximises the variance explained 
x Prioritises the influence of the participant group on the factor structure 
x Attempts to load a small number of cases highly onto each factor thereby 
enhancing the interpretability of the results 
In addition it is seen as objective and reliable and may be a preferable choice 
when using an inductive analytic strategy (Watts & Stenner, 2012).  
 
PQMethod 2.11 converts the rating score (that is -4, -3, etc. through to +3, +4) 
to z-scores which state the position of each score in relation to the mean in 
standard deviation units (Kranzler, 2003). PQMethod uses an algorithm to 
identify Q-sorts which load significantly (p>0.05) on one factor only (known as a 
µ'HILQLQJ6RUW¶7KHGHILQLQJVRUWVDUHIODJJHGE\340HWKRGZLWKDQ;7R
demonstrate the information that is produced by PQMethod, Figure 5-1 shows 
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an extract taken from an illustrative factor matrix that was produced by 
PQMethod. The Q-sorts are listed down the left hand side and the numbers 1, 
2, 3, 4, 5 listed across the top are the factors. As can be seen Q-sort 1-01 
significantly loads on factor 3 with a weighting of 0.659; Q-sort 2-02 significantly 
loads on factor 4 with a weighting of 0.4519; whilst Q-sort 3-03 does not 
significantly load on any factor and therefore is not a defining sort in this factor 
matrix solution.  
 
 
                 Factors 
 
 QSORT             1         2         3         4         5 
  
  1 01          0.1909   -0.0039    0.6591X   0.1378    0.1334  
  2 02          0.1556    0.2814    0.1497    0.4519X   0.2385  
  3 03          0.2857    0.3790    0.2361    0.1366    0.4407  
 
Figure 5-1: Excerpt from a 5-factor matrix solution with X indicating a 
defining sort 
 
The Factor Solution 
It is important to note that no factor extracted by PQMethod will exactly 
repUHVHQWDQ\RIWKHSDUWLFLSDQWV¶YLHZVEXWZKDWLVSURGXFHGLVDQLGHDOLVHGRU
prototypical Q-VRUWRUYLHZSRLQW%\ORRNLQJDWDSDUWLFLSDQW¶VORDGLQJRQDIDFWRU
it is possible to ascertain the degree to which each participant correlates with 
the factor. Table 5-3 shows the unrotated factor matrix with the eigenvalues for 
each factor (the eigenvalue being the sum of the loadings on a factor).  
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Table 5-3: The unrotated factor matrix produced from a centroid analysis  
     
                Factors    
 SORTS 1 2 3 4 5 6 7 
  1 01            0.817 -0.2936 0.0972 0.1630 0.0597 -0.0008 0.1849 
  2 02            0.6785 -0.0560 0.1067 0.3207 0.0632 0.4128 0.1411 
  3 03            0.7382 0.0917 -0.1833 0.1090 0.0220 -0.1266 -0.1372 
  4 04            0.6977 0.1847 -0.0862 0.3242 0.0721 0.0490 0.1063 
  5 05            0.8194 -0.2689 -0.0615 0.1190 0.0402 -0.1277 -0.0984 
  6 06            0.5103 0.0699 0.2959 0.2318 0.0786 0.3895 0.2721 
  7 07            0.6376 0.1264 0.1921 -0.0544 0.0274 0.4148 -0.2602 
  8 08            0.8460 0.1590 0.1072 0.2187 0.0465 -0.1258 -0.0515 
  9 09            0.6658 -0.0480 0.0558 0.0885 0.0095 0.1043 0.2964 
 10 10           0.7537 0.0173 0.0393 0.0991 0.0090 -0.2180 0.0745 
 11 11           0.5108 0.0053 -0.3097 -0.1894 0.0432 -0.1120 0.2368 
 12 12           0.6703 0.1283 0.1616 -0.2155 0.0362 0.0014 0.1036 
 13 13           0.5234 0.4007 -0.3466 -0.2243 0.1327 -0.0624 0.0048 
 14 14           0.8153 -0.0993 0.0001 0.1969 0.0265 0.1625 -0.2128 
 15 15           0.7910 -0.1927 0.0512 -0.2938 0.0464 0.0316 0.0262 
 16 16           0.7334 0.1380 -0.1294 0.0278 0.0136 0.0818 0.0624 
 17 17           0.6395 -0.2787 -0.0019 0.0743 0.0371 0.0156 -0.1012 
 18 18           0.7122 0.3893 -0.1320 0.2427 0.1058 0.0178 -0.1046 
 19 19           0.8030 -0.0658 0.0813 0.2065 0.0311 -0.2794 0.0989 
 20 20           0.8006 -0.3527 -0.0848 -0.0989 0.0552 0.1255 -0.2669 
 21 21           0.6076 0.3339 -0.1593 0.0508 0.0589 0.1189 0.1016 
 22 22           0.6993 -0.2802 -0.2419 -0.0071 0.0521 -0.1779 0.1636 
 23 23           0.2742 0.2299 0.4289 -0.1760 0.1255 -0.0050 -0.2863 
 24 24           0.7623 -0.0205 0.0059 -0.1030 0.0018 -0.1454 0.2214 
 25 25           0.8124 -0.0370 -0.0268 0.2301 0.0298 -0.2542 0.0432 
 26 26           0.7164 0.0269 -0.3378 0.2976 0.0897 0.0813 0.1027 
 27 27           0.7618 0.0104 -0.0854 -0.0463 0.0007 -0.1690 -0.0691 
 28 28           0.7950 0.1789 0.0542 0.1962 0.0395 -0.1092 -0.0952 
 29 29           0.6181 0.3482 0.0709 -0.1265 0.0607 0.0934 -0.1662 
 30 30           0.6235 0.3771 -0.0681 -0.1865 0.0728 -0.0316 -0.0006 
 31 31           0.7975 -0.0033 -0.1285 -0.0540 0.0036 0.1377 0.1878 
 32 32           0.7479 0.2813 -0.1754 -0.2903 0.0722 -0.0959 0.2225 
 33 33           0.6632 -0.0540 0.3340 -0.1310 0.0615 0.1103 0.2798 
 34 33           0.7149 0.1248 0.0380 -0.2243 0.0234 -0.1878 0.0185 
 35 35           0.8392 -0.1936 0.0127 0.0322 0.0174 -0.1359 -0.2361 
 36 36           0.7454 0.1984 0.2956 -0.2331 0.0803 -0.0404 0.1646 
 37 37           0.6194 -0.4659 0.0710 -0.2147 0.1125 0.0130 -0.1254 
 38 38           0.7316 0.3415 0.0634 0.1039 0.0628 0.0841 -0.1305 
 39 39           0.7421 -0.2579 -0.0660 -0.2585 0.0493 0.2395 0.0499 
 40 40           0.7826 -0.1292 0.2469 -0.2475 0.0588 -0.0615 0.0062 
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 41 41           0.7415 -0.0887 0.0214 -0.0532 0.0035 -0.2746 -0.1706 
 42 42           0.5990 0.0562 0.1985 -0.1556 0.0290 0.0895 0.1423 
 43 43           0.6562 -0.0912 -0.2974 -0.1229  0.0366 0.0197 -0.3080 
 44 44           0.7563 -0.4154 -0.2179 0.0091 0.0901 0.0108 -0.0670 
 45 45           0.7309 -0.0211 -0.0520 -0.0979 0.0012 0.0949 -0.2009 
 46 46           0.7359 0.1056 0.0385 0.1773 0.0254 -0.1647 -0.3212 
 47 47           0.6724 -0.3113 0.2737 0.1559 0.0972 -0.1316  0.0443 
 48 48           0.7654 -0.3056 -0.2089 0.0596 0.0565 0.1689 0.0922 
 
 Eigenvalues  24.4237 2.3800 1.5224 1.5413 0.1683 1.2664 1.3569 
 % expl.Var.   51 5  3  3  0  3  3 
 
There are three criteria recommended to be used in Q-method studies when 
deciding how many factors to retain (Watts & Stenner, 2012). One method is 
&DWWHOO¶VVFUHHWHVW in which a graph is plotted of the eigenvalue (Y-axis) against 
the factor with which it is associated (X-axis) (Field, 2009). The number of 
factors to retain is indicated by the point of inflexion of the curve, or in other 
words at which point the line changes slope (Watts & Stenner, 2012). It is the 
factors to the left of the point of inflexion which are retained (Field, 2009). 
 
However, although scree plots are useful it is recommended that factor 
selection is not based on this criterion alone (Field, 2009; Watts & Stenner, 
 ,W LV UHFRPPHQGHG WKDW .DLVHU¶V FULWHULRQ RI UHWDLQLQJ DOO IDFWRUV ZLWK
eigenvalues greater than 1 should also be considered alongside the scree test 
(Field, 2009; Watts & Stenner, 2012).  KaLVHU¶V FULWHULRQ LVEDVHGRQ WKH LGHD
that the eigenvalues represent the amount of variation explained by a factor and 
that an eigenvalue of 1 represents a substantial amount of variation (Field, 
2009). By using both methods of factor retention the researcher is more able to 
attest that the final set of factors account for as much of the variability as 
possible (Watts & Stenner, 2012).  
 
A third retention criterion used is that at least 2 Q-sorts load significantly and 
uniquely on each factor (Watts & Stenner, 2005). The reasoning for this is that 
any less than 2 significant loadings is an individual viewpoint and not a shared 
perspective. A principal aim of the outcome from the data analysis is to 
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represent the viewpoints of as many of the participants as possible so that 
marginal or minority viewpoints are not lost in the factor extraction process.  
 
Ultimately in Q-method studies an element of interpretative judgement is 
required in how many factors are chosen for the rotated solution based on what 
is judged to be the most appropriate and theoretically informative (Watts & 
Stenner, 2005). Thus, even if one of the factors had just 2 significant loadings 
and could be postulated to be a minority viewpoint, it is argued that it should be 
included because it was deemed appropriate and theoretically informative. Yet 
Brown (1980) warns against extracting too many factors which can be 
meaningless or spurious. In contrast to Watts & Stenner (2005), Bradley (2007) 
suggests exploring several rotated factor solutions to determine which factor 
solution allows most participants to have their views represented ± that is which 
solution has the most number of significant loadings even though this may 
reduce the number of factors in the solution. 
 
5.2.7 Member checking the results of the Q-sort 
Following the analysis of the results, the participants were invited back to attend 
a debriefing session. The aim was to not only address ethical considerations but 
to also allow for an opportunity for member checking which thus reduces threats 
to the validity of this study (Robson, 2002). Participants were given a document 
detailing how the data was analysed and the results of the analysis (see 
Appendix E). Participants were invited to ask any questions as the document 
was read aloud. Then each participant was asked to complete a questionnaire 
reflecting on the viewpoint that their sort had loaded significantly onto6. The 
questionnaire asked the following questions: 
                                            
6
 Due to the numerical coding system it was possible to relate each completed Q-sort to the 
individual participant. 
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- On a scale of 0- ZLWKEHLQJ µ, GRQ¶W DJUHHDW DOO¶ WREHLQJ µ,
agree coPSOHWHO\¶KRZIDUGR\RXDJUHHZLWKWKHLQWHUSUHWDWLRQRIWKH
factors? 
- Which points do you most agree with? 
- Which points do you most disagree with? 
- Do you think the title adequately summarises the viewpoint? If not, do 
you have any other suggestions? 
- Any other comments about the interpretation of this factor? 
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6  Results 
 
This chapter presents the results from the factor analysis undertaken using the 
VWHSVGHVFULEHGLQWKHµSURFHGXUHVIRUGDWDDQDO\VLV¶VHFWLRQ 
 
6.1 Q-Sort 
The PQMethod 2.11 statistical software was used as a means of completing a 
by-person correlation and factor procedure. A total of 48 Q-sorts were entered 
into the programme. To decide how many factors to retain, initially a scree plot 
was completed (shown in Figure 6-1). 
 
 
Figure 6-1: Scree test for the study data showing seven factors extracted 
using centroid analysis 
 
The point of inflexion occurred at the second factor which suggests that only 
one factor is retained. However the Scree test did not reveal how many of the 
SDUWLFLSDQWV¶YLHZSRLQWVZHUHUHSUHVHQWHGLQWKLVRQHIDFWRU<HW, because a Q-
study factor solution should provide a representation of as many of the 
SDUWLFLSDQWV¶ YLHZSRLQWV DV SRVVLEOH LW ZDV GHHPHG apposite to also apply 
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the factor solution. Table 6-1 shows the eigenvalue and amount of variance for 
each factor. ,Q FRQWUDVW WR WKH 6FUHH WHVW .DLVHU¶V FULWHULRQ suggested that 6 
factors should be retained. 
 
Factor 1 2 3 4 5 6 7 
Eigenvalues 24.4237 2.3800 1.5224 1.5412 0.1683 1.2664 1.3569 
Variance (%) 50.88 4.96 3.17 3.21 0.35 2.64 2.83 
Table 6-1: The eigenvalues for each factor produced from a centroid 
analysis 
  
Subsequently, varimax rotation was used. Different varimax rotated solutions 
were computed with a factor solution of 6, 5, 4, 3, 2 and 1. The number of 
defining sorts (that is, the number of Q-sorts that load significantly on a given 
factor) was identified using automatic flagging. A significant factor loading at the 
0.01 level can be calculated using the following equation (Brown, 1980, p.222-
223): 
6LJQLILFDQWIDFWRUORDGLQJ [·¥no. of items in Q set) 
 [·¥ 
= 2.58 x (1÷ 6.9282) 
=2.58 x 0.1443 
=0.3723 (rounded up to ±0.38) 
Thus any Q-sort with a single rotated factor loading in excess of 0.38 might 
WKHUHIRUHEHVDLGWREHµFORVHO\ approximate, exemplify or define the viewpoint 
of a particular factor (Watts & Stenner, 2012, p.130). Table 6-2 shows the 
number of defining sorts for the different varimax rotated solutions. 
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Factor 
Solution 
6-factors 5-factors 4-factors 3-factors 2-factors 1-factor 
No. of 
defining 
sorts 
22 29 29 33 48 32 
Table 6-2: The number of defining sorts in each factor solution calculated 
using varimax rotation 
 
Both Bradley (2007) and Watts & Stenner (2012) argue for including as many of 
the participants in tKH IDFWRU VROXWLRQ 7KLV QRW RQO\ DOORZV DOO SDUWLFLSDQWV¶
viewpoints to be included in the final factor solution but also increased the 
reliability and reduces the amount of error the solutions contains: 
The reliability of your factor solution, will most likely reduce and the 
amount of error the solutions contain will increase as the number of 
defining Q-sorts drops (Watts & Stenner, 2012 p.131) 
Therefore, as a 2-factor solution LQFOXGHV DOO RI WKH SDUWLFLSDQWV¶ viewpoints it 
was considered to be the most appropriate and theoretically acceptable. 
 
6.1.1 Factor arrays 
Table 6-1 shows the rotated factor matrix of a 2-factor solution. The left-hand 
column lists the participants (1-001 etc.) and the next two columns represent 
the factors. The defining sorts are indicated with an X. 
  
Table 6-3: The rotated factor matrix of a 2-factor solution with X indicating 
a defining sort 
                Factors 
 QSORT  1   2 
   1 01  0.8008X   0.3354  
  2 02  0.5381X   0.4171  
  3 03   0.4824   0.5663X 
  4 04  0.3897   0.6075X 
  5 05  0.7858X   0.3553  
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  6 06  0.3290   0.3962X 
  7 07  0.3848   0.5239X 
  8 08  0.5164   0.6887X 
  9 09  0.5234X   0.4144  
 10 10  0.5440X   0.5219  
 11 11  0.3731X   0.3489  
 12 12  0.4076   0.5474X 
 13 13  0.1153   0.6490X 
 14 14  0.6683X   0.4776  
 15 15  0.7134X   0.3922  
 16 16  0.4475   0.5972X 
 17 17  0.6598X   0.2265  
 18 18  0.2622   0.7681X 
 19 19  0.6365X   0.4939  
 20 20  0.8286X   0.2808  
 21 21  0.2225   0.6566X 
 22 22  0.7049X   0.2658  
 23 23  0.0468   0.3547X 
 24 24  0.5760X   0.4998  
 25 25  0.6241X   0.5215  
 26 26   0.5101X   0.5038  
 27 27  0.5547X   0.5222  
 28 28  0.4654   0.6689X 
 29 29  0.2206   0.6743X 
 30 30  0.2050   0.6992X 
 31 31  0.5903X   0.5363  
 32 32  0.3614   0.7126X 
 33 33  0.5255X   0.4081  
 34 33  0.4428   0.5749X 
 35 35  0.7496X   0.4241  
 36 36  0.4155   0.6498X 
 37 37  0.7714X   0.0749  
 38 38  0.3088   0.7460X 
 39 39  0.7214X   0.3111  
 40 40  0.6644X   0.4334  
 41 41  0.6066X   0.4355  
 42 42  0.4037   0.4460X 
 43 43  0.5455X   0.3760  
 44 44  0.8383X   0.2046  
 45 45  0.5532X   0.4781  
 46 46  0.4713   0.5749X 
 47 47  0.7061X   0.2246  
 48 48  0.7708X   0.2917  
Variance (%) 31  25 
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PQMethod also produced µIDFWRU DUUD\V¶ ZKLch describe factor by factor what 
participants in concurrence with that viewpoint think about the issue of 
µengaging with parents in decision making processes¶7KHVHWDEOHVDOVRVKRZ
the Q-sort rank value for each statement.  
Table 6-3 shows the factor arrays for Factor 1. 
Table 6-4 shows the factor arrays for Factor 2. 
 
Table 6-4: Factor arrays for Factor 1 
No. Statement Z score Q-sort 
value 
17 I believe that parents being involved in decision making processes should be 
the norm and be part of the culture. 
1.499 4 
3 I believe there should be a good level of 2-way communication which finds out 
DERXWDQGEXLOGVRQSDUHQWV¶NQRZOHGJHDQGXQGHUVWDQGLQJ 
1.285 4 
1 Schools engaging with parents should be an opportunity for learning and 
reflection to improve service delivery and practice. 
1.278 3 
11 I believe the purpose of engagement is to work in partnership with parent to 
VROYHSUREOHPVWRJHWKHUGUDZLQJLQRQHDFKRWKHU¶VH[SHUWLVH 
1.202 3 
21 It is important that parents should never be patronised and should be given the 
same professional respect and courtesy as any other professional 
1.186 3 
34 It is important that parents have someone who is easily accessible who can 
guide and reassure them through the process. 
0.980 2 
18 The school should empower parents and help them feel valued. 0.976 2 
23 It is important that parents are not being made to feel that they are just a 
parent in a room full of professionals. 
0.805 2 
5 It is important that things are said in an understandable way and adapted to 
different audiences. 
0.791 2 
2 A good system of engagement has established a shared expectation of what is 
going to happen and the timescale for it happening. 
0.652 1 
6 Parents should be informed as to what is going on by being given balanced 
and objective information to assist them in understanding the problem and 
what opportunities or solutions there are. 
0.613 1 
20 It is important that parents are not made to feel they are being a nuisance for 
phoning up and asking questions. 
0.499 1 
24 A good system of involving parents in decision making takes into account 
social and ethical issues 
0.492 1 
4 It is important to have lots of opportunities where parents are given information 0.472 1 
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and are also being asked their opinion. 
7 There should be enough time given to parents to process and understand the 
information required. 
0.434 0 
35 ,EHOLHYHWKDWWKHVFKRROQHHGVWRDFNQRZOHGJHSDUHQWV¶QHHGVLHWUDQVSRUW
and/or childcare issues) when expecting parents to engage with them. 
0.344 0 
25 It is my view that the knowledge and experiences that parents have is a 
YDOXDEOHTXDOLW\LQWKHVFKRRO¶VGHFLVLRQPDNLQJSURFHVV 
0.327 0 
26 ,WLVP\YLHZWKDWSDUHQWVFDQPDNHDYHU\YDOXDEOHFRQWULEXWLRQWRWKHVFKRRO¶V
decision making processes because they are looking at how to help children 
through a whole lifetime. 
0.295 0 
19 ,WLVLPSRUWDQWWKDWHYHU\RQHKDVDFOHDUXQGHUVWDQGLQJRIHYHU\RQH¶VUROHV
skills and attributes. 
0.088 0 
15 I think parents like being given the time to say their opinions and being asked 
questions. 
0.054 0 
29 Parents need to be aware of the system (i.e. the procedures, the time things 
take and the meaning of jargon used) if they want to be involved with the 
VFKRRO¶VGHFLVLRQPDNLQJ 
0.015 0 
31 It LVP\YLHZWKDWSDUHQWV¶RSLQLRQVVKRXOGEHYDOXHGDQGDFWHGXSRQ -0.108 -1 
32 It is important that training is provided to parents so that they are better able to 
understand the systems and processes of the school. 
-0.220 -1 
12 I believe that engaging with parents is an information gathering exercise 
designed to improve the quality of service delivery. 
-0.322 -1 
33 It is important to have written information which someone can talk through with 
parents first. 
-0.363 -1 
22 3DUHQWV¶RSLQLRQVVKRXOGFDUUy the same weight as everyone else. -0.501 -1 
9 I believe that parents should not only be involved in the decision making 
processes but also in the delivery of training because of the experience they 
have. 
-0.609 -2 
30 I believe it is important to recognise and reward parental engagement. -0.678 -2 
10 I believe that successful involvement of parents in decision making should be 
celebrated with prizes. 
-1.316 -2 
16 It is not possible to have agreement between parents and school because it is 
very difficult to represent diverse views whilst also trying to reach decisions 
about complex or controversial issues. 
-1.561 -2 
14 ,EHOLHYHWKDWLISDUHQWVDUHSDUWRIWKHVFKRRO¶VGHFLVLRQPDNLQJWKHQWKH
school will not be able to deliver services objectively. 
-1.602 -3 
28 ,EHOLHYHWKDWSDUHQWVVKRXOGQRWEHSDUWRIWKHVFKRRO¶VGHFLVLRQPDNLQJ
processes because it is always the same sort of pushy parents and there is no 
voice for the marginalised. 
-1.644 -3 
8 I believe the final decision making should be in the hands of the parents and 
the school should implement what the parents decide. 
-1.778 -3 
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13 ,QP\RSLQLRQSDUHQWVVKRXOGQRWEHSDUWRIWKHVFKRRO¶VGHFLVLRQPDNLQJ
process because it may add to the time that the process may take. 
-1.790 -4 
27 It is my opinion that parents cannot make a valuable contribution to the 
VFKRRO¶VGHFLVLRQPDNLQJSURFHVVHVEHFDXVHWKH\DUHHPRWLRQDOO\DWWDFKHGWR
their children. 
-1.796 -4 
 
 
Table 6-5: Factor arrays for Factor 2 
No. Statement Z score Q-sort 
value 
20 It is important that parents are not made to feel they are being a nuisance for 
phoning up and asking questions. 
1.348 4 
31 ,WLVP\YLHZWKDWSDUHQWV¶RSLQLRQVVKRXOGEHYDOXHGDQGDFWHGXSRQ 1.277 4 
3 I believe there should be a good level of 2-way communication which finds 
RXWDERXWDQGEXLOGVRQSDUHQWV¶NQRZOHGJHDQGXQGHUVWDQGLQJ 
1.236 3 
4 It is important to have lots of opportunities where parents are given 
information and are also being asked their opinion. 
1.025 3 
12 I believe that engaging with parents is an information gathering exercise 
designed to improve the quality of service delivery. 
1.009 3 
5 It is important that things are said in an understandable way and adapted to 
different audiences. 
0.917 2 
26 It is my view that parents can make a very valuable contribution to the 
VFKRRO¶VGHFLVLRQPDNLQJSURFHVVHVEHFDXVHWKH\DUHORRNLQJDWKRZWRKHOS
children through a whole lifetime. 
0.890 2 
25 It is my view that the knowledge and experiences that parents have is a 
YDOXDEOHTXDOLW\LQWKHVFKRRO¶VGHFLVLRQPDNLQJSURFHVV 
0.880 2 
11 I believe the purpose of engagement is to work in partnership with parents to 
VROYHSUREOHPVWRJHWKHUGUDZLQJLQRQHDFKRWKHU¶VH[SHUWLVH 
0.862 2 
15 I think parents like being given the time to say their opinions and being asked 
questions. 
0.645 1 
6 Parents should be informed as to what is going on by being given balanced 
and objective information to assist them in understanding the problem and 
what opportunities or solutions there are. 
0.622 1 
23 It is important that parents are not being made to feel that they are just a 
parent in a room full of professionals. 
0.527 1 
19 ,WLVLPSRUWDQWWKDWHYHU\RQHKDVDFOHDUXQGHUVWDQGLQJRIHYHU\RQH¶VUROHV
skills and attributes. 
0.519 1 
34 It is important that parents have someone who is easily accessible who can 
guide and reassure them through the process. 
0.506 1 
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1 Schools engaging with parents should be an opportunity for learning and 
reflection to improve service delivery and practice. 
0.500 0 
7 There should be enough time given to parents to process and understand 
the information required. 
0.339 0 
21 It is important that parents should never be patronised and should be given 
the same professional respect and courtesy as any other professional. 
0.309 0 
32 It is important that training is provided to parents so that they are better able 
to understand the systems and processes of the school. 
0.209 0 
33 It is important to have written information which someone can talk through 
with parents first. 
0.148 0 
24 A good system of involving parents in decision making takes into account 
social and ethical issues. 
0.147 0 
18 The school should empower parents and help them feel valued. 0.068 0 
2 A good system of engagement has established a shared expectation of what 
is going to happen and the timescale for it happening. 
-0.042 -1 
35 ,EHOLHYHWKDWWKHVFKRROQHHGVWRDFNQRZOHGJHSDUHQWV¶QHHGVLHWUDQVSRUW
and/or childcare issues) when expecting parents to engage with them. 
-0.103 -1 
22 3DUHQWV¶RSLQLRQVVKRXOGFDUU\WKHVDPHZHLJKWDVHYHU\RQHHOVH -0.182 -1 
29 Parents need to be aware of the system (i.e. the procedures, the time things 
take and the meaning of jargon used) if they want to be involved with the 
VFKRRO¶VGHFLVLon making. 
-0.188 -1 
17 I believe that parents being involved in decision making processes should be 
the norm and be part of the culture. 
-0.389 -1 
30 I believe it is important to recognise and reward parental engagement. -0.452 -2 
9 I believe that parents should not only be involved in the decision making 
processes but also in the delivery of training because of the experience they 
have. 
-0.904 -2 
10 I believe that successful involvement of parents in decision making should be 
celebrated with awards and prizes. 
-1.098 -2 
16 It is not possible to have agreement between parents and school because it 
is very difficult to represent diverse views whilst also trying to reach decisions 
about complex or controversial issues. 
-1.690 -2 
8 I believe the final decision making should be in the hands of the parents and 
the school should implement what the parents decide. 
-1.711 -3 
14 ,EHOLHYHWKDWLISDUHQWVDUHSDUWRIWKHVFKRRO¶VGHFLVLRQPDNLQJWKHQWKH
school will not be able to deliver services objectively. 
-1.758 -3 
27 It is my opinion that parents cannot make a valuable contribution to the 
VFKRRO¶VGHFLVLRQPDNLQJSURFHVVHVEHFDXVHWKH\DUHHPRWLRQDOO\DWWDFKHG
to their children. 
-1.771 -3 
28 ,EHOLHYHWKDWSDUHQWVVKRXOGQRWEHSDUWRIWKHVFKRRO¶VGHFLVion making 
SURFHVVHVEHFDXVHLW¶VDOZD\VWKHVDPHVRUWRISXVK\SDUHQWVDQGWKHUHLV
no voice for the marginalised. 
-1.869 -4 
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13 ,QP\RSLQLRQSDUHQWVVKRXOGQRWEHSDUWRIWKHVFKRRO¶VGHFLVLRQPDNLQJ
process because it may add to the time that the process may take. 
-1.909 -4 
 
6.1.2 Descending array of differences between factors 
The descending array of differences between factors offers a comparison of the 
differences between each of the factors. PQMethod 2.11 calculates the 
differences based on z-scores and tabulates this data from those statements 
that were not agreed upon to those that were least agreed upon.  
Table 6-5 shows the descending array of differences between Factor 1 and 
Factor 2. 
 
Table 6-6: The descending array of differences between Factor 1 and 
Factor 2 
No Statement Factor 1  
(Z score) 
Factor 2  
(Z score) 
Difference 
17 I believe that parents being involved in decision 
making processes should be the norm and be part 
of the culture. 
1.499 -0.389 1.888 
18 The school should empower parents and help 
them feel valued. 
0.976 0.068 0.907 
21 It is important that parents should never be 
patronised and should be given the same 
professional respect and courtesy as any other 
professional 
1.186 0.309 0.877 
1 Schools engaging with parents should be an 
opportunity for learning and reflection to improve 
service delivery and practice. 
1.278 0.500 0.778 
2 A good system of engagement has established a 
shared expectation of what is going to happen and 
the timescale for it happening. 
0.652 -0.042 0.694 
34 It is important that parents have someone who is 
easily accessible who can guide and reassure 
them through the process. 
0.980 0.506 0.474 
35 I believe that the school needs to acknowledge 
SDUHQWV¶QHHGVLHWUDQsport and/or childcare 
issues) when expecting parents to engage with 
them. 
0.344 -0.103 0.447 
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24 A good system of involving parents in decision 
making takes into account social and ethical 
issues 
0.492 0.147 0.344 
11 I believe the purpose of engagement is to work in 
partnership with parent to solve problems together, 
GUDZLQJLQRQHDFKRWKHU¶VH[SHUWLVH 
1.202 0.862 0.340 
9 I believe that parents should not only be involved 
in the decision making processes but also in the 
delivery of training because of the experience they 
have. 
-0.609 -0.904 0.295 
23 It is important that parents are not being made to 
feel that they are just a parent in a room full of 
professionals. 
0.805 0.527 0.278 
28 I believe that parents should not be part of the 
VFKRRO¶VGHFLVLRQmaking processes because it is 
always the same sort of pushy parents and there 
is no voice for the marginalised. 
-1.644 -1.869 0.225 
29 Parents need to be aware of the system (i.e. the 
procedures, the time things take and the meaning 
of jargon used) if they want to be involved with the 
VFKRRO¶VGHFLVLRQPDNLQJ 
0.015 -0.188 0.203 
14 ,EHOLHYHWKDWLISDUHQWVDUHSDUWRIWKHVFKRRO¶V
decision making then the school will not be able to 
deliver services objectively. 
-1.602 -1.758 0.155 
16 It is not possible to have agreement between 
parents and school because it is very difficult to 
represent diverse views whilst also trying to reach 
decisions about complex or controversial issues. 
-1.561 -1.690 0.129 
13 In my opinion parents should not be part of the 
schooO¶VGHFLVLRQPDNLQJSURFHVVEHFDXVHLWPD\
add to the time that the process may take. 
-1.790 -1.909 0.119 
7 There should be enough time given to parents to 
process and understand the information required. 
0.434 0.339 0.094 
3 I believe there should be a good level of 2-way 
communication which finds out about and builds 
RQSDUHQWV¶NQRZOHGJHDQGXQGHUVWDQGLQJ 
1.285 1.236 0.048 
6 Parents should be informed as to what is going on 
by being given balanced and objective information 
to assist them in understanding the problem and 
what opportunities or solutions there are. 
0.613 0.622 -0.010 
27 It is my opinion that parents cannot make a 
YDOXDEOHFRQWULEXWLRQWRWKHVFKRRO¶VGHFLVLRQ
making processes because they are emotionally 
attached to their children. 
-1.796 -1.771 -0.025 
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8 I believe the final decision making should be in the 
hands of the parents and the school should 
implement what the parents decide. 
-1.778 -1.711 -0.067 
5 It is important that things are said in an 
understandable way and adapted to different 
audiences. 
0.791 0.917 -0.127 
10 I believe that successful involvement of parents in 
decision making should be celebrated with prizes. 
-1.316 -1.098 -0.219 
30 I believe it is important to recognise and reward 
parental engagement. 
-0.678 -0.452 -0.226 
22 3DUHQWV¶RSLQLRQVVKRXOGFDUU\WKHVDPHZHLJKWDV
everyone else. 
-0.501 -0.182 -0.318 
19 It is important that everyone has a clear 
XQGHUVWDQGLQJRIHYHU\RQH¶VUROHVVNLOOVDQG
attributes. 
0.088 0.519 -0.431 
32 It is important that training is provided to parents 
so that they are better able to understand the 
systems and processes of the school. 
-0.220 0.290 -0.510 
33 It is important to have written information which 
someone can talk through with parents first. 
-0.363 0.148 -0.511 
25 It is my view that the knowledge and experiences 
that parents have is a valuable quality in the 
VFKRRO¶VGHFLVLRQPDNLQJSURFHVV 
0.327 0.880 -0.552 
4 It is important to have lots of opportunities where 
parents are given information and are also being 
asked their opinion. 
0.472 1.025 -0.553 
15 I think parents like being given the time to say their 
opinions and being asked questions. 
0.054 0.645 -0.590 
26 It is my view that parents can make a very 
YDOXDEOHFRQWULEXWLRQWRWKHVFKRRO¶VGHFLVLRQ
making processes because they are looking at 
how to help children through a whole lifetime. 
0.295 0.890 -0.595 
20 It is important that parents are not made to feel 
they are being a nuisance for phoning up and 
asking questions. 
0.499 1.348 -0.849 
12 I believe that engaging with parents is an 
information gathering exercise designed to 
improve the quality of service delivery. 
-0.322 1.009 -1.331 
31 ,WLVP\YLHZWKDWSDUHQWV¶RSLQLRQVVKRXOGEH
valued and acted upon. 
-0.108 1.277 -1.385 
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6.1.3 Distinguishing statements and consensus statements 
PQMethod 2.11 also produces the distinguishing statements for each factor and 
FRQVHQVXVVWDWHPHQWV'LVWLQJXLVKLQJVWDWHPHQWVDUH µWKRVHVWDWHPHQWVXSRQ
which that viewpoint has a significantly different outlook from the other 
YLHZSRLQWV¶ %UDGOHy (2007) p.156). PQMethod achieves this by comparing the 
z-scores for each Q-sort to determine those statements that are placed in 
significantly different locations in the opinion continuum for any two factors 
(McKeown & Thomas, 1988).  
Table 6-6 shows the distinguishing statements between the two factors. 
 
Table 6-7: Distinguishing statements between the two factors 
(P<0.05; Asterisk (*) indicates significance at P<0.01) 
 Factor 1 Factor 2 
No Statement Rank  Z score Rank  Z 
score 
17 I believe that parents being involved in 
decision making processes should be the 
norm and be part of the culture. 
4 1.50* -1 -0.39 
1 Schools engaging with parents should be an 
opportunity for learning and reflection to 
improve service delivery and practice. 
3 1.28* 0 0.50 
11 I believe the purpose of engagement is to 
work in partnership with parents to solve 
SUREOHPVWRJHWKHUGUDZLQJLQRQHDFKRWKHU¶V
expertise. 
3 1.20 2 0.86 
21 It is important that parents should never be 
patronised and be given then same 
professional respect and courtesy as any 
other professional. 
3 1.20 2 0.86 
34 It is important that parents have someone who 
is easily accessible who can guide and 
reassure them through the process. 
2 0.98* 1 0.51 
18 The school should empower parents and help 
them to feel valued. 
2 0.98* 0 0.07 
2 A good system of engagement has 
established a shared expectation of what is 
going to happen and the timescale for it 
happening. 
1 0.65* -1 -0.04 
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20 It is important that parents are not made to 
feel they are being a nuisance for phoning up 
and asking questions. 
1 0.50* 4 1.35 
24 A good system of involving parents in decision 
making takes into account social and ethical 
issues. 
1 0.49 0 0.15 
4 It is important to have lots of opportunities 
where parents are given information and are 
also being asked their opinion. 
1 0.47* 3 1.03 
35 I believe that the school needs to 
DFNQRZOHGJHSDUHQWV¶QHHGVLHWUDQVSRUW
and/or childcare issues) when expecting 
parents to engage with them. 
1 0.34* -1 -0.10 
25 It is my view that the knowledge and 
experiences that parents have is a valuable 
TXDOLW\LQWKHVFKRRO¶VGHFLVLRQPDNLQJ
process. 
0 0.33* 2 0.88 
26 It is my view that parents can make a very 
YDOXDEOHFRQWULEXWLRQWRWKHVFKRRO¶VGHFLVLRQ
making processes because they are looking at 
how to help children through a whole lifetime. 
0 0.29* 2 0.89 
19 It is important that everyone has a clear 
XQGHUVWDQGLQJRIHYHU\RQH¶VUROHVVNLOOVDQG
attributes. 
0 0.09* 1 0.52 
15 I think parents like being given the time to say 
their opinions and being asked questions. 
0 0.05* 1 0.64 
31 ,WLVP\YLHZWKDWSDUHQWV¶RSLQLRQVVKRXOGEH
valued and acted upon. 
-1 -0.11* 4 1.28 
32 It is important that training is provided to 
parents so that they are better able to 
understand the systems and processes of the 
school. 
-1 -0.22* 0 0.29 
12 I believe that engaging with parents is an 
information gathering exercise designed to 
improve the quality of service delivery. 
-1 -0.32* 3 1.01 
33 It is important to have written information 
which someone can talk through with parents 
first. 
-1 -0.36* 0 0.15 
22 3DUHQWV¶RSLQLRQVVKRXOGFDUU\WKHVDPH
weight as everyone else. 
-1 -0.50 -1 -0.18 
9 I believe that parents should not only be 
involved in the decision making processes but 
also in the delivery of training because of the 
experience they have. 
-2 -0.61 -2 -0.90 
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Likewise consensus statements are those that do not distinguish between any 
pair of factors and thus are those statements upon which one viewpoint has a 
significantly similar outlook to the other viewpoints. 
Table 6-7 shows the consensus statements. 
 
Table 6-8: Consensus statements (those statements that do not 
distinguish between factors) 
(P<0.05; Asterisk (*) indicates significance at P<0.01) 
 Factor 1 Factor 2 
No Statement Rank  Z Score Rank  Z 
score 
3* I believe there should be a good level of 2-way 
communication which finds out about and 
EXLOGVRQSDUHQWV¶NQRZOHGJHDQG
understanding 
4 1.28 3 1.24 
5* It is important that things are said in an 
understandable way and adapted to different 
audiences 
2 0.79 2 0.92 
6* Parents should be informed as to what is 
going on by being given balanced and 
objective information to assist them in 
understanding the problem and what 
opportunities or solutions there are. 
1 0.61 1 0.62 
7* There should be enough time given to parents 
to process and understand the information 
required. 
0 0.43 0 0.34 
8* I believe the final decision making should be in 
the hands of the parents and the school 
should implement what the parents decide. 
-3 -1.78 -3 -1.71 
9 I believe that parents should not only be 
involved in the decision making processes but 
also in the delivery of training because of the 
experience they have. 
-2 -0.61 -2 -0.90 
10* I believe that successful involvement of 
parents in decision making should be 
celebrated with awards and prizes. 
-2 -1.31 -2 -1.10 
11 I believe the purpose of engagement is to 
work in partnership with parents to solve 
SUREOHPVWRJHWKHUGUDZLQJLQRQHDFKRWKHU¶V
3 1.20 2 0.86 
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expertise. 
13* In my opinion parents should not be part of the 
VFKRRO¶VGHFLVLRQPDNLQJSURFHVVHVEHFDXVH
it may add to the time that the process may 
take. 
-4 -1.79 -4 -1.91 
14* ,EHOLHYHWKDWLISDUHQWVDUHSDUWRIWKHVFKRRO¶V
decision making then the school will not be 
able to deliver services objectively. 
-3 -1.60 -3 -1.76 
16* It is not possible to have agreement between 
parents and school because it is very difficult 
to represent diverse views whilst also trying to 
reach decisions about complex or 
controversial issues. 
-2 -1.56 -2 -1.69 
22 3DUHQWV¶RSLQLRQVVKRXOGFDUU\WKHVDPH
weight as everyone else. 
-1 -0.50 -1 -0.18 
23* It is important that parents are not being made 
to feel that they are just a parent in a room full 
of professionals. 
2 0.81 1 0.53 
24 A good system of involving parents in decision 
making takes into account social and ethical 
issues. 
1 0.49 0 0.15 
27* It is my opinion that parents cannot make a 
YDOXDEOHFRQWULEXWLRQWRWKHVFKRRO¶VGHFLVLRQ
making processes because they are 
emotionally attached to their children. 
-4 -1.80 -3 -1.77 
28* I believe that parents should not be part of the 
VFKRRO¶VGHFLVLRQPDNLQJSURFHVVHVEHFDXVH
LW¶VDOZD\VWKHVDPHVRUWRISXVK\SDUHQWVDQG
there is no voice for the marginalised. 
-3 -1.64 -4 -1.87 
29* Parents need to be aware of the system (i.e. 
the procedures, the time things take and the 
meaning of jargon used) if they want to be 
LQYROYHGZLWKWKHVFKRRO¶VGHFLVLRQPDNLQJ 
0 0.02 -1 -0.19 
30* I believe it is important to recognise and 
reward parental engagement. 
-2 -0.68 -2 -0.45 
 
6.2 Interpretation of the Factors 
After considering the mathematical aspects of the data, the findings are 
considered in terms of their meaning. This process takes the two factors and a 
description is written which produces a viewpoint about how the school engages 
with parents in decision making. As a two-factor solution was identified there 
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are two viewpoints about how the school should engage with parents in 
decision making. In addition to a description of each viewpoint it is also possible 
to discuss what is statistically unique about each of the factors (that is the 
µGLVWLQJXLVKLQJ IHDWXUHV¶ DQG DOVR ZKLFK VWDWHPHQWV ERWK IDFWRUV YLHZHG
VLPLODUO\WKDWLVWKHµFRQVHQVXVVWDWHPHQWV¶ 
 
Watts & Stenner (2012) propose that whilst viewpoints should be written in a 
narrative style the inclusion of the statement numbers and rankings is 
advantageous to support the interpretative claims being made. It is also 
pertinent to be mindful that even when a statement has a ranking of -1 it does 
not preclude that the participant disagreed with the statement but that they 
ranked other statements as being more agreeable (or important) to them than 
WKLV RQH :DWWV 	 6WHQQHU  DOVR DGYRFDWH WKH LQFOXVLRQ RI SDUWLFLSDQWV¶
comPHQWVEHFDXVH µWKH ORRNDQGIHHORID IDFWRU LQWHUSUHWDWLRQFDQEHIXUWKHU
enhanced through the inclusion of pertinent qualitative comments made by 
VLJQLILFDQWO\ORDGLQJSDUWLFLSDQWVGXULQJGDWDFROOHFWLRQ¶S 
 
6.2.1 Viewpoint 1 ± Parents as Partners 
Those that subscribe to this viewpoint believe that parents being involved in 
decision making processes should definitely be the norm and be part of the 
culture of the school (17: +4). It is important that there is a good level of 2-way 
communication (3: +4) and that parents are given the same professional 
respect and courtesy as any other professional (21: +3). Parents should not be 
made to feel that they are just a parent in a room full of professionals (23: +2). 
Although it is important that parents are valued and communicated with in a 
SURIHVVLRQDOZD\ LW LVDOVR LPSRUWDQW WRHQVXUHSDUHQWV¶ IHHOLQJVDUH WDNHQ LQWR
DFFRXQW ³,W LV WKH KDUG WR UHDFK SDUHQWV WKDW DUH WKH RQHV WKH\ PRVW ZDQW WR
HQJDJHZLWKDQGVXSSRUWDQGHQFRXUDJH´ 
 
They view schools engaging with parents as an opportunity for learning and 
reflection (1:+3) where the school and parents work in partnership to solve 
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SUREOHPV WRJHWKHU GUDZLQJ RQ HDFK RWKHU¶V H[SHUWLVH   $OWKRXJK
³SDUHQWV QHHG WR EH DZDUH ZKDW V\VWHP UHVWUDLQWV WKHUH DUH...it is not always 
possible to fulfil every request made by parents but their opinions should still 
DOZD\VEHYDOXHG´,WLVIHOWWKDWWKHEHVWVFHQDULRLVWKDWWKHVFKRRODQGSDUHQWV
work together to promote the best interests of the child. 
 
It is also important that things are said in an understandable way (5: +2) and 
that there is a shared expectation of what is going to happen and the timescale 
for it happening (2: +1).It is more important that information given to parents 
should be balanced and objective...to assist them in understanding the problem 
and what opportunities or solutions there are (6: +1) rather than training being 
provided to parents so that they are better able to understand the systems and 
processes of the school if they want to be invROYHGZLWK WKHVFKRRO¶VGHFLVLRQ
making (29: 0; 32:-1). There should be lots of opportunities where parents are 
given information and are also being asked their opinion (4: +1) and enough 
time should be given to parents to process and understand the information (7: 
0). This information does not always need to be written down as long as there is 
someone who can talk it through with them first (33: -1) and it is also important 
that parents are not made to feel they are being a nuisance for phoning up and 
asking questions (20: 1). 
 
,QRUGHUWRZRUNLQSDUWQHUVKLSZLWKSDUHQWVLW LVDOVRLPSRUWDQWWKDWµVRFLDODQG
HWKLFDO LVVXHV¶ DUH WDNHQ LQWR FRQVLGHUDWLRQ   3DUHQWV¶ QHHGV DUH DOVR
LPSRUWDQW WRFRQVLGHU IRUH[DPSOHVRPHWLPHV ³SDUHQWVGRQRWDOZD\VZDQt to 
DFNQRZOHGJH DUHDV ZKHUH WKH\ ODFN NQRZOHGJH DQG XQGHUVWDQGLQJ´ 2WKHU
parents may have learning difficulties themselves and may not be able to fully 
understand how to help their children through a whole lifetime thus extra help is 
required to help them fully understand the difficulties their children may face 
ODWHULQOLIH³6RPHDFWLYLWLHVDLPWRLQFUHDVHSDUHQWDOFRQILGHQFHVRWKHSDUHQWV
IHHOPRUHDEOHWREHLQYROYHGLQGHFLVLRQPDNLQJ´ 
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Even though there is strong disagreement with the idea that parents cannot 
make a valuable contribution because they are emotionally attached to their 
children (27: -4) there is also a view that parents will always have a biased 
viewpoint which should be considered when information sharing. This viewpoint 
does not agree with the idea that parents will prevent the school from being able 
to deliver services objectively (14: -3) nor do they believe that parents being 
involved will add to the time that the process may take (13: -4).   
 
They oppose the idea that it is not possible to have agreement between parents 
and school because it is very difficult to represent diverse views whilst also 
trying to reach decisions about complex and controversial issues (16: -2). 
Instead there is more concurrence with the idea that the knowledge and 
experiences that parents have is a valuable quality (25: 0) and that parents can 
make a very valuable contribution because they are looking at how to help 
children through a whole lifetime (26: 0). Although there is disagreement that 
SDUHQWV¶ opinions carry the same weight as everyone else (12: -1) hence the 
final decision making should not be in the hand of the parents and the school 
should not implement what the parents decide (31: -1; 8: -3). 
 
Overall, there is a strong sense of enabling parents to work in partnership with 
the school by helping to empower parents and help them feel valued (18: +2). 
Yet this does not entail recognising and rewarding parental engagement (30: -2) 
with prizes (10: -2). To help empower parents there should be someone who is 
easily accessible who can guide and reassure them (34: +2). However this 
person does not necessarily need to be just one person because any member 
of the team can and should be able to provide reassurance to parents. 
 
6.2.2 Viewpoint 2 ± Respecting and Valuing Parents 
 
There is a fundamental notion in this viewpoint that parents should be valued 
(31: +4) and they should not be made to feel they are being a nuisance for 
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phoning up and asking questions (20: +4).  Since parents are looking at how to 
help children through a whole lifetime (26: +2) the knowledge and experiences 
that parents have are  attributes which enables parents to make a very valuable 
contribution (25:+2). They do not agree that only pushy parents become 
involved and there is no voice for the marginalised (28: -4) as even though 
³some parents are easier to encourage than others all parents provide valuable 
LQVLJKWV´ 
 
Communication with parents is a defining characteristic of this viewpoint. 
Although the purpose of engagement is regarded to be principally an 
information gathering exercise (12: +3) this should not diminish the contribution 
that parents make. It is important there is a good level of 2-way communication 
(3: +3), with lots of opportunities where parents are given information (4: +3). It 
is also important to ensure that things are said in an understandable way and 
adapted to different audiences (5: +2) Although not felt to be very important 
there is some agreement that parents should be given enough time to process 
and understand the information (7: 0) and that there is someone who parents 
can talk through any written information (33: 0) who is easily accessible who 
can guide and reassure them through the process (34: +1). 
.  
There is some agreement that social and ethical issues (24: 0) need to be taken 
into account. Also training should be provided to parents so that they are better 
able to understand the systems and processes of the school (32: 0) because it 
is important to ensure that everyone has a clear understanding of eveU\RQH¶V
roles, skills and attributes (19: +1). 
 
 There is a rejection of the idea that parents cannot make a valuable 
contribution because they are emotionally attached to their children (27: -3) nor 
do they feel that parents will prevent the school from delivering services 
objectively (14: -3). They also do not believe that parents being involved will add 
to the time that the process may take (13: -4).   
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It is viewed as important that parents are not being made to feel that they are 
just a parent in a room full of professionals (23: 1) and that parents should not 
be intimidated or overpowered. There is also some importance to ensuring that 
parents are not patronised (21: 0) and the school should empower parents and 
help them feel valued (18: 0). However there is disagreement with the idea of 
recognising and rewarding parental engagement (30: -2) with prizes (10: -2). 
Instead, for those that subscribe to this viewpoint, it is important to work in 
partnership with parents to solve problems together, drawing on HDFK RWKHU¶V
expertise (11: +2) by allowing time for parents to say their opinions and to ask 
questions (15: +1) and providing parents with balanced and objective 
information (6: +1). 
 
There is a strong respect for the contribution that parents make to decision 
making process yet it is not felt to be very important to have parents being 
involved in decision making processes as the norm and part of the culture (17: -
1)7KHYLHZWKDWSDUHQWV¶RSLQLRQFDUULHVWKHVDPHZHLJKWDVHYHU\RQHHOVHLV
not of great consequence (22: -1)  and there is strong disagreement with the 
idea that the final decision making should be in the hands of the parents and the 
school should implement what the parents decides (8: -3). Even though, 
³SDUHQWVKDYHDUROHWKHUHPXVWEHUHVSect for the professionalism of teachers 
and staff too. A balance needs to be found between families and education staff 
EXWPRVWLPSRUWDQWO\DWWKHKHDUWRILWPXVWEHWKHFKLOG´ 
 
6.2.3 Distinguishing and consensus statements 
Distinguishing features between the factors 
There is considerable difference between the two factors regarding the purpose 
of parents being involved in decision making. Factor 1 believes that parents 
being involved in decision making processes should be the norm and be part of 
WKH VFKRRO¶V culture. Factor 1 views this as very important (17: +4) whereas 
factor 2 rated this as less important (17: -1) instead believing that engaging with 
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parents is an information gathering exercise designed to improve the quality of 
service delivery (12: factor 1 = -1; factor 2 = +3). 
 
Although factor 2 feels much more strongly than factor 1 about the importance 
RISDUHQWV¶RSLQLRQVEHLQJYDOXHGDQGDFWHGXSRQIDFWRU  -1; factor 2 =  
+4) and that parents are not made to feel they are being a nuisance for phoning 
up and asking questions (20: factor 1 = +1; factor 2 = +4), factor 1 rated the 
importance of parents never being patronised and given the same professional 
respect and courtesy as any other professional higher than factor 2 (21: factor 1 
= +3; factor 2 = 0). 
 
There is also dissent between the goals in engaging with parents. Factor 1 
views the engagement with parents as an opportunity for learning and reflection 
on service delivery (1: +3) and practice whereas Factor 2 views engagement 
with parents as an opportunity where parents are being given information (4: 
+2). However factor 2 values more highly the knowledge and experience that 
parents have (25: factor 1= 0; factor 2 = +2) and the contribution they make 
because they are looking at how to help children through a whole lifetime (26: 
factor 1 = 0; factor 2 - +2). 
 
Consensus statements 
Although these are two distinct viewpoints there are several areas of agreement 
between the two factors. The most notable being both factors feel strongly that 
it is important to have a good level of 2-way communication (3: factor 1 = +4; 
factor 2 = +3). They both agree that a system for engaging with parents should 
have things said in an understandable way and adapted to different audience 
(5: +2), parents should be given balanced and objective information (6: +1) and 
that there should be enough time given to parents to process and understand 
the information required (7: 0). They both reject the idea that it is not possible to 
have agreement between parents and school because it is very difficult to 
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represent diverse views whist also trying to reach decisions about complex or 
controversial issues (16: -2). 
 
In addition neither factor agrees with the idea that parents being part of the 
VFKRRO¶VGHFLVLRQPDNLQJSURFHVVHV may add to the time that the process takes 
(13: -4), nor do they feel that parents being part of the process will prevent the 
school from delivering services objectively (14: -3). They also strongly disagree 
that the final decision making should be in the hands of the parents and the 
school should implement what the parents decide (8: -3). Finally both factors 
also disagree that parents should be rewarded for being involved with the 
VFKRRO¶VGHFLVLRQPDNLQJSURFHVVHV (30: -3) with awards and prizes (10: -3). 
 
6.3 Member checking activity 
Out of the 48 participants who completed the Q-sort, 35 participants accepted 
the invitation to attend a debriefing session. Table 6-8 shows the results for the 
question - on a scale of 0- ZLWKEHLQJ µ,GRQ¶WDJUHHDWDOO¶ WREHLQJ µ,
DJUHHFRPSOHWHO\¶KRZIDUGR\RXDJUHHZLWKWKHLQWHUSUHWDWLRQRIWKHIDFWRUV" 
 
+RZIDUGR\RXDJUHHZLWKWKHLQWHUSUHWDWLRQRIWKHIDFWRUV"ZLWKEHLQJµ,GRQ¶W
DJUHHDWDOO¶WREHLQJµ,DJUHHFRPSOHWHO\¶ 
 10 9 8 7 6 5 4 3 2 1 0 
Factor 
1 
(n=21) 
10 
(47.6%) 
4 
(19.1%) 
5 
(23.8%) 
2 
(9.5%) 
0 0 0 0 0 0 0 
Factor 
2 
(n=14) 
5 
(35.7%) 
3 
(21.5%) 
5 
(35.7%) 
1 
(7.1%) 
0 0 0 0 0 0 0 
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Table 6-9: Summary of results for the question - on a scale of 0-10 (with 0 
EHLQJµ,GRQ¶WDJUHHDWDOO¶WREHLQJµ,DJUHHFRPSOHWHO\¶KRZIDUGR\RX
agree with the interpretation of the factors? 
 
Appendix F shows the collated comments provided on the questionnaires used 
in the member checking activity. Some of these comments have been 
incorporated into the viewpoints, as judged appropriate by the author. Although 
16 (76.2%) respondents agreed that the title µ:RUNLQJ LQ 3DUWQHUVKLS¶
adequately summarises the viewpoint for Factor 1 a comment was made about 
the title - ³,GRQ¶WWKLQNLWPDNHVFOHDUwho is working in partnership so perhaps 
µ3DUHQWVDQGVFKRROVWRJHWKHU¶RUµSDUHQWVDVSDUWQHUV´7KHrefore the proposal 
RI µ3DUHQWVDV3DUWQHUV¶ZDVGHHPHGWREHDSSRVLWH WR WKHYLHZSRLQWDQGZDV
subsequently adopted as the title for Viewpoint 1. Likewise, even though 10 
(71.4%) respondents agreed the title adequately summarised the viewpoint for 
)DFWRU WKH WLWOHIRU)DFWRUµ9DOXLQJ.QRZOHGJHDQG([SHULHQFH¶ was also 
modified to incorporate a comment ± ³LI WUXO\ YDOXLQJ´. Therefore the title of 
µ5HVSHFWLQJDQG9DOXLQJ3DUHQWV¶ZDVDGRSWHGIRU)DFWRU 
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7 Phase 2 - Using the viewpoints 
As mentioned before, the aim of the first phase of the study was to illuminate 
the practice of the school by exploring the school staff¶VSHUFHSWLRQV about the 
concept of engaging with parents in decision making. The Q-sort produced two 
core viewpoints of how the school views the idea of engaging with parents in 
decision making. 
 
In the light of these findings, the research study then moved on to explore the 
IHDWXUHVRIWKHVFKRRO¶VV\VWHPIRUHQJDJLQJZLWKSDUHQWV. That is, what it is the 
school actually does to engage parents. To explore the features of each 
viewpoint and to subsequently identify a comprehensive list of activities that the 
school employs, the method of focus groups was utilised.  
 
7KHILQDOSDUWRIWKHVWXG\IRFXVHGRQDVFHUWDLQLQJSDUHQWV¶YLHZV8VLQJWKHOLVW
of activities identified in the focus group, a survey was completed with parents 
to explore what they viewed as important features LQ UHODWLRQ WR WKH VFKRRO¶V
system to engaging with them in decision making processes. This not only 
added in the voice of parents into this study but also provided an opportunity to 
triangulate the findings from the focus group. 
 
7.1 Focus Group Methodology 
A focus group is essentially a group interview, or open-ended discussion, on a 
specific topic (Robson, 2002). Focus groups can be used for a variety of 
purposes including suggesting ideas, clarifying potential options, reacting to 
ideas or recommending a course of action, or to plan and evaluate (Krueger & 
Casey, 2009): 
The purpose of conducting a focus group is to listen and gather 
information. It is a way to better understand how people feel or think 
about an issue, product or service. Focus groups are used to gather 
opinions. (p.2) 
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Focus groups are used widely with market research yet were developed by 
social scientists investigating new ways of conducting interviews during the 
Second World War. Robert Merton is attributed to have held one of the first 
focus group interviews in his study exploring morale in the U.S. military. He 
observed that when people were with others like themselves they appeared to 
feel more safe and comfortable and consequently revealed sensitive information 
about themselves (Krueger & Casey, 2009). 
 
There are several areas of criticism for focus groups: participants tend to 
intellectualise; focus groups do not tap into emotions; participants may make up 
answers; focus groups produce trivial results; dominant individuals can 
influence results and conflict bias can occur in the results; and the results are 
not reliable (Krueger & Casey, 2009; Robson, 2002). In response to these 
criticisms Krueger & Casey (2009) argue that the role of the facilitator is critical 
for a focus group to accomplish its purpose. In addition they advocate 
researchers using a variety of research methods because the problems 
DVVRFLDWHG ZLWK IRFXV JURXSV DUH µPLQLPLVHG ZKHQ UHVHDUFKHUV XVH PXOWLSOH
VWUDWHJLHVRILQTXLU\¶.UXHJHU	&DVH\S.13). 
 
Krueger & Casey (2009) suggest several reasons for when a focus group is 
appropriate which correlate with the purpose for this part of the study: 
x the researcher is looking for a range of ideas or feelings that people have 
about something 
x the researcher want ideas to emerge from the group 
x the researcher needs information to design a further study 
x the researcher needs information to help shed light on data already 
collected 
This part of the study was interested in ascertaining what school staff view as 
important in enabling them to engage parents in the process of decision 
making. The foci of the discussion were the viewpoints created from the Q-sort 
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and the results of the focus group were in turn XVHG WR LQIRUP WKH SDUHQWV¶
survey.  
 
7.1.1 Procedure of the focus group  
A focus group study often utilises three or four focus groups but sometimes 
more until theoretical saturation (that is the point where no new insights are 
being gained) is reached (Krueger & Casey, 2009). The number advocated in 
focus groups is between 5 and 10 participants (Krueger & Casey, 2009).  
However, here 34 participants expressed a wish to take part, yet the school 
would only allow for one focus group meeting due to time constraints. It was 
decided to hold the focus group with 34 participants, but in order to 
accommodate the higher numbers participants were placed in groups of 3-5. 
Each group was asked to discuss each question and then feedback their 
discussion. Ground rules were discussed and agreed at the beginning of the 
session to help ensure that all participants felt comfortable, respected and free 
to give their opinion without the fear of being judged. 
 
A list consisting of 11 features that the school staff felt was important when 
engaging with parents in decision making was given to each participant (see 
Appendix G). To compile this list all the statements that describe or refer to an 
activity that the school could employ when engaging with parents were 
LGHQWLILHG)RUH[DPSOHVWDWHPHQW µ,W LV LPSRUWDQW WKDW WKLQJVDUHVDLG LQ an 
XQGHUVWDQGDEOHZD\DQGDGDSWHG WRGLIIHUHQWDXGLHQFHV¶GHVFULEHVDQDFWLYity 
or action RI WKHVFKRRO¶VV\VWHPZKHUHDVVWDWHPHQWµ,EHOLHYH WKDWSDUHQWV
being involved in decision making processes should be the norm and be part of 
WKH FXOWXUH¶ GHVFribes an opinion or attitude. From this list of activities there 
were 10 statements (2, 3, 5, 6, 7, 15, 20, 21, 23, 34) that were rated as being 
important (that is rated at 0 or above) by either of the factors. The author 
decided to spilt statement 6 as it was felt to be quite verbose. Thus a list of 11 
features were identified as being the most important when engaging with 
parents in decision making. 
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These features ZHUH JURXSHG LQWR WKH WKUHH DUHDV RI µ&RPPXQLFDWLRQ
&KDQQHOV¶ µ7LPH 6SDQ¶ DQG µ$WWLWXGH WR 3DUHQWV¶ )RU HDFK feature the same 
question was asked: 
x When the school is... (for example, saying things in an understandable 
way and adapting language to different audiences)...and you are doing 
this very well, what does it look like?  
x What else does it look like? (repeated until saturation was reached). 
The answers given were written onto an A3 flipchart. The purpose in raising this 
question was to allow staff to describe current practices in supporting parental 
decision making.  
 
7.1.2 Ethical  Issues 
The ethical issues for the focus group follow the same themes as the ethical 
issues for the Q-sort. Issues of informed consent, confidentiality and sensitivity 
were considered and addressed at each stage of the focus group: 
x A letter was given to the participants prior to the focus group taking part 
with details about the purpose of the activity and the procedure to be 
employed (informed consent) 
x The letter clearly informed participants of their right to withdraw from the 
study at any time and also provided assurance about confidentiality 
(sensitivity and confidentiality) 
x Not recording any identifying factors of the participants (confidentiality)  
x Opportunities for participants to ask questions and raise queries was 
given at the beginning and the end of the focus group (informed consent) 
x Careful selection of language used and being sensitive to group 
dynamics (sensitivity) 
x 5HFRUGLQJSDUWLFLSDQWV¶FRPPHQWVYHUEDWLP (informed consent) 
x At the end of the survey the participants were asked if they were happy 
with the comments recorded (informed consent) 
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x Agreement was sought with the head teacher regarding the ways in 
which a summary of the findings would be made available to participants 
(informed consent) 
 
7.1.3 Reliability and Validity 
Within focus group study designs steps that are advocated to ensure the results 
are trustworthy and accurate include: pilot-testing the questions; listening to the 
participants when designing the study to understand the conditions needed for 
free and open sharing; using a team of facilitators chosen because of their 
training, experiences, background and sensitivity; and asking participants to 
verify the summary of comments at the end of the focus group (Krueger & 
Casey, 2009). There was only one question used in this focus group which was 
tested wLWKWKHVFKRRO¶VKHDGWHDFKHUSULRUWRWKHIRFXVJURXSEHLQJFDUULHGRXW
7KH IRFXVJURXSZDVFRPSOHWHG LQSODFHRI WKHVFKRRO¶VZHHNO\ VWDIIPHHWLQJ
and the conditions of the group were pre-determined by the usual conditions of 
the staff meeting. Once a point of saturation was felt to have been reached for 
each feature then the list was read out again for the group to verify but there 
ZDV QR QHHG WR SURYLGH D VXPPDU\ DV SDUWLFLSDQWV¶ FRPPHQWV ZHUH ZULWWHQ
down verbatim.  
 
However it is acknowledged that the number of participants (N=34) in the focus 
group was much higher than the number advocated (5-10). In addition it was 
not possible to have a team of facilitators and the author was the only facilitator. 
It is recognised that these will have had an impact on the validity of the results. 
To help reduce this threat to the validity the author was able to utilise her skills 
as an experienced facilitator to ensure the purpose of the group was 
accomplished; that is to identify the activities and actions that the school staff 
employ to engage parents in decision making. This included being reflective, 
active listening, summarising and checking out; and being sensitive to group 
dynamics. 
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7.2 Results of the Focus Group 
The comments gathered from the focus group produced a detailed list of the 
features RI WKH VFKRRO¶V V\VWHP in engaging with parents in decision making 
processes. Although the list consists of 95 features there were several 
repetitions as some features were drawn from all three areas of 
µ&RPPXQLFDWLRQ&KDQQHOV¶ µ7LPH6SDQ¶DQG µ$WWLWXGH WR3DUHQWV¶$SSHQGL[+
shows the list of features gathered from the focus group. 
  
Examination of this list revealed that some of these are features describing 
actions that the school performs to help create a conducive climate within which 
parents feel that they can, and are welcome to, engage with the school (for 
H[DPSOH µDQVZHULQJ SKRQH FDOOV OLVWHQLQJ WR ZKDW SDUHQWV KDYH WR VD\ DQG
IROORZLQJ XS RQ WKLQJV¶ RU µUHSHDWHGO\ LQYLWLQJ SDUHQWV WR SKRQH XS DQG DVN
questions UHDVVXULQJWKHPWKH\DUHQRWDQXLVDQFHIRUSKRQLQJ¶2WKHUIHDWXUHV
describe activities that actually make engagement with decision making happen 
IRU H[DPSOH µJLYLQJ SDUHQWV WKH RSWLRQ WR FKDQJH SDSHUZRUN¶ RU µRIIHULQJ
alternative solutions to a probleP¶ 
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8 Phase 3 ± 7KH3DUHQWV¶6XUYH\ 
The findings of the study so far are about the VFKRROVWDII¶V viewpoint of what is 
in their system for engaging with parents in decision making. This final part of 
the study focuses RQSDUHQWV¶perceptions. 
  
As discussed in section 4.1, it is valid for a mixed method design to be used in 
social constructionist research (Burr, 2007) especially when the aim of the 
research is to explore different levels of the same phenomenon (Todd et al, 
2004). Therefore the use of surveys, a non-experimental fixed design method, 
was chosen as an appropriate tool to elicit an understanding of how parents 
YDOXH WKH IHDWXUHV LGHQWLILHG LQ WKH IRFXV JURXS RI WKH VFKRRO¶V V\VWHP IRU
engaging in decision making. 
 
8.1 Survey Methodology 
8.1.1 Non-experimental Fixed Design ± Cross sectional study methodology 
Fixed design studies fall into two categories: non-experimental fixed design 
studies where the phenomena being studied are observed without being 
deliberately manipulated or changed by the researcher; and experimental 
studies where one variable is manipulated to see its effect on another (Robson, 
2002). The commonality between them is that fixed designs are theory driven. 
The decision of whether to choose an experimental or non-experimental fixed 
design should be driven by the research question. The research question is 
rooted in the underlying theory and used to identify the variables and possible 
relationships to be studied. The advantage of using a non-experimental fixed 
design is that the researcher is less likely to disturb or disrupt the phenomena 
that they are interested in (Robson, 2002). 
 
Cross-sectional (sometimes known as correlational) studies are commonly used 
for descriptive purposes. They are appropriate when the researcher is 
interested in explaining or understanding a phenomenon but they do not lend 
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themselves to exploratory research (Robson, 2002). Cross-sectional studies 
tend to focus on relationships between and among variables in a single group at 
a single point in time (or over a relatively short period of time).  
 
This part of the study is interested in understanding which features (from the list 
compiled in the focus group) parents value and view as being most important in 
being able to help them engage in decision making processes. The focus is on 
which of the features parents view as being essential to helping them engage in 
decision making processes; which features parents view as being nice if it 
happens but not essential to helping engage them in decision making 
processes; and finally which features are not necessary. 
 
8.1.2 Data collection method - surveys 
Cross sectional studies often tend to use surveys as a method of data collection 
(Robson, 2002). Surveys are a common occurrence in modern everyday life. 
On high streets across the country market researchers approach shoppers to 
ask them their views about a product or service available to them; at roadsides 
traffic surveys take place; and in the home householders can be presented with 
requests to take part in surveys via the telephone or the internet (for example, 
request for feedback after purchasing a product from a website). Although often 
understood to be a modern phenomenon surveys can be dated back to 1801 
when the first British Census began (Alridge & Levine, 2001). The information 
gathered from surveys (the variables) fall into three areas ± µDWWULEXWHV¶
µEHKDYLRXU¶DQGµRSLQLRQVEHOLHIVSUHIHUHQFHVDQGDWWLWXGHV¶$OGULGJH	/HYLQH
2001). Often surveys will ask for information from each of these areas. 
 
The three main typeV RI VXUYH\ GHVLJQ DUH µFURVV-FODVVLILFDWRU\¶ RU µFURVV-
VHFWLRQDO¶ µORQJLWXGLQDO DQG SDQHO VWXGLHV¶ DQG µKLHUDUFKLFDO¶ 7KH FURVV-
classificatory design is viewed as the simplest survey design with a single stage 
of data collection and analysis focused on the comparison of aggregate groups 
of cases which are characterised by different values on key variables. 
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Longitudinal studies have repeated data collection stages over time. 
+LHUDUFKLFDOVXUYH\VDLP ³WR WUDFH WKH LQIOXHQFHRI WKHFROOHFWLYLW\´ $OGULGJe & 
Levine, 2001 p.31) on its participants often requiring the use of complicated 
multilevel statistics models (Aldridge & Levine, 2001).  
 
The methods of gathering data in a survey include face-to-face interviews, 
telephone interviews, observation/diaries and self-completion questionnaires 
(either on the spot or via post, email or interactive web pages). All methods 
have pros and cons but often it is down to the practical considerations that limit 
which option is most viable in a survey study: 
If a large sample is required, or if respondents are geographically 
scattered, face-to-face interviews are normally impossible because 
they consume too much time and money. If we need to ask a lot of 
questions, and if the format is complex, with multiple question skips, 
then a self-completion questionnaire is unsuitable unless it can be 
distributed electronically. The more questions there are, the more a 
face-to-face interview becomes appropriate. If we need to ask a lot of 
open questions, face-to-face interviews are to be preferred. (Aldridge 
& Levine, 2001 p.58) 
 
Textbooks on social surveys offer responses to the various critiquing of social 
surveys (for example Marsh, 1982; Aldridge & Levine, 2001). One critique 
argues that surveys are not scientific because variables are not properly 
controlled for and no causal inferences can be drawn from survey research 
(Aldridge & Levine, 2001). However within social survey research there is an 
DFNQRZOHGJHPHQWWKDWPDQ\RIWKHYDULDEOHVDUHFRPSOH[EHFDXVH³VRFLHW\LV
FRPSOH[´Aldridge & Levine, 2001 p.14). Researchers do not seek to control all 
the variables because to do so would manipulate or change the variable.  
 
A second critique argues that no causal inferences can be drawn from surveys. 
However Marsh (1982) postulates that causation is not the same thing as 
unique determination (the notion that each effect has one and only one cause) 
and that in the real world the possibility of multiple causation has to be 
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conceded. For interested readers, Marsh goes on to explain how a survey can 
provide evidence for different causal models used in surveys but because the 
survey in this study does not seek to find any causal inferences this discussion 
is not included here. 
 
A third critique censures VXUYH\VIRUDLPLQJWREHµVFLHQWLILF¶E\³WUHDWLQJVRFLHW\
DQG FXOWXUH DV QR PRUH WKDQ WKH VXP RI WKH LQGLYLGXDO ZLWKLQ LW´ $OGULGJH 	
/HYLQH  S <HW WKH DLP RI VXUYH\V LV QRW WR SUHVHQW LQGLYLGXDO¶V
viewpoints. Unlike Q-methodology, surveys do seek to reduce the data to 
produce aggregate viewpoints (50% think this, 75% are that etc). 
 
Choosing any method for research should be because it is appropriate and fit 
for purpose in relation to the research question and underlying theory. Surveys 
have been described as a useful, valid and reliable method of research when 
they are well designed and use a multi-method approach (Aldridge & Levine, 
2001). They are one of the few methods that can give a voice to the general 
public and because they can be completed away from the researcher the 
effects of interviewer bias are reduced (Marsh, 1982; Aldridge & Levine, 2001). 
 
8.1.3 Procedure of the survey  
The survey used for the purpose of this study was simple in its design. However 
the design was appropriate for the research question - to understand which 
features (from the list compiled in the focus group) parents value as being able 
to help them engage in decision making processes. Therefore the purpose of 
this survey was not to test a theoretical hypothesis or even to apply and explore 
theoretical concHSWVEXW WRVLPSO\ µGHVFULEH¶DSKHQRPHQRQ7KHUHZHUH WKUHH
variables used: 
x essential to helping them engage in decision making processes 
x nice if it happens but not essential to helping engage them in decision 
making processes 
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x  not necessary to helping engage them in decision making processes 
 
The method chosen for data collection was the self-completed questionnaire. 
The reasons for this include minimal cost involved in terms of finance 
(reproducing questionnaires) and time; there is no interviewer bias or other 
interviewer effects and it reduces the social desirability effect because the 
researcher is not present. However, to reach as many parents as possible as 
well as increasing response rates several means of completing the self-
completed questionnaires were utilised ± SRVWDO YLD FKLOGUHQ¶V ERRN EDJV
interactive (via an internet web page), at the school (at a prearranged time 
when the researcher would be available if required but not necessarily present 
during the completion of the questionnaire) and face-to-face with the 
researcher. Although completing the questionnaire with the researcher in a 
face-to-face situation did increase the risk of the social desirability effect it was 
deemed an appropriate option to offer for those participants with literacy 
difficulties. The different options were explained to participants and it was left to 
their choice as to which was their preferred means for completing the 
questionnaire. 
 
There are three main types of questions used in surveys. These are open-
ended questions, ranking questions and direct questions on salience (Aldridge 
& Levine, 2001). The use of direct questions on salience was adopted for this 
VXUYH\EHFDXVHLWDVNVHDFKSDUWLFLSDQWWRµLQGLFDWHIRUHDFKLWHPKRZLPSRUWDQW
it is to them. This approacK LV EOXQW EXW FDQ EH HIIHFWLYH¶ $OGULGJH 	 /HYLQH
2001 p.96). In addition a final open-ended question was utilised to invite 
participants to expand on or explain their previous responses. The design of this 
question was deliberately a leading question - what features have been missed 
RXW",IDVNHGµDUHWKHUHDQ\RWKHUFRPPHQWV¶WKHQSDUWLFLSDQWVPD\MXVWDQVZHU
µQR¶KRZHYHUE\VXJJHVWLQJWKDWWKHUHDUHPLVVHGRXWIHDWXUHVWKHQSDUWLFLSDQWV
are more likely to engage with the question and think about what other features 
there could be. The other advantage of including a final open-ended question 
was that it introduced variety, assessed the salience of the features to the 
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participant, showed a humanistic approach and acknowledged that researchers 
are not omniscient (Aldridge & Levine, 2001). 
 
8.1.4 Selection of participants 
7RXVHWKHWHUPLQRORJ\RIVRFLDOVXUYH\UHVHDUFKWKHµWDUJHWSRSXODWLRQ¶WKDWLV
the entire group that the researcher is interested in; also sometimes referred to 
DV WKH µVDPSOLQJ IUDPH¶ DUH Whe parents of children who were on roll at the 
school on 1st January 2012 (N=114). The survey sample was drawn from the 
target population using the simple random sampling (SRS) method. The list of 
parents were numbered from 1 to 114 in advance and selection was made 
using the RANDBETWEEN function (=RANDBETWEEN(1,114)) in the Microsoft 
Excel program. A total of 52 parents were selected to allow a sample frame of 
50 with 2 additional cases for the pilot survey. 
 
It is worth noting that although this was a relatively small target population it 
was decided that it was pertinent that the use of a sample survey was 
DSSURSULDWH)RUWKHUHDVRQVUHODWLQJWRWKHLVVXHRIµKDUGWRUHDFK¶SDUHQWVZKR
DYRLGHGFRQWDFWEHLQJPDGHVHH µ5HYLHZRI WKH/LWHUDWXUH¶DQGDOVR to allow 
IRU SDUWLFLSDQWV¶ ULJKW WR QRW WDNH SDUW RU ZLWKGUDZ IURP WKH VWXG\ LW ZDV
acknowledged that a 100% response rate was not viable. If all of the target 
population had been invited to take part and a 100% response rate was not 
achieved then the results could be subject to responder bias. 
 
8.1.5 Ethical Issues 
The ethical issues for the survey follow the same themes as the ethical issues 
for the Q-sort and the focus group. Issues of informed consent, confidentiality 
and sensitivity were considered and addressed at each stage of the survey. 
However several additional steps pertaining to the method of surveys were 
undertaken in this part of the study. Steps taken to addressing ethical issues 
(taken from Aldridge & Levine, 2001) include: 
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x providing a name of the head teacher of the school as a responsible 
person whom they can contact if they want to verify the survey and 
wearing an identity badge (informed consent) 
x being as open as possible about the purpose of the research and the 
potential audiences for the findings by providing a letter to participants as 
well as clarifying any questions or queries at the time of recruitment 
(informed consent) 
x the letter also clearly informed participants of their right to withdraw from 
the study at any time and also provided assurance about confidentiality 
(sensitivity and confidentiality) 
x not recording any identifying factors on the questionnaire (confidentiality) 
x the different options for completing the survey were explained to 
participants and it was left to their choice as to which was their preferred 
means for completing the questionnaire (sensitivity)  
x The possible consequences of the study were addressed with the 
participants. One possible negative consequence is the concern that 
through the activity of examining what is µJRRGHQJDJHPHQWZLWKSDUHQWV
LQGHFLVLRQPDNLQJ¶WKHSDUWLFLSDQWVPLJKWTXHVWLRQWKHLURZQSUDFWLFHRI
engaging with the school and/or feel as if they are being judged. To 
address this, participants were given written and verbal information about 
the purpose of the study being to explore the viewpoints of the 
participants and that it was not being used as a tool to measure the 
VFKRRO¶VSHUIRUPDQFHLQHQJDJLQJZLWKSDUHQWVVHQVLWLYLW\ 
x Careful selection of language was used (sensitivity) 
x Agreement was sought with the head teacher regarding the ways in 
which a summary of the findings would be made available to participants 
(informed consent) 
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8.1.6 Reliability and Validity 
As mentioned previously the aim of this study was not to generalise beyond the 
context of the school but to look in detail at the topic of enquiry. However, Elliot 
et al (1999) proposed set of guidelines (detailed in chapter 5.2µ5HOLDELOLW\DQG
9DOLGLW\¶ ZHUH DGRSWHG WKURXJKRXW WKLV VWXG\ DQG WKHUHIRUH SURYLGHV WKLV
research with analytical credibility. A pilot test was carried out to check the 
validity of the survey. 
 
8.1.7 Completing the surveys (data collection) 
An initial pilot study was carried out with the first two participants on the list of 
randomly selected samples. Cards were used upon which were written a 
feature and the participant was asked to sort the cards into piles. 
1) First, participants were asked to sort the features into those they feel 
help to create the climate for engagement and those they view as 
actually enabling parental engagement in decision making to happen. 
This was included because parents first need to feel they can engage 
with the school before they can engage in decision making processes.  
2) Using the features that had been identified as enabling it to happen, 
participants were asked to sort these features into three options: - 
µHVVHQWLDO¶µQLFHLILWKDSSHQV¶DQGµQRWQHFHVVDU\¶7KLVZRXOGWKHQKHOS
to ascertain which features they felt are the most important and which 
features they feel are not so important.  
3) Finally participants were asked what features had been missed out. 
At each stage of the process the participant was asked for their feedback 
regarding the process of the survey.  Appendix I shows the initial draft of the 
questionnaire. 
 
An outcome of the pilot study was to abandon the use of cards and the sorting 
process because it was reported that it was too repetitive and became tedious. 
The questionnaire was redesigned to be completed as a paper-based activity 
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which also allowed for more flexibility in the completion of the data collection as 
it more easily enabled the survey to be self-completed. It was also decided that 
the first sorting activity would not be included in the survey because it made the 
whole activity over an hour long resulting in a real threat to the co-operation of 
parents to complete the survey. In addition, although it would have yielded 
interesting results this part of the survey was not intrinsic to answering the 
research question. Feedback was also elicited about the language of the 
features and several edits were made to the features. One change was to 
condense the list of features from 95 to 57 which addressed an issue of 
repetitiveness in some of the features. 
 
A second pilot study was completed. This was a self-completed survey via the 
internet using an online survey website. A telephone interview was conducted 
following the completion of the survey to assess the practicality and validity of 
the revised draft. The only amendment following the second pilot study was to 
include questions WR HOLFLW VRPH EDVLF EDFNJURXQG LQIRUPDWLRQ SDUWLFLSDQW¶V
relationship to child and how long child has attended the school). Appendix J 
shows the final survey questionnaire used in the main data collection activity. 
 
The main data collection activity was completed within the 3 week period 
between 27th February and 16th March 2012. Table 7-1 summarises the 
SDUWLFLSDQWV¶FKRVHQPHWKRGIRUFRPSOHWLQJWKHVXUYH\ 
  
Postal (via 
FKLOGUHQ¶VERRN
bags) 
Interactive (via 
online web page) 
At school 
(researcher 
available but not 
necessarily 
present) 
Face to face (at 
SDUWLFLSDQW¶V
home) 
TOTAL (n) 
3 16 13 4 36 
Table 8-1%UHDNGRZQRI WKHSDUWLFLSDQWV¶FKRVHQPHWKRGIRUFRPSOHWLQJ
the survey 
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8.1.8 Procedures for the analysis of surveys 
Once completed the paper-based surveys were entered onto the online web 
page as a means of collating all the data together. The accumulated survey 
data was then exported to Microsoft Excel for analysis. 
 
As this was a purely descriptive survey and was not trying to confirm a 
hypothesis nor trying to draw comparisons between participants, then it was 
deemed that a descriptive analysis would be adequate (Robson, 2002). 
Frequency counts and statistical summary measures were completed and 
presented in WKH JUDSKV DQG FKDUWV VKRZQ LQ WKH µ5HVXOWV RI WKH 3DUHQWV¶
6XUYH\¶EHORZ 
 
8.2 5HVXOWVRIWKH3DUHQWV¶VXUYH\ 
This section presents the results from the exploratory analysis undertaken as 
described above. From a target population of 114 a total of 52 were chosen at 
random. The first two were used for the pilot studies. Of the remaining 50 
FKLOGUHQ  RI WKH VFKRRO¶V SRSXODWLRQ WZR RI WKHVH FKLOGUHQ ZHUH VLEOLQJV
thus a list of 49 parents with children at the school made up the survey sample. 
A total of 36 surveys (73% response rate) were completed and entered into a 
Microsoft Excel spreadsheet. The reasons for the non-responses were not 
being able to make contact with participants on the survey sample list (n=3), 
participants unwilling to take part (n=8) and non-return (n=1).  
Table 8-2 shows the sample characteristics of the participants. 
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Characteristic Category Frequency 
count (%) 
Relationship with child Mother 28 (77.8) 
Father 8 (22.2) 
&KLOG¶VDWWHQGDQFHDWVFKRRO < 1 year 7 (19.4) 
1-2 years 8 (22.2) 
2-3 years 2 (5.6) 
3-4 years 6 (16.8) 
4-5 years 3 (8.3) 
5-6 years 3 (8.3) 
> 6 years 7 (19.4) 
Table 8-2: The sample characteristics of the participants (n=36) 
 
Using Microsoft Excel the frequency count for how often a participant ranked a 
IHDWXUH DV EHLQJ µ(VVHQWLDO¶ µ1LFH EXW QRW HVVHQWLDO¶ RU µ1RW QHFHVVDU\¶ ZDV
calculated. The tables also show the percentage of how many participants 
UDQNHG HDFK VWDWHPHQWV DV EHLQJ µ(VVHQWLDO¶ µ1LFH EXW QRW HVVHQWLDO¶ RU µ1RW
QHFHVVDU\¶ These tables are presented in Appendix K: 
Table 11-1 VKRZV WKH IHDWXUHV WKDW DUH UDQNHG DV EHLQJ µ(VVHQWLDO¶ E\
participants, presented in order of highest to lowest frequency count. 
Table 11-2 shows the features that are raQNHGDVEHLQJµ1LFHEXWQRWHVVHQWLDO¶
by participants, presented in order of highest to lowest frequency count. 
Table 11-3 VKRZV WKH IHDWXUHV WKDW DUH UDQNHG DV EHLQJ µ1RW QHFHVVDU\¶ E\
participants presented in order of highest to lowest frequency count. 
 
Below are the results of the analysis. Table 7-3 shows the frequency count and 
percentage of the variables for each feature, presented in order of highest 
frequency count to lowest frequency count across the variables. The top five 
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features that were rated as most essential to parents are summarised below in 
Table 7-4 7KH WRS WZR IHDWXUHV UDWHG DV µQRW QHFHVVDU\¶ DUH VXPPDULVHG LQ
Table 7-5 DQG WKH WRS WZR IHDWXUHV UDWHG DV µQLFH EXW QRW HVVHQWLDO¶ as 
summarised in table 7-6. 
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Table 8-3: The frequency count and percentage of the variables for each feature, presented in order of highest frequency 
count to lowest frequency count across the variables 
Key:  Highest 
% 
 2nd Highest %  Lowest % 
    frequency 
count 
% frequency 
count 
% frequency 
count 
% 
No Statement Essential Nice but not essential Not necessary 
1 Always keeping in touch with parents 35 97.2% 1 2.8% 0 0.0% 
25 Giving parents details of what is going to happen and when in the child's Individual Education Plan (IEP) 34 94.4% 2 5.6% 0 0.0% 
50 Answering phone calls, listening to what parents have to say and follow up on things 34 94.4% 2 5.6% 0 0.0% 
53 Not being judgmental - seeing the child as an individual 34 94.4% 2 5.6% 0 0.0% 
11 Giving parents time to ask questions/give opinions in 'Parents' Evenings' 33 91.7% 3 8.3% 0 0.0% 
12 In 'Review Meetings' ensure parents have time to ask questions/give opinions 33 91.7% 3 8.3% 0 0.0% 
4 Listening to what parents have to say and working together to find solution 32 88.9% 4 11.1% 0 0.0% 
48 Speaking to parents as equals by talking 'to' them and not 'down' to them 32 88.9% 4 11.1% 0 0.0% 
49 If busy, arranging a mutually convenient time to talk further 32 88.9% 4 11.1% 0 0.0% 
16 Giving parents plenty of warning of events/meetings 31 86.1% 5 13.9% 0 0.0% 
35 Giving parents 'all' information from 'all' professionals 31 86.1% 5 13.9% 0 0.0% 
7 Using 'home-school books' to send home reminders of dates and times 29 80.6% 7 19.4% 0 0.0% 
28 Speaking to parents if they have difficulty reading 29 80.6% 7 19.4% 0 0.0% 
30 
Having a good relationship with parents by taking an interest in them, saying hello and showing an 
interest in what they have to say 
29 80.6% 7 19.4% 0 0.0% 
18 Sending out reports/advices before Review Meetings 28 77.8% 8 22.2% 0 0.0% 
39 Give facts not opinions and balance the positives with the negatives 27 75.0% 9 25.0% 0 0.0% 
21 Having individual, informal chats with parents 26 72.2% 10 27.8% 0 0.0% 
38 Offer alternative solutions to a problem 26 72.2% 10 27.8% 0 0.0% 
27 
Having an individual approach, i.e. using the parents preferred method of communication and also judging 
which parents would like more information and which would like less 
25 69.4% 11 30.6% 0 0.0% 
44 Help parents to think of a solution - ask 'helpful' questions ('have you thought of...') 25 69.4% 11 30.6% 0 0.0% 
29 Giving appropriate signposting to agencies and professionals when necessary 24 66.7% 12 33.3% 0 0.0% 
15 Having Parent Governors 24 66.7% 11 30.6% 1 2.8% 
9 Sending a 'text alert' to remind of date and time of events/meetings 23 63.9% 12 33.3% 1 2.8% 
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33 Having a family liaison worker who parents can go to talk to 23 63.9% 12 33.3% 1 2.8% 
36 Using interpreters (sign as well as lingual) 23 63.9% 12 33.3% 1 2.8% 
20 Giving parents the option to change the paperwork in Review Meetings 22 61.1% 14 38.9% 0 0.0% 
32 Asking parents first which days and times suit them best for meetings 22 61.1% 14 38.9% 0 0.0% 
46 Reminding parents that they are the 'expert' of their child 22 61.1% 11 30.6% 3 8.3% 
2 Having FRIENDS of Rowan Gate School 21 58.3% 15 41.7% 0 0.0% 
31 Using reply slips on letters 21 58.3% 14 38.9% 1 2.8% 
10 Sending 'letters' to parents to remind them of date and time of events/meetings 21 58.3% 13 36.1% 2 5.6% 
26 Trying to avoid using jargon 21 58.3% 13 36.1% 2 5.6% 
24 School and parents setting the agenda of the meeting together 21 58.3% 12 33.3% 3 8.3% 
22 Putting upcoming dates for events in 'school' newsletters 20 55.6% 15 41.7% 1 2.8% 
23 Putting upcoming dates for events in 'class' newsletters 20 55.6% 15 41.7% 1 2.8% 
51 
Repeatedly inviting parents to phone up and ask questions reassuring them they are not a nuisance for 
phoning 
20 55.6% 15 41.6% 1 2.8% 
19 Having upcoming dates and other information on the school website 18 50.0% 17 47.2% 1 2.8% 
41 Watch language used - you 'could' rather than you 'should' 18 50.0% 15 41.6% 3 8.3% 
6 Sending reminders of dates and times using 'phone calls' home 17 47.2% 13 36.1% 6 16.7% 
52 Building up parents self esteem 15 41.6% 14 38.9% 7 19.4% 
40 Give reminders of dates and times using transport escorts 15 41.2% 11 30.6% 10 27.8% 
5 Making home visits 4 11.1% 29 80.6% 3 8.3% 
13 Having coffee mornings 2 5.6% 29 80.6% 5 13.9% 
37 Putting information on television screen in reception 8 22.2% 26 72.2% 2 5.6% 
17 Using parent questionnaires 12 33.3% 24 66.7% 0 0.0% 
3 Putting up banners and posters 10 27.8% 21 58.3% 5 13.9% 
14 Inviting parents into assemblies 14 38.9% 19 52.8% 3 8.3% 
42 In meetings, all sit on chairs that are the same height 8 22.2% 19 52.8% 9 25.0% 
45 Parents talking to other parents (the parent sharing room) 17 47.2% 18 50.0% 1 2.8% 
43 Be a sounding board for parents 16 44.4% 18 50.0% 2 5.6% 
8 Sending 'emails' to parents to remind them of date and time of events/meetings 14 38.9% 18 50.0% 4 11.1% 
34 Using recording devices for children to send messages home 11 30.6% 18 50.0% 7 19.4% 
47 Praising parents 14 38.9% 16 44.4% 6 16.6% 
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Table 8-4 The WRSILYHIHDWXUHVRIWKHVFKRRO¶VV\VWHPIRUHQJDJLQJZLWK
parents in decision making processes rated as most essential to parents 
Ranking Feature Frequency count 
First Always keeping in touch with 
parents  
 
Essential ± 97.2% 
 
Nice but not essential ± 2.8% 
Joint 
second 
Giving parents details of what is 
going to happen and when in 
Individual Education Plans  
Essential ± 94.4% 
 
Nice but not essential ± 5.6% 
Joint 
second 
Answering phone calls, listening to 
what parents have to say and 
follow up on things 
Joint 
second 
Not being judgemental, seeing the 
child as an individual 
Joint fifth Giving parents time to ask 
TXHVWLRQVJLYHRSLQLRQVLQµ3DUHQWV¶
(YHQLQJV¶ 
Essential ± 91.7% 
 
Nice but not essential ± 8.3% 
Joint fifth ,Qµ5HYLHZ0HHWLQJV¶HQVXUH
parents have time to ask 
questions/give opinions 
Joint 
seventh 
Listening to what parents have to 
say and working together to find a 
solution  
Essential ± 88.9% 
 
Nice but not essential ± 11.1% 
Joint 
seventh 
Speaking to parents as equals by 
WDONLQJµWR¶WKHPDQG QRWµGRZQ¶WR
them 
Joint If busy arrange a mutually 
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seventh convenient time to talk further 
Joint 
ninth 
Giving parents plenty of warning of 
events/meetings  
 
Essential ± 86.1% 
 
Nice but not essential ± 13.9% 
Joint 
ninth 
*LYHSDUHQWVµDOO¶LQIRUPDWLRQ from 
µDOO¶SURIHVVLRQDOV 
 
 
Ranking Feature Frequency count 
First Give reminders of dates and times 
using transport escorts  
 
Not necessary ± 27.8% 
 
Essential ± 41.2% 
 
Nice but not essential ± 30.6% 
Second In meetings all sit on chairs that 
are the same height (25% = Not 
necessary; 52.8% = nice but not 
essential; 22.2% = Essential). 
 
Not necessary ± 25% 
 
Nice but not essential ± 52.8% 
 
Essential ± 22.2% 
Table 8-5: 7KHWRSWZRIHDWXUHVRIWKHVFKRRO¶VV\VWHm for engaging with 
parents in decision making processes rated as not necessary to parents. 
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Ranking Feature Frequency count 
Joint first Making home visits  
 
Nice but not essential ± 80.6% 
 
Essential ± 11.1% 
 
Not necessary ± 8.3% 
Joint first Having coffee mornings  
Table 8-6: 7KHWRSWZRIHDWXUHVRIWKHVFKRRO¶VV\VWHPIRUHQJDJLQJZLWK
parents in decision making processes rated as nice but not essential by 
parents. 
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9  Discussion 
This research was conducted in three phases. This first phase generated two 
viewpoints on the idea of engaging parents in decision making processes. The 
second phase used these viewpoints to explore what the school views to be 
important features in their system of engaging with parents in the process of 
decision making. In the light of these findings it was possible, in the third phase 
of the study, to survey the parents to identify what features they view as 
important LQUHODWLRQWRWKHVFKRRO¶VDSSURDFKWRHQJDJLQJZLWKWKem in decision 
making processes. This chapter presents a discussion of the findings of the 
phases of the study, as well as a critical review of method.  
 
9.1 Discussion of the findings from Phase 1: the Q-sort 
A theme that runs through both of the factors is the idea that school and parents 
should be working together to promote the best interests of the child. However a 
distinction between the factors is the role that school and parents should have 
in achieving this. Factor 1 places a much higher emphasis on working in true 
SDUWQHUVKLS ZLWK HDFK RWKHU E\ GUDZLQJ RQ HDFK RWKHU¶V H[SHUWLVH WR VROYH
problems. They also value engaging with parents in decision making as an 
opportunity for learning and reflection. However, even though factor 2 does view 
working together to solve problems as important, they regard engaging with 
parents as principally an information gathering exercise and that the final 
decision making is made by the school. It is interesting to observe that even 
amongst a single school there can be such a distinct difference in the principles 
of engaging with parents in decision making. Conversely it is also important to 
note that across both factors is the underlying principle that the most important 
aspect is to act in the best interest of the child. 
 
Two other themes that run through both of the factors is the impact of teacher 
practices and the need to be cognisant RIWKHSDUHQWV¶ psychological needs for 
competence, autonomy and relatedness (that is the concept of intrinsic 
motivation as discussed in the literature review (see chapter 2.3)).  
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0DFNHQ]LH¶V YLHZ WKDWD WUXVWLQJDQG UHVSHFWIXO WZR-way relationship is 
developed when teachers are aware of not only the language they use but also 
their body language was discussed in section 2.4.2 and linked closely with 
Dunsmuir et al (2004) who posit that a two-way partnership requires trust, 
shared responsibility and accountability. Both factors suggested that it is 
important to develop a good level of two-way communication and to make every 
effort to ensure that the language used with parents is expressed in an 
understandable way. This view appears to corroborate with Taylor & Gulliford 
¶V EHOLHI WKDW LW LV WKH UHVSRQVLELOLW\ RI WKH SURIHVVLRQDO IRU IDFLOLWDWLRQ RI
this.  
 
Another reflection in relation WR SDUHQWV¶ LQWULQVLF PRWLYDWLRQ LV WKDW )DFWRU 
FRQYH\VWKHLPSRUWDQFHRIGHOLEHUDWLQJRQSDUHQWV¶QHHGVDQGDSSUHFLDWLQJWKDW
parents do not always want to acknowledge areas where they lack knowledge 
DQGXQGHUVWDQGLQJ7KLVUHODWHVWRSDUHQWV¶SHUFHLYHG self-efficacy (see chapter 
2.3.3) which plays a pivotal role in determining the activities parents will engage 
with, the amount of effort they are willing to provide and the extent of their 
perseverance and persistence. Factor 1 states that activities aimed to increase 
SDUHQWDOFRQILGHQFHZLOOKHOSLPSURYHDSDUHQW¶VVHOI-efficacy so that the parents 
feel more able to be involved in decision making.  
 
The concept of relatedness is evident in both factors through a strong 
agreement that parents are given the same respect and courtesy as any 
professional and are not made to feel that they are just a parent in a room full of 
SURIHVVLRQDOV 7KLV OLQNV WR WKH LVVXH RI SDUHQWV¶ SHUFHSWLRQV RI LQYLWDWLRQV
opportunities and demands for engagement (see chapter 2.3.4) and whether 
parents perceive that the school wants them to be involved. As Hoover-
Dempsey & Sandler (1997) and Epstein (2001) posit a proactive climate of 
LQYLWDWLRQV DQG RSSRUWXQLWLHV LQ VFKRRO LQIOXHQFHV SDUHQWV¶ IHHOLQJV RI EHLQJ
needed and wanted (that is their sense of relatedness to the school) and thus 
are potentially very influential in parental engagement. 
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A substantial difference between the two factors is in the stance about the 
purpose of engaging with parents. Factor 1 views engagement with parents as 
an opportunity for learning and reflection on service delivery and practice. In 
relation to the Spectrum on Public Participation (see chapter 2.4.3) this 
FRUUHVSRQGV WR WKH µ&ROODERUDWLYH¶ OHYHO RI SXEOLF LPSDFW LQ WKDW WKH JRDO LV WR
partner with parents in each aspect of the decision making process looking for 
advice and innovation in formulating solutions. It also resonates with 
0DFNHQ]LH¶V  YLHZV RQ GHYHORSLQJ D WUXVWLQJ DQG UHVSHFWIXO WZR-way 
relationship through mutual humility in the sense that there is an acceptance 
that there is something to learn in every new situation. However Factor 2 views 
engagement with parents as an opportunity where parents are given information 
ZKLFK SDUDOOHOV WKH µ,QIRUP¶ OHYHO RI SXEOLF LPSDFW LQ WKDW WKe intention is to 
provide parents with balanced and objective information to assist them in 
understanding the problem, alternatives and opportunities and/or solutions. 
 
It is interesting to note that neither factor coincide with some of the criticisms of 
public participation (see chapter 2.1.3). Both factors disagreed with the idea that 
there should not be parental engagement because it adds time to the process. 
This corresponds to the argument highlighted by Coats & Passmore (2008) that 
the additional time required to engage with the public cause costs to be higher. 
In addition both factors also disagree with the notion that parents being part of 
the process will prevent the school from delivering services objectively.  
 
9.2 Discussion of the findings from Phase 2: the focus group 
This section focuses on the second phase of the study and the research 
question: 
- What are the activities that the school employs in engaging with 
parents in the process of decision making? 
 
The purpose of the second phase of this study was to explore the viewpoints 
produced in the Q-study to illuminate understanding of the social phenomenon 
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of engaging with parents in decision making at a more micro-level. Review of 
the data indicates that the school values many actions to help develop a trusting 
and respectful two-way relationship with parents, as advocated by Mackenzie 
 IRU H[DPSOH µOLVWHQLQJ DQG ZRUNLQJ WRJHWKHU¶ µsay hello and take an 
LQWHUHVWLQWKHLUFKLOG¶µWDONto them and not down WRWKHP¶ DQGµEHLQJLQWHUHVWHG
in what WKH\KDYH WRVD\¶). The school also appears to value actions taken to 
ensure that parents are engaged in a meaningful way (Epstein, 2001) (for 
H[DPSOH µJLYLQJSDUHQWV WKHRSWLRQ WR FKDQJHSDSHUZRUN¶ DQG µDVN WKHP WKHLU
RSLQLRQ¶ 
 
In addition there are DOVRPDQ\ IHDWXUHV WKDW UHODWH WRGHYHORSLQJ WKHSDUHQWV¶
IHHOLQJV RI FRPSHWHQFH IRU H[DPSOH µWHOO WKHP WKH\ DUH WKH H[SHUWV RI WKHLU
FKLOGUHQ¶µODQJXDJHXVHG± you could rather than you should¶DQGµXVLQJSDUHQWV
SUHIHUUHG PHWKRGV RI FRPPXQLFDWLRQ¶ DQG SDUHQWV¶ IHHOLQJV RI DXWRQRP\ IRU
H[DPSOHµRIIHUDOWHUQDWLYHVROXWLRQVWRSUREOHPV¶µEDODQFHSRVLWLYHVZLWKQRWVR
SRVLWLYH¶DQGµLQPLQXWHVXVHODQJXDJHWKDWSDUHQWVKDYHXVHG¶ 
 
It is also interesting to note that there are many actions valued by the school 
ZKLFK GLUHFWO\ UHODWH WR WKH FRQFHSW RI GHYHORSLQJ D SDUHQWV¶ VHQVH RI
UHODWHGQHVV WR WKHVFKRRO7KDW LVGHYHORSLQJ WKHSDUHQWV¶SHUFHSWLRQ WKDW WKH
VFKRRO ZDQWV WKHP WR EH LQYROYHG IRU H[DPSOH µDQVZHULQJ DQG OLVWHQLQJ¶
µDUUDQJLQJ DQ DSSURSULDWH WLPH WR FKDW¶ µUHSHDWHG LQYLWDWLRQV¶ DQG µUHSHDWHGO\
VD\LQJWKH\DUHZHOFRPHDQ\WLPH¶ 
 
9.3 'LVFXVVLRQRIWKHILQGLQJVIURP3KDVHWKHSDUHQWV¶VXUYH\ 
This section focuses on the third phase of the study and the research question: 
- What do the parents see as the important features in relation to the 
VFKRRO¶VV\VWHPHQJDJLQJZLWKWKHPLQGHFLVLRQPDNLQJSURFHVVHV" 
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Within the participants of the survey there is a fairly even spread of length of the 
FKLOGUHQ¶VDWWHQGDQFHDW VFKRROZKLFK LVDQ LQGLFDWRU of the length of time the 
SDUHQWV¶KDYHNQRZQDQGKDGDUHODWLRQVKLSZLWKWKHVFKRRO6RPHSDUHQWVKDYH
known the school for a number of years and it could therefore be assumed 
there have been numerous opportunities for the school to engage with them in 
decision making. Other parents have only known the school for a relatively short 
period of time (less than one year) and may still be at the stage of initial contact 
and building up a rapport and relationship with the school. Therefore it is fair to 
say thaWWKHUHLVDJRRGUHSUHVHQWDWLRQRISDUHQWV¶H[SHULHQFHVLQHQJDJLQJZLWK
the school. This is pertinent because, as highlighted in the literature review, the 
quality of the rapport and relationship between parents and school is a crucial 
aspect to enabling parents to feel able to engage in decision making processes 
(see chapters 2.3.4 and 2.4.2). 
 
Due to the fact that this school was chosen for its recognised good practice it is 
perhaps unsurprising that parents rated the majority of features as being 
essential and there was no feature that participants rated strongly as being not 
necessary. What is interesting, however, is the spread of opinion across the 
YDULDEOHVLHµ(VVHQWLDO¶µ1LFHEXWQRWHVVHQWLDO¶DQGµ1RWQHFHVVDU\¶ 
 
Tables 7-3 to 7-7 (see chapter 7.4) KLJKOLJKWWKHIHDWXUHVRIWKHVFKRRO¶VV\VWHP
that parents most value as well as those features that they feel are not 
QHFHVVDU\ $OWKRXJK µEXLOGLQJ XS SDUHQWV¶ VHOI-HVWHHP¶ LV QRW YLHZHG DV
necessary to 19.4% of participants, 41.6% of participants do view this feature as 
essential (see Table 7-3). Therefore this is a feature that the school should take 
FRQVLGHUDWLRQRI,QWHUHVWLQJO\µSUDLVLQJSDUHQWV¶KDGDVLPLODUVSUHDGRIRSLQLRQ
across the variables (38.9% = essential; 44.4% = nice but not essential; 16.6% 
= not necessary). 
 
In addition, there are a couple of interesting observations that are worthy of 
note. Firstly, time is an issue which the participants appear to feel strongly 
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about as several of the features rated as being essential pertained to this issue 
IRU H[DPSOH µLn Review Meetings ensure parents have time to ask 
TXHVWLRQVJLYHRSLQLRQV¶DQGµJiving parents time to ask questions/give opinions 
LQ3DUHQWV¶(YHQLQJV¶,WLVDOVRLQWHUHVWLQJWKDWWKHUHLVDIDLUO\HYHQVSUHDGRI
opiQLRQ RQ WKH IHDWXUH µJLYH UHPLQGHUV RI GDWHV DQG WLPHV XVLQJ WUDQVSRUW
HVFRUWV¶DQG2QHH[SODQDWLRQFRXOGEHZKHWKHUSDUHQWV
use transport escorts or not. Unfortunately this survey was not able to 
determine this. From the additional comments that parents made in the survey it 
appears that parents who volunteer at the school do like to be made to feel like 
they are being helpful and not just taken for granted. 
 
)LQDOO\ ZKLOVW WKH IHDWXUHV µPDNLQJ KRPH YLVLWV¶ DQG µKDYLQJ FRIIHH PRUQLQJV¶
were not viewed as being essential by parents in helping them to engage in 
decision making, the school may consider the value of this practice in relation to 
creating a conducive climate within which parents feel that they can, and are 
welcome to, engage with the school. Therefore the school should not 
necessarily abandon this practice because these features have other important 
purposes in relation to the wider issue of engagement with parents. 
 
The survey also asked if there were any features that had been missed out. 
Only a few parents chose to answer this question (n=10). 6 parents stated the 
list seemed to have covered everything. 4 parents provided some additional 
steps that the school does that they felt were also important: 
x Taking into account the FKLOG¶VRSLQLRQVDQGIHHOLQJVE\KHOSLQJSDUHQWV
to ascertain what these are and advocating for them where necessary. 
x Staff taking good care not to show if they are in a hurry or under 
pressure, without fail they take care to give parents their time and 
attention. 
x Having parents into classes to enable them to meet with the children and 
other parents. 
x Having parent groups to discuss different issues. 
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x Appreciating the value of a conversation which can solve many issues 
and ensure no misunderstandings occur whilst making a decision 
together. 
 
9.3.1 Linking the findings from Phases 2 and 3 back to the Literature Review 
An observation is how the features that parents ranked highest can be 
interpreted as corresponding WR IDFWRUV UHODWHG WR SDUHQWV¶ LQWULQVLF PRWLYDWLRQ; 
that is the psychological need for competence, autonomy and relatedness as 
discussed in the literature review (see chapter 2.3). An interpretive summary of 
how these factors could be considered to correspond to the features is 
presented in Table 8-1.  
 
Table 9-1: How the features that parents ranked highest in the areas of 
essential features, nice if it happens but not essential and features that 
DUH QRW QHFHVVDU\ FRUUHVSRQG WR IDFWRUV UHODWHG WR SDUHQWV¶ LQWrinsic 
motivation 
Psychological 
concept 
Feature Ranking 
Relatedness Always keeping in touch with parents Essential 
Answering phone calls, listening to what parents have to 
say and follow up on things 
Essential 
Not being judgement ± seeing the child as an individual Essential 
Listening to what parents have to say and working 
together to find a solution 
Essential 
If busy arranging a mutually convenient time to talk 
further 
Essential 
Giving parents plenty of warnings of events/meetings Essential 
Making home visits Nice it if happens but not essential 
Having coffee mornings Nice if it happens but not essential 
Give reminders of dates and times using transport 
escorts 
Not necessary 
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In meetings all sit on chairs that are the same height Not necessary 
Perceptions 
of Invitations 
Always keeping in touch with parents Essential 
Answering phone calls, listening to what parents have to 
say and follow up on things 
Essential 
,Qµ5HYLHZ0HHWLQJV¶HQVXUHSDUHQWVKDYHWLPHWRDVN
questions/give opinions 
Essential 
Giving parents plenty of warning of events/meetings Essential 
Having coffee mornings Nice if it happens but not essential 
Give reminders of dates and times using transport 
escorts 
Not necessary 
Competence Giving parents details of what is going to happen and 
when in IEP 
Essential 
,Qµ5HYLHZ0HHWLQJV¶HQVXUHSDUHQWVKDYHWLPHWRDVN
questions/give opinions 
Essential 
Giving parents plenty of warning of events/meetings Essential 
Listening to what parents have to say and working 
together to find a solution 
Essential 
6SHDNLQJWRSDUHQWVDVHTXDOVE\WDONLQJµWR¶WKHPDQG
QRWµGRZQ¶WRWKHP 
Essential 
*LYLQJSDUHQWVµDOO¶LQIRUPDWLRQIURPµDOO¶SURIHVVLRQDOV Essential 
In meetings all sit on chairs that are the same height Not necessary 
Self-efficacy In meetings all sit on chairs that are the same height Not necessary 
%XLOGLQJXSSDUHQWV¶VHOIHVWHHP Not necessary 
 
The concept of relatedness corresponds to ten features; six features that are 
ranked as being essential features by parents, two features that are ranked as 
nice if it happens but not essential and two features that are ranked as being 
not necessary by parents. Therefore it can be postulated that having a sense of 
relatedness and a perception that the school wants them to be involved is a 
central factor for parents in developing their engagement in decision making 
processes.  
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7KLV LVFORVHO\ OLQNHGZLWKSDUHQWV¶SHUFHSWLRQVRI LQYLWDWLRQVRSSRUWXQLWLHVDQG
demands for engagement which again it can be postulated is another key factor 
for parental engagement as five features that are ranked as being essential by 
parents correspond to this factor; one feature ranked as nice if it happens but 
not essential and only one feature that is ranked as not being necessary. This is 
in accord with Hoover-'HPSVH\ 	 6DQGOHU¶V  FODLPV WKDW WKH JHQHUDO
invitations, opportunities and demands presented by schools are potentially 
very influential in parental engagement. 
 
An implication for the practice of schools is the importance of fosterLQJSDUHQWV¶
sense of relatedness by considering what opportunities and meaningful ways 
there are for parents to become engaged and how the school presents their 
LQYLWDWLRQV WR SDUHQWV7KLV UHODWHV WR WKH ILQGLQJV IURP (SVWHLQ¶V VWXG\ 
which found that when schools included parents in a variety of meaningful ways 
then communication and trust among parents and school staff was increased. 
Thus it is worthwhile for schools to invest in developing a two way relationship 
with parents that is based on mutual trust, respect and commitment; and noting 
0DFNHQ]LH¶V  DGYLFH WKLV LV GHYHORSHG WKURXJK DQ DWWLWXGH RI PXWXDO
humility and hope and awareness, on the part of the teacher, of their verbal and 
body language. 
 
The concept of competence also corresponds to the majority of the features and 
because it corresponds to six features that are ranked as being essential by 
parents and just one feature ranked as not necessary, it can also be posited to 
be another key factor for parental engagement. What is interesting to observe is 
that these are features that enable parents to feel they have a role in decision 
making by giving them adequate notice of events, providing them with adequate 
information to make informed and meaningful decisions and giving them 
adequate time in meetings to voice their ideas and opinions. In the above 
VHQWHQFHWKHWHUPµDGHTXDWH¶KDVEHHQXVHGWKUHHWLPHVEXWLWLVDFNQRZOHGJHG
that this is a subjective term in that what is adequate to one person may not be 
adequate to another.  
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The concept of self-efficacy (which is discussed in the literature review as a 
XVHIXOFRQVWUXFW WRFRQVLGHUZKHQGHOLEHUDWLQJRQKRZWRIRVWHUSDUHQWV¶VHQVH
of competency (see chapter 2.3.3) does not appear to be a central factor for 
parents in this study because it only corresponds to features that parents 
ranked as being not necessary. Therefore either the participants in this study 
already had a strong belief in their ability to succeed in situations or they did not 
believe that self-efficacy plays a pivotal role in determining motivation and 
action. This study¶V scope was not WR DVFHUWDLQ SDUWLFLSDQWV¶ OHYHO RI VHOI-
efficacy.  
 
Although the concept of autonomy was not identified as corresponding to any of 
the features identified in this study it should not be discounted as being 
irrelevant LQ XQGHUVWDQGLQJ DQG IRVWHULQJ SDUHQWV¶ PRWLYDWLRQ WR HQJDJH 7KLV
study did not have the scope to explore these concepts explicitly with parents 
and therefore only tentative hypotheses and suggestions for practice are being 
made in this section with an acknowledgement that further study and research 
is required to explore these notions further.  
 
Another pertinent link between the findings and the literature review is in 
UHODWLRQ WR KRZ VFKRRO SUDFWLFHV DIIHFW SDUHQWV¶ EHKDYLour (see section 2.4.2). 
One observation drawn is the absence of the use of home-school contracts. 
These are disparaged by Vincent & Tomlinson (1997) as a means of schools 
FRQWUROOLQJSDUHQWV¶EHKDYLRXUUDWKHU WKDQGHYHORSLQJDPHDQLQJIXOSDUWQHUVKLS
with them. It is interesting to observe that within this school which has been 
recognised by OfSTED (2011) as having excellent links with parents and carers 
that home-school contracts are either not used, or at the very least, not valued 
by staff or parents.  
 
Other observations drawn from the findings in relation to how school practices 
affect SDUHQWV¶ EHKDYLRXU link with the importance of developing a two-way 
partnership with parents based on mutual trust and respect. Elements of a two-
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way partnership are observed to be present amongst the features that are 
ranked as being essential by parents. These elements include the language 
XVHG E\ WHDFKHUV JLYLQJ SDUHQWV¶ DGHTXDWH WLPH ZRUNLQJ WRJHWKHU LQ WUXH
partnership; developing a trusting relationship; and developing mutual respect.  
An interpretive summary of how this corresponds to the features is presented in 
Table 8-2.  
 
Elements of a two-way 
partnership 
Feature 
Language used Trying to avoid using  jargon 
Watching  language used ± \RXµFRXOG¶UDWKHUWKDQ\RXµVKRXOG¶ 
6SHDNLQJWRSDUHQWVDVHTXDOVE\WDONLQJµWR¶WKHPDQGQRWµGRZQ¶WRWKHP 
Working together: 
giving parents 
adequate time 
*LYLQJSDUHQWVWLPHWRDVNTXHVWLRQVJLYHRSLQLRQVLQµ3DUHQWV¶(YHQLQJV¶ 
,Qµ5HYLHZ0HHWLQJV¶HQVXUHSDUHQWVKDYHWLPH to ask questions/give opinions 
Giving parents plenty of warning of events/meetings 
Asking parents first which days and times suit them best for meetings 
Working together: true 
partnership 
Listening to what parents say and working together to find a solution 
If busy, arranging a mutually convenient time to talk further 
School and parents setting the agenda of the meeting together 
Developing a trusting 
relationship 
Always keeping in touch with parents 
Having a good relationship with parents by taking an interest in them, saying hello and 
showing an interest in what they have to say 
Having individual, informal chats with parents 
Developing mutual 
respect 
Answering phone calls, listening to what parents have to say and follow up on things 
ReminGLQJSDUHQWVWKDWWKH\DUHWKHµH[SHUW¶RIWKHLUFKLOG 
Table 9-2: Elements of a two-way partnership that are observed to be present 
amongst the features ranked as being essential by parents. 
 
The features which correspond to the language used by WHDFKHUV¶ echoes 
Mackenzie¶V (2009) views on the influence that language has on disaffecting, 
disengaging and disempowering the minority voice. These features, which are 
ranked as essential by parents, show a wish by the school to engage and 
empower parents. This is also evident in the choice of language used with the 
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features. As explained in section 7.1.3 SDUWLFLSDQWV¶ FRPPHQWV LQ WKH IRFXV
group were written down verbatim and these comments became the features 
used iQ WKH SDUHQWDO VXUYH\ 7KH FKRLFH RI ODQJXDJH VXFK DV µmutually 
FRQYHQLHQWWLPH¶DQGµplenty RIZDUQLQJ¶DQGµVHWWLQJWKHDJHQGDRIWKHPHHWLQJ
together¶KLJKOLJKWWKHVFKRRO¶VGHVLUHWREHUHVSHFWIXOWRSDUHQWV¶QHHGVDQGWR
establish a two-way partnership. 
 
The elements of giving parents adequate time and working in true partnership 
can be considered as elements in developing a sense of working together; and 
this is closely linked to the element of developing a trusting relationship. This 
links to VincenW	7RPOLQVRQ¶V YLHZ WKDW WKHZD\SDUHQWVDQG WHDFKHUV
construct and experience their relationship with each other requires careful 
consideration. The features highlighted here reveal that parents value the 
schools consideration in allowing them adequate time; in working together to 
find solutions; and in keeping in touch with parents and appreciating the 
importance of developing a more individual and personal (as well as a 
professional) relationship. 
 
The final element of developing mutual respect highlights features that are 
LQGLFDWLYH RI WKH VFKRRO¶V ZLVK WR VKRZ GHIHUHQFH WR SDUHQWV¶ NQRZOHGJH DQG
experience. Through consideration of these features that are identified as being 
essential by parents, it can be postulated that developing a two-way relationship 
ZLWK SDUHQWV EDVHG RQ PXWXDO WUXVW DQG UHVSHFW XQGHUSLQV WKH VFKRRO¶V
approach to engaging parents in decision making processes.  
 
9.4 Review of Method 
9.4.1 Review of Q-Methodology 
The Q±sorts give a comprehensive picture of how the school construes all 35 of 
the issues in the Q±set. Thus Q-methodology has provided a methodology to 
identify and describe the patterned nature of viewpoints capturing all the 
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nuances of the topic. In addition Q-methodology has provided a rich and 
textured picture of viewpoints.  
 
An advantage of using a Q-sort rather than other qualitative methods was 
negating the risk of saliency. It is contended that the viewpoints identified reflect 
WKHVFKRROVWDII¶VYLHZRQWKHLVVXHRIHQJDJLQJZLWKSDUHQWVLQGHFLVLRQPDNLQJ
rather than what they remembered about this issue at the time of data gathering 
(i.e. semi-structured interview). Another critique of semi-structured interviews is 
that the questions used are devised by the researcher and without the 
necessary reflexive precautions then the findings could be argued to only relate 
WR WKH SDUWLFLSDQW¶V SHUVSHFWLYH RQ WKH UHVHDUFKHU¶V TXHVWLRQV DQG QRW
necessarily on the topic being investigated. Again, a Q-sort reduces the risk of 
this threat to the validity of the study. Another advantage is that because in the 
Q-sorting activity the participant engaged with the Q-sort and not the 
researcher, then this reduced any risk of incurring a social desirability effect. 
 
The use of factor analysis in Q-methodology provided a transparent and 
credible way to simplify complex data and presented it in an understandable 
way. The 2-factor solution and the factor arrays were produced through the use 
of algorithms. The factor viewpoints are grounded in the factor analysis data. It 
is acknowledged that an element of interpretation is inevitable in the authoring 
of the viewpoints. However, scrutiny of the viewpoint descriptions presented in 
this study is possible by means of examination of the factor tables. 
 
In order to gain an appreciation of whether Q-methodology has allowed a better 
understanding and engagement with the participants it was important to elicit 
feedback from the participants who completed the Q-sorting activity (see 
section 5.2.2). Although each participant was invited to comment on the 
procedure only 5 comments were given. One of the comments: 
x ³, IRXQG WKLVTXLWHGLIILFXOWDVVHYHUDORI WKHVWDWHPHQWVKDGYHU\VLPLODU
PHDQLQJV´ 
 137 
 
relates to a difficulty encountered by several participants in that they did not 
agree with the norm distribution pattern (2, 3, 4, 5, 7, 5, 4, 3, 2) and found it 
problematical to assign a statement to each square. However each participant 
did eventually comply with the distribution pattern once the researcher had 
talked through the aims of the Q-sort with them. This would not have been 
possible if the Q-sort had been completed remotely or the size of the participant 
groups been too large to prevent the researcher being available to answer the 
questions and queries that arose during the completion of the Q-sort. 
 
Part of the reasoning for using Q-methodology was with the goal to elicit the 
meanings and interpretations (human subjectivity) that individuals have from 
ZKLFKDQXQGHUVWDQGLQJRI WKHSDUWLFLSDQW¶V µLQWHUQDO¶ IUDPHRI UHIHUHQFHDERXW
WKHFRQFHSWRIµJRRGSDUHQWDOHQJDJHPHQW¶PD\HPHUJH$FRPPHQWJLYHQE\D
participant shows how they were able to engage with the process and reflect on 
their understanding of the topic: 
x ³, IRXQG WKLV YHU\ LQWHUHVWLQJ WR ZKHUH , SODFHG FHUWDLQ VWDWHPHQWV DQG
found some very difficult to place, especially the statements in regards to 
SDUHQWDOVLWXDWLRQV 5HDOO\PDGHPH WKLQNDERXWP\YLHZV´ (participant 
023) 
 
The other comments: 
x ³, IRXQG WKLVTXLWHGLIILFXOWDVVHYHUDORI WKHVWDWHPHQWVKDGYHU\VLPLODU
PHDQLQJV´ (participant 015) 
x ³6RPHRIWKHFRPPHQWVDUHGLIILFXOWWRLQWHUSUHWHJµWKHGHFLVLRQPDNLQJ
SURFHVV¶± ZKDWLVPHDQWE\WKLV"´ (participant 036) 
x ³,IRXQGLWGLIILFXOWWREHUHIOHFWLYHDWWKHHQGRIDGHPDQGLQJZRUNLQJGD\´ 
(participant 024) 
relate to the process about the Q-sorting procedure. These are acknowledged 
as criticisms to this study and will now be considered further. 
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7KHFRPPHQW³,IRXQGWKLVTXLWHGLIILFXOWDVVHYHUDORIWKHVWDWHPHQWVKDGYHU\
VLPLODU PHDQLQJV´ ZDV VRPHZKDW VXUSULVLQJ DV D WKRURXJK SURFHVV had been 
undertaken to ensure that the statements were not only  balanced; appropriate 
and applicable to the issue; intelligible and simple; and comprehensive (as 
advocated by Stainton-Rogers, 1995) but also non-repetitive. However this 
comment could be a reflection of the timing of the Q-sort activity as another 
SDUWLFLSDQWDFNQRZOHGJHGWKH\³IRXQGLWGLIILFXOW WREHUHIOHFWLYHDW WKHHQGRID
GHPDQGLQJ ZRUNLQJ GD\´ DQG WKXV WKH SDUWLFLSDQW IRXQG LW GLIILFXOW WR UHIOHFW
adequately on the nuances between each statement. These comments came 
from the Q-sort activity which took place during a staff meeting at the end of the 
school day. This time was agreed with the head teacher of the school as a time 
when staff could be available without causing a disruption to their teaching 
practice. This is a time identified for staff training and development and 
therefore it was not thought to be unreasonable that the participants could be 
reflective on their practice of engaging with parents in decision making 
processes. 
 
7KH ILQDO FRPPHQW ³VRPH RI WKH FRPPHQWV DUH GLIILFXOW WR LQWHUSUHW HJ µWKH
GHFLVLRQPDNLQJ SURFHVV¶ ± ZKDW LV PHDQWE\ WKLV"´ LV DFNQRZOHGJHG WR KDYH
been an oversight by the researcher who assumed that the participants would 
already have had a clear uQGHUVWDQGLQJ RI WKH VFKRRO¶V GHFLVLRQ PDNLQJ
processes. Although some explanation was provided as part of the introduction 
to the activity clearly this explanation was not adequate. Consequently the term 
µGHFLVLRQ PDNLQJ¶ ZDV FOHDUO\ FODULILHG LQ WKH IRFXV group activity and the 
SDUHQWV¶VXUYH\+RZHYHUDVWKLVZDVDFRPPHQWPDGHE\RQHSDUWLFLSDQWDQG
the researcher was present for all of the Q-sorting it is not perceived that this 
was a major issue in the Q-sort and will not have had a detrimental effect on the 
outcome of the Q-sorts. 
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9.4.2 Review of focus group methodology 
The focus group is deemed to have been appropriate methodology because it 
fitted with the reasons given by Krueger & Casey (2009): 
x The researcher was looking for a range of ideas that school staff had 
about the features of their system for engaging parents in decision 
making 
x The researcher wanted the ideas to emerge from the group 
x The researcher needed information to design a further study (namely, 
the parents survey) 
x The researcher needed information to help shed light on the data 
already collected (namely the two viewpoints) 
In addition, because a focus group is regarded as a way of being able to elicit 
the sought for information in a time efficient manner (Krueger & Casey, 2009) it 
was deemed expedient to adopt focus group methodology. That is a focus 
group was a more efficient use of time than, for example, conducting individual 
interviews with the participants would have been. 
 
There was an acknowledged threat to the validity of the results of the focus 
group due to the large group size and there being only one facilitator present. 
However some measures were put into place to reduce this threat (see chapter 
7.1.3). 
 
9.4.3 Review of survey 
The purpose of surveys is to study social perceptions on a phenomenon and to 
draw comparisons between participants (Aldridge & Levine, 2001). Surveys do 
not seek to identify an individual viewpoint but to produce aggregate viewpoints. 
Therefore the use of Q-methodology would not have been appropriate for this 
phase of the study which identifies a rich and textured picture of viewpoints. The 
survey generated a single VXPPDWLYHYLHZSRLQWRI WKHSDUHQWV¶SHUFHSWLRQVRI
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KRZ WKH\ YDOXHG WKH IHDWXUHV RI WKH VFKRRO¶V V\VWHP LQ HQJDJLQJ WKHP LQ
decision making processes. 
 
As with focus groups, surveys are a time efficient way of collecting information 
from participants. Therefore as there was not enough time to collect individual 
interviews with parents it is deemed that the use of surveys was an appropriate 
method to adopt for this part of the study.  
 
Another advantage to using surveys as a method of data collection is the 
flexibility offered to participants in the completion of the survey, for example, 
postal, interactive or face-to-face. An alternative method, such as semi-
structured interviews or Q-sort could only have been completed face-to-face. It 
is contended that a reason for the high response rate was that participants 
could complete the survey in the manner that was most convenient to them.  
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10 Conclusions 
This three phase study set out to answer three research questions: 
1) How does the school view the idea of engaging with parents in decision 
making processes? 
Q-methodology was used to explore the answer to this question. Two distinct 
viewpoints on the idea of engaging with parents in decision making processes 
were identified. Chapter 6.2 presents the viewpoints and Chapter 8.1 offers a 
discussion of the viewpoints identified. 
2) What are the activities that the school employs in engaging with parents 
in the process of decision making? 
A focus group was held to explore the answer to this question. The results from 
the focus group are presented in chapter 7.2 and a discussion is presented in 
chapter 8.2. 
3) What do the parents see as the important features in relation to the 
VFKRRO¶VV\VWHP engaging with them in decision making processes? 
$ VXUYH\ ZDV XVHG WR DVFHUWDLQ ZKDW SDUHQWV¶ YDOXH DQG WKH UHVXOWV DUH
presented in chapter 7.4 with a discussion presented in chapter 8.2. 
 
10.1 Generalisability of the findings 
Due to the principle of finite diversity in Q-methodology the use of large sample 
sizes is not necessary. At the same time Q-methodology does not make claims 
to describe the distribution of the viewpoints to the broader population.  
 
Q-methodology offers an advantage of NHHSLQJ WKH UHVHDUFKHU¶V LQfluence on 
the data to a minimum through the use of pilot studies, member checking and 
also in the nature of using a concourse on the topic of enquiry. However, it is 
conceded that there is an element of interpretation on the factor arrays in 
producing the written viewpoints. Hence the original factor arrays have been 
included in the results section of this study for readers to challenge the 
viewpoints as well as being invited to refine them. 
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Therefore, in consideration of the generalisability of the findings from all three 
methods employed in this study it is warranted to claim that a local theory about 
ZKDW WKH VFKRROV¶ FRQVWUXFWLRQ RI ZKDW LV D JRRG V\VWHP IRU HQJDJLQJ ZLWK
parents in decision making has been produced; as well as a summative 
YLHZSRLQW RI WKH SDUHQWV¶ SHUFHSWLRQV RI KRZ WKH\ YDOXHG WKH IHDWXUHV RI WKH
VFKRRO¶VV\VWHPLQHQJDJLQJWKHPLQGHFLVLRQPDNLQJSURFHVVHV+RZHYHU it is 
not possible to extrapolate beyond: 
x the extent to which the viewpoints described in this study apply to the 
wider population (for example, beyond adults who work at this individual 
Primary Special School and the parents of children who attend). 
x the extent to which the viewpoints described in this study might be 
distributed across a larger population of similar individuals. That is, 
whether there is a dominant viewpoint. 
x the extent to which the viewpoints can describe the distribution of views 
within the broader population. That is, Q-VWXGLHV GR QRW VWDWH µ RI
people have a factor 1 viewpoiQWDIDFWRUYLHZSRLQWHWF¶ 
x the extent to which the viewpoints are held temporally by the participants. 
That is, Q-VWXGLHV LGHQWLI\DQGGHVFULEH WKHSDUWLFLSDQWV¶ µKHUHDQGQRZ¶
viewpoints which may not be constant over time. 
 
By reflecting back on the aims of the methodology chosen as a research tool 
congruent with Social Constructionism (see chapter 4) it is possible to suggest 
that the use of Q-methodology in this study has identified a current predominant 
social viewpoint on engaging with parents in decision making and an 
understanding of the nuanced meanings and constructions that the participants 
hold about this issue has been gained. 
 
10.2 Implications for practitioners 
The two viewpoints identified from the Q-sort reveal activities that are regarded 
as being important in helping parents to engage. The viewpoints suggest that it 
is extremely important to have a good system for 2-way communication which 
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includes having plenty of opportunities for information sharing. In addition 
establishing a culture of mutual respect and also investing time in activities that 
increased parental confidence so that parents feel more able to become 
involved are also important. Finally, the viewpoints also suggest it is crucial to 
have someone who is available to talk to parents. 
 
To consider the implications for practitioners in developing and promoting 
parental engagement in decision making it is also pertinent to consider school 
SUDFWLFHVLQUHODWLRQWRGHYHORSLQJSDUHQWV¶LQWULQVLFPRWLYDWLRQas well as school 
practices to develop a two-way relationship based on mutual trust and respect. 
 
As discussed in the literature review, the concepts of autonomy, relatedness 
DQG FRPSHWHQFH DUH LPSRUWDQW WR D SHUVRQ¶V LQWULQVLF PRWLYDWLRQ ,QWHUHVWLQJO\
the concept of autonomy did not correspond to any of the features identified in 
this study as being important and worthwhile. However, because of the 
LPSRUWDQFH RI D SHUVRQ¶V SHUFHSWLRQ RI DXWRQRP\ LQ GHWHUPLQLQJ LQWULQVLF
motivation, practitioners should not discount the value of activities that help 
foster and develop autonomy based on the findings of this study alone. 
 
The concepts of relatedness and competence did correspond to several of the 
features identified in this study as being important and worthwhile. The 
importance of fRVWHULQJ SDUHQWV¶ VHQVH RI UHODWHGQHVV LV H[HPSOLILHG LQ WKH
opportunities and meaningful ways for parents to become engaged and also in 
how the school presents their invitations to parents. Examples of activities for 
developing relatedness include: 
x Answering phone calls, listening to what parents have to say and follow 
up on things 
x Listening to what parents have to say and working together to find a 
solution 
x If busy finding a mutually convenient time to talk further 
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x Making home visits 
x Having coffee mornings 
([DPSOHVRIDFWLYLWLHVUHODWHGWRSDUHQWV¶SHUFHSWLRQVRILQYLWDWLRQVLQFOXGH 
x Always keeping in touch with parents 
x In meetings ensure parents have time to ask questions/give opinions 
x Giving parents plenty of warning of events/meetings 
Examples of activiWLHV UHODWHG WR GHYHORSLQJ SDUHQWV¶ VHQVH RI FRPSHWHQFH
include: 
x 6SHDNLQJWRSDUHQWVDVHTXDOVE\WDONLQJµWR¶WKHPDQGQRWµGRZQ¶WRWKHP 
x *LYLQJSDUHQWVµDOO¶LQIRUPDWLRQIURPµDOO¶SURIHVVLRQDOV 
x Giving parents details of what is going to happen and when  
x In meetings ensure parents have time to ask questions/give opinions 
An implication for the practice of schools could be to determine what is deemed 
WR EH µDGHTXDWH¶ LQ UHODWLRQ WR QRWLFH JLYHQ WR PHHWLQJV WKH DPRXQW RI
information provided to parents and time given to parents in meetings. 
 
With regard to school practices, an implication for practitioners could be to 
consider the value and worth of home-school contracts. Vincent & Tomlinson 
(1997) highlight this as a method for controlling parents rather than developing 
two-way relationships. It is suggested by the absence of this activity in the 
findings of this study that the participants do not value or find home-school 
contracts worthwhile. An implication for practitioners could be to ask what the 
use of home-school contracts adds to the two-way relationship with parents and 
whether there is any positive impact on developing parental engagement. 
 
10.3 Further developments of the study 
$V PHQWLRQHG LQ WKH µ$SSURDFKHV WR SV\FKRORJLFDO UHVHDUFK VHFWLRQ¶ VHH
chapter 4.1) one of the principles adopted in this study was the logic of 
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abduction where the research typically begins with curiosity and exploration 
about an issue before moving to an explanation. This study has generated 
detailed viewpoints of how a school views engaging with parents in decision 
making. In addition this study has generated a detailed list of the features in 
their system for engaging with parents in decision making and identified which 
of these features parents value. As abductive approaches to research posit 
once the researcher has developed a theory or hypothesis (namely the factors 
or viewpoints in relation to Q-methodology) to explain the phenomena then this 
theory or hypothesis can be used a basis for further research and empirical 
testing. Suggestions for further research include: 
x using a wider sample of schools which would enhance external validity of 
the factors explored in this present study 
x undertaking further exploration of the viewpoints in consideration of the 
reasons behind the variant viewpoints 
x repeating the Q-sort at a later date to establish how temporal the 
viewpoints are. 
 
,QUHODWLRQWRXVLQJWKHYLHZSRLQWVLQWKHSDUHQWV¶VXUYH\DIXUWKHUGHYHORSPHQW
could be to use a wider sample of schools which would validate the ranking of 
the features beyond the remit of this present study. Another development to this 
study could be to establish how the parents in the survey constructed this role in 
HQJDJLQJ ZLWK WKH VFKRRO¶V GHFLVLRQ PDNLQJ SURFHVVHV $V GLVFXVVHG LQ WKH
literature review (see chapter 2.3.2) understanding how parents construct their 
role is important because it establishes a fundamental range of activities that 
parents construe as important, necessary and permissible in their actions as a 
parent (Hoover-Dempsey & SandlHU  %\ H[DPLQLQJ KRZ SDUHQWV¶ UROH
FRQFHSWLRQV ILW ZLWK WKH IHDWXUHV RI WKH VFKRRO¶V V\VWHP WR HQJDJH SDUHQWV LW
would be possible to highlight where there is potential consensus or conflict 
between parents and school.  
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It would also be interesting WR H[SORUH IXUWKHU ZKLFK IHDWXUHV RI WKH VFKRRO¶V
system enable parents to feel motivated to become engaged. A further study 
FRXOG H[SORUH WKH IHDWXUHV LQ UHODWLRQ WR KRZ WKH\ DUH OLQNHG WR WKH SDUHQWV¶
feelings of competence, autonomy and relatedness which are identified as 
LQQDWHSV\FKRORJLFDOQHHGVUHODWHGWRDQLQGLYLGXDO¶VLQWULQVLFPRWLYDWLRQ'HFL	
Ryan, 2012).  
 
Although the literature review discusses the implications of parental 
engagement LQWKHLUFKLOG¶VOHDUQLQJWhis study focused on parental engagement 
in decision making processes. Thus the activities identified in this study only 
relate to engaging parents in decision making processes and no conclusions 
can be drawn as to how these activities influence parental engagement in their 
FKLOG¶VOHarning. It would be interesting to see if asking the same questions but 
LQUHODWLRQWRSDUHQWDOHQJDJHPHQWLQWKHLUFKLOG¶VOHDUQLQJZRXOGHOLFLWDVLPLODU
list of activities. 
 
10.4 Final conclusion 
The literature review presents evidence for how vitally important parental 
engagement is for helping children to succeed academically and to sustain their 
achievement. Meaningful parental engagement can be promoted and 
developed by focusing on enabling and encouraging parents to be engaged 
with decision making processes. This study has illuminated the practice of an 
individual school regarding how they engage with parents in decision making.   
 
The two viewpoints produced from the Q-sort offered a macro-level exploration 
of how the school views engaging with parents in decision making processes. 
Although there are differences between the two viewpoints there were also 
several strong similarities. Both viewpoints placed parents at the heart of the 
process and strongly felt that it is of paramount importance that parents are 
respected and valued. That is, parents are viewed as partners in the process. 
Communication was revealed as a theme that ran through both factors that is 
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perceived as essential in developing a trusting and respectful two-way 
relationship. 
 
The second part of the study aimed to explore further the VFKRRO VWDII¶V
viewpoints on parental engagement, that is it offered a micro-level exploration. 
The findings from the study indicate that it is important and worthwhile for 
schools to foster and develop parentV¶LQWULQVLFPRWLYDWLRQLQSDUWLFXODUSDUHQWV¶
sense of competency and relatedness. The focus group identified an impressive 
list of activities that the school employs in motivating parents to engage in 
decision making processes. The survey revealed which of these activities they 
most value and find worthwhile. This study reinforces the view that having a 
perception that the school wants them to be involved is a central and decisive 
factor for parental engagement. The findings from this study show that one of 
the ways this is manifested is in the invitations, opportunities and demands for 
engagements that the school presents to parents. 
 
The findings also highlighted the value in schools investing in developing a two-
way partnership with parents. This is developed through mutual trust, respect 
and commitment. The findings of the study also reinforce that it is important and 
worthwhile for schools to consider how they develop this relationship with 
parents. One area for schools to consider is how they acknowledge and 
address the power imbalance between teacher and parents; for example in how 
home-school contracts are devised and utilised. 
 
The school used in this study already had a good reputation for engaging with 
parents. This study reinforces this reputation. These final words given by a 
parent of the school neatly summarise the shared trust, respect, humility and 
hope embedded in the parent-school relationship: 
I always feel genuinely welcome in school. There is a 
warmth and friendliness in everyone. It brings about a 
feeling that enables the smallest concern to be raised 
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without concern. This is very special and deeply 
appreciated. 
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Appendix A ± the consent form and interview structure used in the 
semi-structured interviews with parents 
Recruitment Letter 
Recruitment letter (001) 
My name is Mel Shirley and I work as an educational psychologist in Northamptonshire. My role 
involves promoting the learning and development of children from 0-19 years of age by working 
with schools, other professionals (i.e. Speech and Language Therapists, Specialist Teachers 
and Community Paediatricians), parents; and of course children. 
,QWKHJRYHUQPHQWSXEOLVKHGµ7KH/DPE,QTXLU\¶ZKLFKFRQFOXGHGWKDWSDUHQWDOFRQILGHQFH
in the SEN system could be improved with more parental engagement at a strategic level. This 
LGHDKDVUHFHQWO\EHHQUHLQIRUFHGZLWKWKHUHFHQWSXEOLFDWLRQRIWKH*UHHQ3DSHUµ6XSSRUWDQG
DVSLUDWLRQDQHZDSSURDFKWRVSHFLDOHGXFDWLRQDOQHHGVDQGGLVDELOLW\¶ZKLFKVWates that 
SDUHQWVVKRXOGµEHDEOHWRSDUWLFLSDWHLQORFDOGHFLVLRQV¶ 
This has led me to carry out a research project which links into the Doctorate course in 
Psychology that I am currently undertaking at the University of Nottingham. The focus of the 
study is to develop an understanding of how to engage parents who have children with Special 
Educational Needs with the decisions being made by the local authority. I am interested in 
finding out about how the local authority engages with parents as valued partners in the SEN 
SURFHVVDQGDOVRWRH[DPLQHZKDWDUHSDUHQWV¶YLHZSRLQWVDERXWEHLQJHQJDJHGZLWKWKHORFDO
DXWKRULW\¶VGHFLVLRQPDNLQJ 
I am looking for parents to interview who have children that have a statement of special 
educational needs. The interviews will take up to an hour and will be taped for the purposes of 
analysis afterwards. You are welcome to have a copy of the interview and transcript. Once I 
have finished the study you will be welcome to have a copy of my findings.  
If you would like to SDUWLFLSDWHWKDW¶VJUHDW<RXGRKDYHWKHULJKWWRZLWKGUDZIURPWKHVWXG\DW
any point, even after the interview has taken place and all details will be kept strictly 
confidential. 
You may have further questions or queries and I would be happy to answer them as best as I 
can. Please contact me either via email on mshirley@northamptonshire.gov.uk or phone me on 
01933 440289. 
 
Melanie Shirley 
I consent to taking part in this interview: 
 
Signed:   Print name:    Date: 
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Interview structure 
Thank you for agreeing to take part in this interview. This interview will remain 
anonymous. For the purposes of analysis the interview will be taped recorded. If 
you wish, you are welcome to a copy of the transcript. Please can you read the 
recruitment letter and sign to consent to taking part in this study. 
 
1. Can you describe what your experiences have been in relation to 
engaging with the local authority? 
 
2. 7KLQNLQJDERXWWKHSURFHVVRILGHQWLI\LQJ\RXUFKLOG¶VVSHFLDO educational 
needs, what were your experiences of engagement with the local 
authority? 
 
3. Can you describe what the level of engagement with the local authority 
has been since your child has received a statement of SEN? 
 
4. Have there been any of times when you have been engaged with the 
local authority? For example, being a member of a forum or attending a 
conference/workshop? 
 
5. What is your opinion of how the local authority engages with parents with 
children with SEN in their decision making processes? 
 
6. What, in your opinion, would be the features of a system where parents 
DUHIXOO\HQJDJHGZLWKWKHORFDODXWKRULW\¶VGHFLVLRQPDNLQJ" 
 
7. Is there anything else that you would like to tell me about relation the 
parents with children with SEN being engaged in the locDODXWKRULW\¶V
decision making? 
 
8. Are there any further questions you would like to ask me in relation to 
this study? 
 
 
Thank you very much for taking part in this study. 
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Appendix B ± the final Q-set 
1. Schools engaging with parents should 
be an opportunity for learning and 
reflection to improve service delivery and 
practice. 
 
18. The school should empower parents 
and help them to feel valued. 
2. A good system of engagement has 
established a shared expectation of what 
is going to happen and the timescale for it 
happening. 
 
19. It is important that everyone has a 
clear understanding of everyone's roles, 
skills and attributes. 
3. I believe there should be a good level of 
2-way communication which finds out 
about and builds on parents' knowledge 
and understanding. 
 
20. It is important that parents are not 
made to feel they are being a nuisance for 
phoning up and asking questions. 
4. It is important to have lots of 
opportunities where parents are given 
information and are also being asked their 
opinion. 
 
21. It is important that parents should 
never be patronised and be given the 
same professional respect and courtesy as 
any other professional. 
5. It is important that things are said in an 
understandable way and adapted to 
different audiences. 
 
22. Parents' opinions should carry the 
same weight as everyone else. 
6. Parents should be informed as to what 
is going on by being giving balanced and 
objective information to assist them in 
understanding the problem and what 
opportunities or solutions there are. 
 
23. It is important that parents are not 
being made to feel that they are just a 
parent in a room full of professionals. 
7. There should be enough time given to 
parents to process and understand the 
information required. 
 
24. A good system of involving parents in 
decision making takes into account social 
and ethical issues. 
8. I believe the final decision making 
should be in the hands of the parents and 
the school should implement what the 
parents decide. 
 
25. It is my view that the knowledge and 
experiences that parents have is a 
valuable quality in the school's decision 
making process. 
9. I believe that parents should not only be 
involved in the decision making processes 
but also in the delivery of training because 
of the experience they have. 
 
26. It is my view that parents can make a 
very valuable contribution to the school's 
decision making processes because they 
are looking at how to help children 
through a whole lifetime. 
10. I believe that successful involvement 
of parents in decision making should be 
celebrated with awards and prizes. 
 
27. It is my opinion that parents cannot 
make a valuable contribution to the 
school's decision making processes 
because they are emotionally attached to 
their children. 
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11. I believe the purpose of engagement is 
to work in partnership with parents to 
solve problems together, drawing in on 
each other's expertise. 
 
28. I believe parents should not be part of 
the school's decision making processes 
because it's always the same sort of pushy 
parents and there is no voice for the 
marginalised. 
12. I believe that engaging with parents is 
an information gathering exercise 
designed to improve the quality of service 
delivery. 
 
29. Parents need to be aware of the 
system (i.e. the procedures, the time 
things take and the meaning of jargon 
used) if they want to be involved with the 
school's decision making. 
13. In my opinion parents should not be 
part of the school's decision making 
process because it may add to the time 
that the process may take. 
 
30. I believe it is important to recognise 
and reward parental engagement. 
14. I believe that if parents are part of the 
school's decision making then the school 
will not be able to deliver services 
objectively. 
 
31. It is my view that parents' opinions 
should be valued and acted upon. 
15. I think parents like being given the 
time to say their opinions and being asked 
questions. 
 
32. It is important that training is provided 
to parents so that they are better able to 
understand the systems and processes of 
the school. 
16. It is not possible to have agreement 
between parents and school because it is 
very difficult to represent diverse views 
whilst also trying to reach decision about 
complex or controversial issues. 
 
33. It is important to have written 
information which someone can talk 
through with parents first. 
17. I believe that parents being involved in 
decision making processes should be the 
norm and be part of the culture. 
 
34. It is important that parents have 
someone who is easily accessible who can 
guide and reassure them through the 
process. 
  
35. I believe that the school needs to 
acknowledge parents' needs (i.e. 
transport and/or childcare issues) when 
expecting parents to engage with them. 
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Appendix C ± the Q-sorting grid 
Based on your experiences what would be the ideal features of a system for engaging parents in decision making processes? 
            
            
              
              
                
                  
                  
+4 +3 +2 +1 0 -1 -2 -3 -4 
features you most agree should be included    features you most disagree should be included 
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Appendix D ± letter to participants of the Q-sort 
 
 
Hello my name is Mel Shirley and I work in 
Wellingborough as an educational psychologist.  
 
x I am completing a study H[SORULQJDVFKRRO¶V
approach to engaging with parents in their decision making processes. 
 
x The aim of this study is to provide knowledge and information to a school to 
help them sustain, develop and/or improve their system of engaging with 
parents in their decision making processes. 
 
x The approach taken to achieve this is to look at the similarities and 
differences between what the school thinks/hopes they are doing and what 
is actually happening in practice. 
 
I have put together an activity called a Q-VRUW,W¶VDVRUW-of game. I have 
collected 35 opinions from all different sources. These opinions offer different 
perspectives on what features an ideal system for engaging with parents should 
look like. This will provide me with information that will contribute towards 
building up an understanding of what the school thinks/hopes they are doing. 
 I would like to invite you to sort them for me from those you agree with to those 
you disagree with.  
 
 
 
 
    This photo shows a Q-sort being completed. 
 
The activity takes approximately 20 minutes to FRPSOHWH,W¶VFRPSOHWHO\
anonymous and confidential.  
 
To ensure that I have a really good and thorough understanding of what the 
school thinks/hopes they are doing I shall be inviting some participants to take 
part in a focus group following the analysis of the Q-sort. The focus group will 
last for approximately half an hour. 
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Q-sort activity  W the ideal features of a system for engaging parents in 
decision making processes 
 
Please read the following carefully. 
1. I understand that my participation is voluntary and that I may withdraw from the 
research at any time, without giving any reason.  
2. I am aware of what my participation will involve.  
3. I understand that there are no risks involved in the participation of this study.  
4. All questions that I have about the research have been satisfactorily answered.  
I agree to participate.  
 
WĂƌƚŝĐŝƉĂŶƚ ?ƐŶĂŵĞ ?ƉůĞĂƐĞƉƌŝŶƚ ? P ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ? ?         ? ? ? ? ? ? ? ? ? 
 
WĂƌƚŝĐŝƉĂŶƚ ?ƐƐŝŐŶĂƚƵƌĞ P        
Date:    
 
 
Would you be happy for me to contact you in the future to invite you to take part in 
the focus group? (please circle) 
   YES / NO 
 
 
 
Q-sort no:   
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Appendix E ± Information provided to participants and the 
questionnaire used in the member checking activity. 
Rowan Gate School ± Engaging with parents in decision 
making 
 
Last term staff and governors from Rowan Gate School completed a Q-sort as 
part of a study aiming to provide knowledge and information to the school to 
help them sustain, develop and/or improve their system of engaging with 
parents in their decision making processes. The Q-sort was designed to answer 
the first two research questions: 
1) How does the school view the idea of engaging with parents in decision 
making processes? 
2) What does the school view to be important features in a system of 
engaging with parents in the process of decision making? 
 
Analysis of the data 
The completed Q-sorts were analysed using PQmethod version 2.11. This is 
statistical software designed specifically for Q-method studies. It analyses 
SDUWLFLSDQWV¶ZKROHVRUWVXVLQJIDFWRUDnalysis to detect shared perspectives.  
 
PQMethod 2.11 employs factor analysis as a means of reducing and simplifying 
the data. It converts the rating score (that is -4, -3, etc. through to +3, +4) to z-
scores. The z-score states the position of each score in relation to the mean in 
standard deviation units. PQMethod then devises different Q-sorts (now known 
as factors) which statistically represent the shared perspectives of all the 
completed Q-sorts. In other words PQMethod creates completed Q-sorts that 
best represent the shared perspectives of all 48 completed Q-sorts.  
 
,WLVLPSRUWDQWWRQRWHWKDWQRIDFWRUZLOOH[DFWO\UHSUHVHQWDQ\RIWKHSDUWLFLSDQWV¶
YLHZVEXWE\ORRNLQJDWDSDUWLFLSDQW¶VORDGLQJRQDIDFWRULHWKH]-score) it is 
possible to find out which factor each participant most correlates with. For those 
that correlate significantly on one factor only PQMethod flags with an X. These 
DUHNQRZQDVµGHILQLQJVRUWV¶ 
 
To demonstrate the information that is produced by PQMethod, Figure 1 shows 
an extract taken from a factor matrix that was produced by PQMethod. The Q-
sorts are listed down the left hand side and the numbers 1, 2, 3, 4, 5 listed 
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across the top are the factors. As can be seen Q-sort 01 significantly loads on 
factor 3 with a weighting of 0.659; Q-sort 02 significantly loads on factor 4 with a 
weighting of 0.4519; whilst Q-sort 03 does not significantly load on any factor 
and therefore is not a defining sort in this factor matrix solution.  
 
 Factors 
QSort 1 2 3 4 5 
01 071909 -0.0039 0.659X 0.1378 0.1334 
02 0.1556 0.2814 0.1497 0.4519X 0.2385 
03 0.2857 0.3790 0.2361 0.4407 0.1366 
 
Figure 1: Excerpt from a 5-factor matrix solution with an X indicating a 
defining sort 
The next step was to then decide how many factors to use in the final analysis. 
A Q-study factor solution should provide a representation of as many of the 
SDUWLFLSDQWV¶YLHZSRLQWVDVSRVVLEOH'LIIHUHQWVROXWLRQVZHUHFRPSXWHG looking 
for the factor solution that had the highest number of defining sorts. A 6-factor 
solution had 22 defining sorts (that is, 22 participants loaded significantly on one 
factor or another). A 5-factor solution had 29 defining sorts. A 4-factor solution 
also had 29 defining sorts. A 3-factor solution had 33 defining sorts but a 2-
factor solution had 48 defining sorts. Thus a 2-factor solution was considered to 
be the most appropriate. 
 
Interpretation of the factors 
So having spent some time considering the mathematical aspects of the data, 
the findings can now be considered in terms of their meaning. This process 
takes the 2 factors and a description is written which produces a viewpoint 
about how the school should engage with parents in decision making. As a 2-
factor solution was identified there are 2 viewpoints about how the school 
should engage with parents in decision making. In addition to a description of 
each viewpoint it is also possible to discuss what is statistically unique between 
WKHIDFWRUVNQRZQDVµGLVWLQJXLVKLQJIHDWXUHV¶DQGDOVRZKLFKVWDWHPHQWVERWK
factors viewed similarl\NQRZQDVµFRQVHQVXVVWDWHPHQWV¶ 
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Rowan Gate School ± Engaging with parents in decision 
making 
 
Thank you for taking part in the Q-sort last term. I would now like to invite you to 
provide feedback on the initial findings. Once you have read through the 
viewpoint on which your Q-sort loaded significantly on please answer the 
following questions below.  
 
You are welcome to ask any questions about the viewpoint or the procedure at 
any point during this activity. 
 
Which factor are you providing feedback on: Factor  1 / 2   (please delete as 
appropriate) 
 
1. On a scale of 0-ZLWKEHLQJµ,GRQ¶WDJUHHDWDOO¶WREHLQJµ,DJUHH
FRPSOHWHO\¶KRZIDUGR\RXDJUHHZLWKWKHLQWHUSUHWDWLRQRIWKHIDFWRUV" 
Please circle. 
     0      1      2      3      4      5      6      7      8      9      10 
(disagree)         (agree) 
 
2. Which points do you most agree with? 
 
 
3. Which points do you most disagree with? 
 
 
4. Do you think the title adequately summarises the viewpoint? If not, do you 
have any other suggestions? 
 
 
5. Any other comments about the interpretation of this factor? 
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Appendix F ± the collated comments provided on the questionnaires used in the member checking sections 
FACTOR 1 n=21           
  10 9 8 7 6 5 4 3 2 1 0 
How far do you agree with the 
interpretation of the factors? 
10 
(47.6%) 
4 
(19.1%) 
5 
(23.8%) 2 (9.5%)               
Which points do you most agree 
with? 
The first paragraph (2) / Parental involvement should be the norm (6) / parents should be given the same professional respect 
as any other professional (3) / parents should be asked their opinion and given information often / we draw on each other's 
expertise (3) / parents/school are partners (7) / time to process information (2) / Parents should not be made to feel that they 
are just parents (2) / important that there is a good level of 2-way communication (8) / knowledge and experiences that 
parents have is a valuable quality / there should be lots of opportunities where parents are given information  / parents make a 
good contribution / someone who is accessible (4) / need to take into consideration ethical and social issues / things said in an 
understandable way (2) / school should empower parents & help them feel valued (3) / balanced and objective information/ 
parents are looking at helping children through a whole lifetime 
Which points do you most disagree 
with? 
None (11) able to deliver services objectively (could do as their child will be their priority, not everyone equally) / the second 
paragraph / parents cannot make a valuable contribution as they are emotionally attached - parents will always have a biased 
viewpoint which should be considered when information sharing however parents will always be the person who knows their 
child best / I agree that parents need to have someone who is accessible but I read the statement as referring to one person as 
part of a team, any team member can provide reassurance / parents given the same professionals respect and courtesy as any 
other professional (depending on subject being discussed - assessment and curriculum different to behaviour) / Parents needs 
- transport etc. 
Do you think the title adequately 
summarises the viewpoint? 
Yes (16) I think the title summaries the viewpoint very well / I don't think is makes clear who is working in partnership so 
perhaps 'Parents and schools together' or 'parents as partners'. No as title does not differ greatly from opinions in Factor 2 
'Parents as professionals'  
173
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Any other comments? I did think that parents should not necessarily be able to have the final say about some matters concerning the child but the 
best scenario is that the school and parents work together to promote the best interests of the child. / It is interesting to see 
statistical data become alive! / It's important to value parents and communicate with them in a professional way. However its 
important to ensure emotion of parents is taken into account, th ensure the best for the child. / I think that it covers most 
points and is a good base to expand further development / I think it is a good summarisation of good practice that should 
happen. Found the middle of paragraph 2 suddenly jarring 'they reject' agree with the comment but had to double read that 
paragraph / I would like the term 'decision making' clarified - some decisions are very different to others / the partnership with 
parents within decision making is a very important factor to the welfare of their children - sometimes parents who have some 
learning difficulties may not be able to fully understand how to help their children through a whole lifetime and extra help 
would be needed to fully understand the difficulties their children may face later in life 
 
FACTOR 2 n=14           
  10 9 8 7 6 5 4 3 2 1 0 
How far do you agree with the 
interpretation of the factors? 
5 
(35.7%) 
3 
(21.5%) 
5 
(35.7%) 1 (7.1%)               
Which points do you most agree 
with? 
I agree with all of it / All except 1 /  should be valued (3) / parents have to help their children through a whole lifetime (2) / 
parents should not be patronised (5) / good level of 2-way communication(6)  / the knowledge and experiences that parents 
have is a valuable quality (5) / that parents are looking at helping child through a lifetime / things said in an understandable 
way / someone should be easily accessible to guide and reassure (2) / empowering parents and help them feel valued / shared 
expectation of what is going to happen and timescale / information should be balanced and objective / not just a parent in a 
room full of professionals (2) / important to engage with parents include solving problems together drawing on eaach other's 
expertise (2) 
Which points do you most disagree 
with? 
none (8)  the purpose of engagement is regarded to be principally 'information gathering exercise' because that appears not to 
value the parents interpretation of the information they are giving (3) / that parents opinions do not carry the same weight as 
everyone else (2) / parents given the same professional respect and courtesy / I agree with it all 
Do you think the title adequately 
summarises the viewpoint? 
yes (10) if truly valuing / summarises it perfectly / it's fine 
Any other comments? Some parents to not have the skill and knowledge and understanding / not sure about the word 'quality' is it more of a 
commodity? Source?? / No I agree with it all in particular the part of making a parent not just feel like a parent and involving 
but not intimidating then by 'professional talking in a room and overpowering' / very interesting 
174
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Appendix G ± the list of features identified by the school through the 
Q-sort as being the most important when engaging with parents 
in decision making 
 
A list of 11 features were identified as being most important to the school staff for engaging with 
parents in decision making. These features can be grouped into three areas ± Communication 
channels, Time span and Attitude to parents. Below is the detailed list of the features that 
Rowan Gate School feel are most important when engaging with parents in decision making: 
 
1. Communication channels 
x Good level of 2-ZD\ FRPPXQLFDWLRQ ZKLFK ILQGV RXW DERXW DQG EXLOGV RQ SDUHQWV¶
knowledge and understanding 
x Things should be said in an understandable way and adapted to different audiences 
x Parents should be given balanced and objective information 
x Parents should be given information to help them understand the problem and also 
what opportunities or solutions there are. 
 
2. Time span 
x Shared expectation of what is going to happen and the timescale for it happening. 
x There should be enough time given to parents to process and understand the 
information required. 
x Adequate time should be given for parents to say their opinions and to ask questions. 
 
3. Attitude to parents 
x Someone should be easily accessible who can guide and reassure parents through 
the process. 
x Parents are not being made to feel that they are just a parent in a room full of 
professionals. 
x Parents should never be patronised and should be given the same professional 
respect and courtesy as any other professional. 
x Not made to feel they are being a nuisance for phoning up and asking questions. 
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Appendix H ± the list of features complied from the focus group 
activity 
Communication Channels 
       
  2-way communication which finds out about parents' knowledge and understanding 
1 keeping in touch 
2 FRIENDS of RGS 
3 banners / posters 
4 listening and working together 
5 home visits 
6 phone calls 
7 home school books 
8 parent's evening 
9 coffee mornings 
10 assemblies 
11 parent governors 
12 give warnings of events 
13 review meetings 
14 parental questionnaire 
15 text alert 
16 advices going out early 
17 emails to parents 
18 website 
19 give parents option to change paperwork 
20 informal chats 
21 newsletters 
22 setting the agenda together 
        
  Things said in an understandable way 
23 back up letters with phone call 
24 try to avoid using jargon 
25 using parents preferred methods of communication 
26 verbal if have difficulty reading 
27 ask them what they would like you to do 
28 speak to them individually 
29 judging who wants more info. Or who would like less 
30 having a good relationship with parents 
31 having family liaison worker 
        
  parents given balanced and objective information 
32 Using verbal/visual communication (recording messages) 
33 give parents all information  
34 talk it through with parents 
35 using interpreters (sign as well as lingual) 
36 asking others in school to check what is written (i.e. Newsletters) 
37 offer alternative solutions to a problem 
38 give facts not opinions 
39 balance positives with not so positive 
40 language used - you 'could' rather than you 'should' 
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  Information to help parents understand the problem/opportunities or solutions 
41 providing continuity for the child 
42 providing sounding board 
43 helping them to think of solutions - leading questions 
44 direct to other professionals 
45 talk to other parents (parent sharing room) 
 
 
Time span 
       
  Shared expectation of what is going to happen and when 
1 newsletters (school and class) 
2 
giving them dates and times - sent out several times (texts, phone calls, letters, home-
school books, escorts, verbal messages 
3 IEPs (detail) 
4 school calendar - website 
5 coffee mornings (ask parents first which dates are best) 
        
  Enough time for parents to process and understand information required 
6 repeatedly lots of different ways 
7 educational advice sent out two weeks beforehand 
8 events - letters sent out 1 week, text 1 day 
9 referring/directing parents to others (i.e. FLW) 
10 screen in reception with information on 
11 reply slips 
        
  Adequate time for parents to say their opinions / ask questions 
12 parents evening 
13 review meetings 
 
 
Attitude to parents     
       
  Someone easily accessible who can guide and reassure parents 
1 FLW - connected to the school but one step removed from the classroom 
2 confidential talks 
3 has the time 
4 listening and working together 
5 appropriate contacts for signposting 
6 pulls together meetings 
7 overall facilitator 
8 a 'named' person 
9 builds up relationship 
        
  Not made to feel they are just a parent in a room full of professionals 
10 say hello, take an interest in them and their children 
11 tell them they are the expert of their children 
12 praise them 
13 talk to them, not down to them 
14 ask them their opinion 
15 building parents esteem 
16 sit at the same level 
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17 sharing ideas 
18 finding out what their agenda is 
19 don't use jargon 
        
  Never patronised - given same respect and courtesy 
20 speaking to them as equals 
21 being interested in what they have to say 
22 common goals 
23 valuing knowledge of child and child's needs 
24 not being judgemental - child as individual 
25 in minutes use language that parents have used 
        
  Not made to feel they are being a nuisance for phoning up and asking questions 
26 answering and listening 
27 arranging an appropriate time to chat (saying "I'd like to know more...") 
28 follow up on things 
29 verbally reassure them 
30 repeated invitations 
31 repeatedly saying they are welcome anytime 
32 good office staff 
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Appendix I ± the initial draft of the questionnaire to be used in the 
parental survey 
 
The aim of this study is to explore how Rowan Gate School involves parents in 
decision making. 
Decision making includes: 
x when something needs to change (such as when your child needs to move 
to a different class)  
x or when you are planning to do something for the first time (such as when 
your child first begins swimming sessions or first goes out on a school trip).  
The decisions that Rowan Gate School involves parents in are about: 
x an individual child (such as decisions made in a review meeting) 
x or the whole school  
Using the features that the school view as being important in involving parents 
in decision making please sort into the following groups: 
Features that help you to feel welcome and to 
be involved with the school:- 
Features that actually help you to be involved 
in decision making:- 
 
 
 
 
 
 
 
8VLQJWKHIHDWXUHVWKDW\RXSXWLQWRWKHµIHDWXUHVWKDWDFWXDOO\KHOS\RXWREH
involved in deciVLRQPDNLQJ¶SOHDVHVRUWLQWRRQHRIWKHWKUHHJURXSV 
Essential Nice if it happens but not 
essential 
Not necessary 
 
 
 
 
 
  
Finally, what features have been missed out? 
 
Thank you for taking the time to complete this activity. 
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Appendix J ± the final parental survey questionnaire 
1. Below are features that the school view as being important to involving parents in decision making -can you please 
consider which features you feel are essential, nice if it happens but not essential or not necessary - please can you 
choose one of the three responses for each feature listed. 
  Essential Nice if it happens but not 
essential Not necessary 
Always keeping in 
touch with parents 
   
Having FRIENDS of 
Rowan Gate School 
   
Putting up banners 
and posters 
   
Listening to what 
parents to say and 
working together to 
find solution 
   
Making home visits 
   
Sending reminders of 
dates and times using 
'phone calls' home    
Using 'home-school 
books' to send home 
reminders of dates 
and times 
   
Sending 'emails' to 
parents to remind 
them of date and time 
of events/meetings 
   
Sending a 'text alert' to 
remind of date and 
time of 
events/meetings 
   
Sending 'letters' to 
parents to remind 
them of date and time 
of events/meetings 
   
Giving parents time to 
ask questions/give 
opinions in 'Parents' 
Evenings' 
   
In 'Review Meetings' 
ensure parents have 
time to ask 
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  Essential Nice if it happens but not 
essential Not necessary 
questions/give 
opinions 
Having coffee 
mornings 
   
Inviting parents into 
assemblies 
   
Having Parent 
Governors 
   
 
2. This is the second part of the list of features - again considering which features you feel are essential, nice if it 
happens but not essential or not necessary please can you choose one of the three responses for each feature listed. 
  Essential Nice if it happens but not 
essential Not necessary 
Giving parents plenty 
of warning of 
events/meetings     
Using parent 
questionnaires 
   
Sending out 
reports/advices before 
Review Meetings    
Having upcoming 
dates and other 
information on the 
school website 
   
Giving parents the 
option to change the 
paperwork in Review 
Meetings 
   
Having individual, 
informal chats with 
parents     
Putting upcoming 
dates for events in 
'school' newsletters    
Putting upcoming 
dates for events in 
'class' newsletters    
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  Essential Nice if it happens but not 
essential Not necessary 
School and parents 
setting the agenda of 
the meeting together    
Giving parents details 
of what is going to 
happen and when in 
the child's Individual 
Education Plan (IEP) 
   
Trying to avoid using 
jargon 
   
Having an individual 
approach, i.e. using 
the parents preferred 
method of 
communication and 
also judging which 
parents would like 
more information and 
which would like less 
      
Speaking to parents if 
they have difficulty 
reading    
Giving appropriate 
signposting to 
agencies and 
professionals when 
necessary 
   
Having a good 
relationship with 
parents by taking an 
interest in them, 
saying hello and 
showing an interest in 
what they have to say 
   
 
3. This is the third part of the list of features - again considering which features you feel are essential, nice if it happens 
but not essential or not necessary please can you choose one of the three responses for each feature listed. 
  Essential Nice if it happens but not 
essential Not necessary 
Using reply slips on 
letters 
   
Asking parents first 
which days and times 
suit them best for 
meetings 
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  Essential Nice if it happens but not 
essential Not necessary 
Having a family liaison 
worker (Katy) who 
parents can go to talk 
to 
   
Using recording 
devices for children to 
send messages home    
Giving parents 'all' 
information from 'all' 
professionals    
Using interpreters 
(sign as well as 
lingual)    
Putting information on 
television screen in 
reception     
Offer alternative 
solutions to a problem 
   
Give facts not opinions 
and balance the 
positives with the 
negatives 
   
Give reminders of 
dates and times using 
transport escorts    
Watch language used 
- you 'could' rather 
than you 'should'    
In meetings, all sit on 
chairs that are the 
same height    
Be a sounding board 
for parents 
   
Help parents to think 
of a solution - ask 
'helpful' questions 
('have you thought 
of...') 
   
 
4. This is the final part of the list of features - again considering which features you feel are essential, nice if it happens 
but not essential or not necessary please can you choose one of the three responses for each feature listed. 
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  Essential Nice if it happens but not 
essential Not necessary 
Parents talking to 
other parents (the 
parent sharing room)    
Reminding parents 
that they are the 
'expert' of their child    
Praising parents 
   
Speaking to parents 
as equals by talking 
'to' them and not 
'down' to them 
   
If busy, arranging a 
mutually convenient 
time to talk further    
Answering phone 
calls, listening to what 
have to say and follow 
up on things 
   
Repeatedly inviting 
parents to phone up 
and ask questions 
reassuring them they 
are not a nuisance for 
phoning 
   
Building up parents 
self esteem 
   
Not being judgmental - 
seeing the child as an 
individual     
5. Finally, what features have been missed out? 
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Appendix K ± Tables 11-1 to 11-3 showing the raw data and initial 
analysis of the results from the parental survey 
 
Table 11-1 7KH IHDWXUHV WKDW DUH UDQNHG DV EHLQJ µ(VVHQWLDO¶ E\
participants, presented in order of highest to lowest frequency count. 
    frequency 
count 
% 
Statement 
number 
Statement Essential 
1 Always keeping in touch with parents 35 97.2% 
25 
Giving parents details of what is going to happen and when in the child's Individual 
Education Plan (IEP) 
34 94.4% 
50 Answering phone calls, listening to what have to say and follow up on things 34 94.4% 
53 Not being judgmental - seeing the child as an individual 34 94.4% 
11 Giving parents time to ask questions/give opinions in 'Parents' Evenings' 33 91.7% 
12 In 'Review Meetings' ensure parents have time to ask questions/give opinions 33 91.7% 
4 Listening to what parents to say and working together to find solution 32 88.9% 
48 Speaking to parents as equals by talking 'to' them and not 'down' to them 32 88.9% 
49 If busy, arranging a mutually convenient time to talk further 32 88.9% 
16 Giving parents plenty of warning of events/meetings 31 86.1% 
35 Giving parents 'all' information from 'all' professionals 31 86.1% 
7 Using 'home-school books' to send home reminders of dates and times 29 80.6% 
28 Speaking to parents if they have difficulty reading 29 80.6% 
30 
Having a good relationship with parents by taking an interest in them, saying hello 
and showing an interest in what they have to say 
29 80.6% 
18 Sending out reports/advices before Review Meetings 28 77.8% 
39 Give facts not opinions and balance the positives with the negatives 27 75.0% 
21 Having individual, informal chats with parents 26 72.2% 
38 Offer alternative solutions to a problem 26 72.2% 
27 
Having an individual approach, i.e. using the parents preferred method of 
communication and also judging which parents would like more information and 
which would like less 
25 69.4% 
44 Help parents to think of a solution - ask 'helpful' questions ('have you thought of...') 25 69.4% 
15 Having Parent Governors 24 66.7% 
29 Giving appropriate signposting to agencies and professionals when necessary 24 66.7% 
9 Sending a 'text alert' to remind of date and time of events/meetings 23 63.9% 
33 Having a family liaison worker who parents can go to talk to 23 63.9% 
36 Using interpreters (sign as well as lingual) 23 63.9% 
20 Giving parents the option to change the paperwork in Review Meetings 22 61.1% 
32 Asking parents first which days and times suit them best for meetings 22 61.1% 
46 Reminding parents that they are the 'expert' of their child 22 61.1% 
2 Having FRIENDS of Rowan Gate School 21 58.3% 
10 Sending 'letters' to parents to remind them of date and time of events/meetings 21 58.3% 
24 School and parents setting the agenda of the meeting together 21 58.3% 
26 Trying to avoid using jargon 21 58.3% 
31 Using reply slips on letters 21 58.3% 
22 Putting upcoming dates for events in 'school' newsletters 20 55.6% 
23 Putting upcoming dates for events in 'class' newsletters 20 55.6% 
51 
Repeatedly inviting parents to phone up and ask questions reassuring them they are 
not a nuisance for phoning 
20 55.6% 
19 Having upcoming dates and other information on the school website 18 50.0% 
41 Watch language used - you 'could' rather than you 'should' 18 50.0% 
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6 Sending reminders of dates and times using 'phone calls' home 17 47.2% 
45 Parents talking to other parents (the parent sharing room) 17 47.2% 
43 Be a sounding board for parents 16 44.4% 
52 Building up parents self esteem 15 41.6% 
40 Give reminders of dates and times using transport escorts 15 41.2% 
8 Sending 'emails' to parents to remind them of date and time of events/meetings 14 38.9% 
14 Inviting parents into assemblies 14 38.9% 
47 Praising parents 14 38.9% 
17 Using parent questionnaires 12 33.3% 
34 Using recording devices for children to send messages home 11 30.6% 
3 Putting up banners and posters 10 27.8% 
37 Putting information on television screen in reception 8 22.2% 
42 In meetings, all sit on chairs that are the same height 8 22.2% 
5 Making home visits 4 11.1% 
13 Having coffee mornings 2 5.6% 
 
Table 11-27KHIHDWXUHVWKDWDUHUDQNHGDVEHLQJµ1LFHEXWQRWHVVHQWLDO¶
by participants, presented in order of highest to lowest frequency count. 
    frequency 
count 
% 
Statement 
number 
Statement Nice but not 
essential 
5 Making home visits 29 80.6% 
13 Having coffee mornings 29 80.6% 
37 Putting information on television screen in reception 26 72.2% 
17 Using parent questionnaires 24 66.7% 
3 Putting up banners and posters 21 58.3% 
14 Inviting parents into assemblies 19 52.8% 
42 In meetings, all sit on chairs that are the same height 19 52.8% 
8 Sending 'emails' to parents to remind them of date and time of events/meetings 18 50.0% 
34 Using recording devices for children to send messages home 18 50.0% 
43 Be a sounding board for parents 18 50.0% 
45 Parents talking to other parents (the parent sharing room) 18 50.0% 
19 Having upcoming dates and other information on the school website 17 47.2% 
47 Praising parents 16 44.4% 
2 Having FRIENDS of Rowan Gate School 15 41.7% 
22 Putting upcoming dates for events in 'school' newsletters 15 41.7% 
23 Putting upcoming dates for events in 'class' newsletters 15 41.7% 
41 Watch language used - you 'could' rather than you 'should' 15 41.6% 
51 
Repeatedly inviting parents to phone up and ask questions reassuring them they are 
not a nuisance for phoning 
15 41.6% 
20 Giving parents the option to change the paperwork in Review Meetings 14 38.9% 
31 Using reply slips on letters 14 38.9% 
32 Asking parents first which days and times suit them best for meetings 14 38.9% 
52 Building up parents self esteem 14 38.9% 
6 Sending reminders of dates and times using 'phone calls' home 13 36.1% 
10 Sending 'letters' to parents to remind them of date and time of events/meetings 13 36.1% 
26 Trying to avoid using jargon 13 36.1% 
9 Sending a 'text alert' to remind of date and time of events/meetings 12 33.3% 
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24 School and parents setting the agenda of the meeting together 12 33.3% 
29 Giving appropriate signposting to agencies and professionals when necessary 12 33.3% 
33 Having a family liaison worker  who parents can go to talk to 12 33.3% 
36 Using interpreters (sign as well as lingual) 12 33.3% 
15 Having Parent Governors 11 30.6% 
27 
Having an individual approach, i.e. using the parents preferred method of 
communication and also judging which parents would like more information and 
which would like less 
11 30.6% 
40 Give reminders of dates and times using transport escorts 11 30.6% 
44 Help parents to think of a solution - ask 'helpful' questions ('have you thought of...') 11 30.6% 
46 Reminding parents that they are the 'expert' of their child 11 30.6% 
21 Having individual, informal chats with parents 10 27.8% 
38 Offer alternative solutions to a problem 10 27.8% 
39 Give facts not opinions and balance the positives with the negatives 9 25.0% 
18 Sending out reports/advices before Review Meetings 8 22.2% 
7 Using 'home-school books' to send home reminders of dates and times 7 19.4% 
28 Speaking to parents if they have difficulty reading 7 19.4% 
30 
Having a good relationship with parents by taking an interest in them, saying hello 
and showing an interest in what they have to say 
7 19.4% 
16 Giving parents plenty of warning of events/meetings 5 13.9% 
35 Giving parents 'all' information from 'all' professionals 5 13.9% 
4 Listening to what parents to say and working together to find solution 4 11.1% 
48 Speaking to parents as equals by talking 'to' them and not 'down' to them 4 11.1% 
49 If busy, arranging a mutually convenient time to talk further 4 11.1% 
11 Giving parents time to ask questions/give opinions in 'Parents' Evenings' 3 8.3% 
12 In 'Review Meetings' ensure parents have time to ask questions/give opinions 3 8.3% 
25 
Giving parents details of what is going to happen and when in the child's Individual 
Education Plan (IEP) 
2 5.6% 
50 Answering phone calls, listening to what have to say and follow up on things 2 5.6% 
53 Not being judgmental - seeing the child as an individual 2 5.6% 
1 Always keeping in touch with parents 1 2.8% 
 
Table 11-37KHIHDWXUHVWKDWDUHUDQNHGDVEHLQJµ1RWQHFHVVDU\¶E\ 
participants, presented in order of highest to lowest frequency count. 
    frequency 
count 
% 
Statement 
number 
Statement Not necessary 
40 Give reminders of dates and times using transport escorts 10 27.8% 
42 In meetings, all sit on chairs that are the same height 9 25.0% 
34 Using recording devices for children to send messages home 7 19.4% 
52 Building up parents self esteem 7 19.4% 
6 Sending reminders of dates and times using 'phone calls' home 6 16.7% 
47 Praising parents 6 16.6% 
3 Putting up banners and posters 5 13.9% 
13 Having coffee mornings 5 13.9% 
8 Sending 'emails' to parents to remind them of date and time of events/meetings 4 11.1% 
5 Making home visits 3 8.3% 
14 Inviting parents into assemblies 3 8.3% 
24 School and parents setting the agenda of the meeting together 3 8.3% 
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41 Watch language used - you 'could' rather than you 'should' 3 8.3% 
46 Reminding parents that they are the 'expert' of their child 3 8.3% 
10 Sending 'letters' to parents to remind them of date and time of events/meetings 2 5.6% 
26 Trying to avoid using jargon 2 5.6% 
37 Putting information on television screen in reception 2 5.6% 
43 Be a sounding board for parents 2 5.6% 
9 Sending a 'text alert' to remind of date and time of events/meetings 1 2.8% 
15 Having Parent Governors 1 2.8% 
19 Having upcoming dates and other information on the school website 1 2.8% 
22 Putting upcoming dates for events in 'school' newsletters 1 2.8% 
23 Putting upcoming dates for events in 'class' newsletters 1 2.8% 
31 Using reply slips on letters 1 2.8% 
33 Having a family liaison worker who parents can go to talk to 1 2.8% 
36 Using interpreters (sign as well as lingual) 1 2.8% 
45 Parents talking to other parents (the parent sharing room) 1 2.8% 
51 
Repeatedly inviting parents to phone up and ask questions reassuring them they are 
not a nuisance for phoning 
1 2.8% 
1 Always keeping in touch with parents 0 0.0% 
2 Having FRIENDS of Rowan Gate School 0 0.0% 
4 Listening to what parents to say and working together to find solution 0 0.0% 
7 Using 'home-school books' to send home reminders of dates and times 0 0.0% 
11 Giving parents time to ask questions/give opinions in 'Parents' Evenings' 0 0.0% 
12 In 'Review Meetings' ensure parents have time to ask questions/give opinions 0 0.0% 
16 Giving parents plenty of warning of events/meetings 0 0.0% 
17 Using parent questionnaires 0 0.0% 
18 Sending out reports/advices before Review Meetings 0 0.0% 
20 Giving parents the option to change the paperwork in Review Meetings 0 0.0% 
21 Having individual, informal chats with parents 0 0.0% 
25 
Giving parents details of what is going to happen and when in the child's Individual 
Education Plan (IEP) 
0 0.0% 
27 
Having an individual approach, i.e. using the parents preferred method of 
communication and also judging which parents would like more information and 
which would like less 
0 0.0% 
28 Speaking to parents if they have difficulty reading 0 0.0% 
29 Giving appropriate signposting to agencies and professionals when necessary 0 0.0% 
30 
Having a good relationship with parents by taking an interest in them, saying hello 
and showing an interest in what they have to say 
0 0.0% 
32 Asking parents first which days and times suit them best for meetings 0 0.0% 
35 Giving parents 'all' information from 'all' professionals 0 0.0% 
38 Offer alternative solutions to a problem 0 0.0% 
39 Give facts not opinions and balance the positives with the negatives 0 0.0% 
44 Help parents to think of a solution - ask 'helpful' questions ('have you thought of...') 0 0.0% 
48 Speaking to parents as equals by talking 'to' them and not 'down' to them 0 0.0% 
49 If busy, arranging a mutually convenient time to talk further 0 0.0% 
50 Answering phone calls, listening to what have to say and follow up on things 0 0.0% 
53 Not being judgmental - seeing the child as an individual 0 0.0% 
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ABSTRACT 
 
This small scale study explores how parents make judgements when they are 
presented with confrontational behaviour from their child indicating that the child 
is feeling emotionally distressed.  The original area of interest for study was how 
SDUHQWV PDGH VHQVH RI WKHLU FKLOG¶V EHKDYLRXU GXULQJ WLPHV RI KHLJKWHQHG
emotions which evolved from an interest in the development of the brain and 
the role of the parent in facilitating brain development. Using data from four 
semi-structured interviews with parents of children who fall into one of three age 
group categories (2-3 years of age; 7-9 years of age; 11-14 years of age) 
analysis was completed using a grounded theory approach. The interpretative 
analysis proposes a grounded theory conceptual framework for how parents 
PDNH MXGJHPHQWVDERXW WKHLU FKLOG¶VEHKDYLRXUZKLFKHPHUJHG IURP WKHGDWD
This framework encompasses the three higher order categories of: 
x )DFWRUVLQIOXHQFLQJSDUHQWV¶MXGJHPHQW 
x Factors being judged by parents 
x 3DUHQWV¶UHDFWLRQV 
The social psychological process of mental representations in social 
judgements is a useful framework for providing an explanation as to why some 
factors are more influential than others. Conclusions are drawn and possible 
further developments of the study including expanding the sample size for 
substantiation of findings as well as further exploration into the effect of the 
transience of time on judgements. 
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 Introduction 
1.1 Background to the Research 
This resHDUFKKDVHYROYHGIURPDFXULRVLW\LQFKLOGUHQ¶VEHKDYLRXUGHYHORSHGDV
SDUW RI WKH DXWKRU¶V SURIHVVLRQDO SUDFWLFH DQG H[SHULHQFH DV DQ HGXFDWLRQDO
psychologist but also from the experience of managing and handling the 
EHKDYLRXURIWKHDXWKRU¶VWZR\RXQJFhildren. 
 
1.2 Theoretical Sensitivity ± personal and professional experience 
7KHSXUSRVHRIH[SORULQJWKHUROHRIWKHDXWKRULVWRPDNHH[SOLFLWWKHDXWKRU¶V
contribution to the construction of meanings made throughout the research 
SURFHVV7KHDXWKRU¶VSUofessional background began as a Secondary School 
teacher teaching children aged from 11 years to 19 years of age. After four 
years the Masters Degree in Educational Psychology was completed and a 
career as an educational psychologist was launched. For the past 6 years the 
author has been working as a generic educational psychologist within a local 
authority supporting parents, schools and other agencies to promote child 
development and learning for all children aged 0-19 years of age.  
 
During the course of the last 6 years the author has come across research and 
OLWHUDWXUH UHJDUGLQJ WKHGHYHORSPHQWRI WKHEUDLQ LQSDUWLFXODU WKH µEDE\EUDLQ¶
DQGWKHµDGROHVFHQWEUDLQ¶$VDQDSSOLHGSV\FKRORJLVWZRUNLQJZLWKLQWKHILHOGRI
educational psychology it has been the functional development that 
accompanies the neural development that has been especially interesting; in 
particular the functional development that manifests itself in the outward display 
of behaviour. 
 
7KH DXWKRU¶V two children, currently 4 years and 18 months, have provided a 
unique opportunity to translate the theory of the baby brain into real life case 
study examples through observations of their behaviour. In addition there have 
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been numerous occasions of being a witness and a participant to conversations 
ZLWKRWKHUSDUHQWVLQUHODWLRQWRWKHLUFKLOGUHQ¶VEHKDYLRXU$QREVHUYHGFRPPRQ
WKHPH KDV EHHQ KRZ WR KDQGOH WKHLU FKLOG¶V EHKDYLRXU ZKLOVW WKH\ DUH IHHOLQJ
very frustrated and angry.  
 
These experiences demonstrate that the author has been both a first-hand 
witness and a third hand witness to the outward display of behaviour by children 
of all ages when they are feeling frustrated and angry. To further study this 
area, within the remit of employing qualitative methodologies, it was decided to 
fRFXV RQ SDUHQWDO SHUFHSWLRQV DQG KRZ WKH\ FRQVWUXH WKHLU FKLOG¶V EHKDYLRXU
during times of heightened emotions. 
 
The ensuing chapters will provide a review of relevant research literature which 
will be followed by a description of the research methodology and procedures 
for data collection and analysis. Chapter 4 will provide an interpretative analysis 
of the results. Chapter 5 will provide the second literature review relevant to the 
theoretical sensitivities that supported the data analysis. The final chapter will 
present the grounded theory that has emerged from the data and draw together 
conclusions made. 
 
2  Review of the Literature  
The literature review will draw on material on the following areas: 
x The development of the brain during childhood 
x The role of the parent 
 
2.1 The development of the brain during childhood 
At birth the brain contains hundreds of billions of nerve cells or neurons. Each 
neuron is separated from physical contact with every other neuron but they 
communicate to each other in a language that is part electrical and part 
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Cerebral cortex 
Prefrontal cortex 
Orbitofrontal cortex 
chemical building connections and organising themselves into systems. With 
experience neurons change their behaviour as they learn, remember, forget and 
at times they can malfunction causing disruptions in normal behaviour (Kolb & 
Whishaw, 1990). At first these systems are not very efficient but as the neurons 
UHVSRQGWRVWLPXOLVHHQKHDUGIHOWRUWDVWHGWKHVHV\VWHPVµSUXQH¶WKHPVHOYHV
into more efficient neural pathways. Throughout our lifespan the number of 
neurons will decline but it is organisation and efficiency of the neural 
connections that is important in determining performance (Healy, 1987). 
 
The area of the brain where the experience of interactions and relationships 
appears to have the greatest effect is in the prefrontal cortex. This part of the 
EUDLQOLQNVWKHFHUHEUDOFRUWH[RIWHQUHIHUUHGWRDVWKHµWKLQNLQJEUDLQ¶DQGWKH
orbitofrontal cortex that has been identified as a key area of the brain for social 
and emotional regulation (Healy, 1987) (also NQRZQDV WKH µVRFLDOEUDLQ¶ VHH
figure 1). Effective functioning of the orbitofrontal cortex enables the ability to 
regulate impulses and desires, to exercise our will power and self-control as 
well as our capacity for empathy (Gerhardt, 2004).  
 
 
 
 
 
 
 
 
 
 
 
Figure 0-1: Diagram of the Human Brain showing the Orbitofrontal, Prefrontal and 
Cerebral Cortexes (adapted from Lynch 2006) 
 199 
 
With recent improvements in brain imaging techniques (including anisotropy 
which can map how organised the axons are) neurologists are learning more 
and more about how the brain develops and changes over time. The first three 
\HDUVLVDIXQGDPHQWDODQGFULWLFDOWLPHIRUWKHSURFHVVRIµSUXQLQJ¶RIWKHQHXUDO
networks. The neural pathways in the prefrontal cortex linking the cerebral 
FRUWH[ DQG WKH RUELWRIURQWDO FRUWH[ KDYH QRW \HW PDWXUHG LQ D EDE\¶V EUDLQ
WKHUHIRUH µLW LVQRJRRGWU\LQJWRµGLVFLSOLQH¶DEDE\RUH[SHFWDEDE\WRFRQWURO
its behaviour, since the brain capacity to GR VR GRHV QRW \HW H[LVW¶ *HUKDUGW
SLQRWKHUZRUGVWKHµVRFLDOEUDLQ¶GRHVQRW\HWH[LVW 
 
Adolescence is another time of rapid brain development. Adolescence is often 
defined as a period of transition from childhood to adulthood starting with the 
onset of puberty. During this time the prefrontal cortex undergoes a period of 
V\QDSWLF HOLPLQDWLRQ %ODNHPRUH  RU µSUXQLQJ¶ RI H[FHVV V\QDSVHV ,W LV
suggested that a consequence of this relatively late process of pruning is that it 
renders information processing less efficient and there is a decrease in 
prefrontal activity. Blakemore summarises empirical studies on cognitive 
GHYHORSPHQW GXULQJ DGROHVFHQFH ZKLFK IRXQG HYLGHQFH RI D SXEHUWDO µGLS¶ LQ
tasks that are associated with the ability to empathise and recognise emotions 
LQ RWKHUV NH\ LQGLFDWRUV ZKHQ DVVHVVLQJ D SHUVRQ¶V OHYHO RI VRFLDO VNLOOV WR
VXSSRUW WKLV WKHRU\ 7KXV VXJJHVWLQJ WKDW DV ZLWK WKH µEDE\ EUDLQ¶ GXULQJ
adolescence there is a neurological reason for the apparent decline in social 
VNLOOVRULQRWKHUZRUGVDUHDVRQIRUZK\WKHµVRFLDO¶EUDLQGRHVQRWDSSHDUWREH
functioning as efficiently as in early childhood years (approximately 5-10 years 
of age). These suggestions are made very tentatively in the literature as further 
investigations are needed to confirm whether there is a correlation between the 
structural and functional development of the social brain in adolescence. As 
%ODNHPRUH UHSRUWV WKHUH FRXOG EH RWKHU H[SODQDWLRQV IRU WKLV µGLS¶ LQ
performance including changes in hormones and changes in the social 
environment. 
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2.2 The role of the parent  
Recent literature proposes that the relationship a child has with his/her parent is 
a critical factor in the effectiveness of the pruning process of neural pathways 
leading to matuULW\ LQ WKH µVRFLDOEUDLQ¶ ,W LVZLGHO\DFNQRZOHGJHG WKDWSDUHQWV
are extremely important in the influence on the development of the brain (Porter 
2002). Responsive parents who provide enough attention and sensitivity, 
DGDSWLQJWRWKHEDE\¶VQHHGVDSSHDUto provide a positive nurturing environment 
to help the baby develop into an emotionally secure and settled child. Gerhardt 
(2004) suggests that the more positive the experience of the baby then the 
more effective will be the process of pruning leading to more organised and 
efficient neural connections.  
 
Relationships and interactions with adults is a key factor during the critical 
periods of brain development (Healy, 1987; Gerhardt, 2004). As Gerhardt 
writes, 
«ZKDWVHHPVWREHPRVWFUXFLDOIRUWKHEDE\LV the extent 
to which the parents or caregiver is emotionally available 
and present for him, to notice his signals and to regulate 
KLVVWDWHV«S 
Bowlby (2007) proposes that the amount of time and attention parents give to 
children has a direct correlation on the health, happiness and self-reliance of 
DGROHVFHQWV DQG \RXQJ DGXOWV ,Q KLV µ$WWDFKPHQW 7KHRU\¶ WKH FRQFHSW RI
attachment behaviour is understood as being the behaviour that results in a 
person attaining close proximity to another individual who is perceived as better 
able to cope with the world. For the person to know that this attachment figure is 
available and responsive imparts a strong and pervasive feeling of security and 
encourages the value and continuation of the relationship. Attachment Theory 
DOVRSURSRVHVWKDWWKHFKLOG¶VDQGSDUHQWV¶ perceptions of their relationship are 
IXQGDPHQWDOLQWKHFKLOG¶VGHYHORSLQJDELOLW\WRUHJXODWHWKHLURZQHPRWLRQLQWKH
face of untoward events (Hay, 2001). 
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2.3 Summary of Chapter 2 
,W ZDV WKH DXWKRU¶V SUofessional and personal experiences (as discussed in 
Chapter 1) that led to an exploration of the research literature on the 
development of the brain during childhood. The correlation between the level of 
maturity in the structural development of the prefrontal cortex brain and the 
HIILFLHQF\ RI WKH µVRFLDO EUDLQ¶ LV DQ LQWHUHVWLQJ DQG WKRXJKW SURYRNLQJ
observation. Especially as at the two periods of critical development, namely   
0-3 years of age and adolescence, parents often report experiencing more 
challenging and troublesome behaviour from their children substantiated by the 
QXPHURXV SDUHQW PDQXDOV DYDLODEOH DQG DOVR WKH DXWKRU¶V RZQ REVHUYDWLRQV
(see Chapter 1).  
 
7KHDXWKRU¶VDUHDRIFXULRVLW\HYROYHGIURPDQLQLWLDOLQWHUHVWLQWKHGHYHORSPHQW
of thHEUDLQWRWKHIDFWRUVWKDWLPSDFWRQWKHEUDLQ¶VGHYHORSPHQW7KLVWKHQOHG
WKLV ILUVW OLWHUDWXUH UHYLHZ LQWR WKH DUHDV RI WKH UROH RI WKH SDUHQW %RZOE\¶V
Attachment Theory offers insight into why not only is the relationship a child has 
with his/her paUHQW VR LPSRUWDQW EXW DOVR ZK\ WKH FKLOG¶V DQG SDUHQWV¶ 
SHUFHSWLRQVRIWKHLUUHODWLRQVKLSDUHIXQGDPHQWDOLQWKHFKLOG¶VGHYHORSLQJDELOLW\
to regulate their emotions (Hay, 2001). The author became curious about how 
parents perceived their relationship with their child especially during times when 
WKHHIILFLHQF\RIWKHLUFKLOG¶VµVRFLDO¶EUDLQZDVSXWWRWKHWHVWQDPHO\ZKHQWKH
child was experiencing heightened emotions. Yet the author found that there 
has been little published research in relation to paUHQWV¶ SHUFHSWLRQV RI WKHLU
FKLOGUHQ¶V EHKDYLRXU GXULQJ WLPHV RI KHLJKWHQHG HPRWLRQV 7KXV WKH IRFXV RI
WKLVVWXG\KDVHYROYHGLQWRDFXULRVLW\WRH[SORUHSDUHQWV¶SHUFHSWLRQVLQUHODWLRQ
to the outward display of behaviour by their child when they were experiencing 
heightened emotions; in other words when the child was feeling very angry / 
frustrated; or very happy / excited.  
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3 Research Methodology 
This chapter presents an account of the research methods used in the course of 
this study covering the following areas: 
x The aims of the study 
x The design of the study 
x Data collection 
x Selection of participants 
x Ethical issues 
x Procedures for data analysis 
 
3.1 Aims of the Study 
A review of the research literature on the development of the brain during 
childhood had revealed a correlation between the level of maturity in the 
structural development of the prefrontal cortex brain and the efficiency of the 
µVRFLDO EUDLQ¶ $WWDFKPHQW 7KHRU\ RIIHUHG LQVLJKW LQWR ZK\ WKH FKLOG¶V DQG
SDUHQWV¶ perceptions of their relationsKLS DUH IXQGDPHQWDO LQ WKH FKLOG¶V
developing ability to regulate their emotions. Yet this review is limited because 
there has been little published research in relation to SDUHQWV¶ perceptions of 
WKHLUFKLOGUHQ¶VEHKDYLRXUGXULQJWLPHVRIKHLJKWHQHGHPRWLons.  
 
The aim of this study was to explore SDUHQWV¶ perceptions in relation to the 
outward display of behaviour by their children when they were experiencing 
heightened emotions; in other words when they were feeling angry, frustrated or 
happy and excited.  
 
3.2 Rationale for the chosen methodology 
Fundamental to the approach adopted for this research is the notion that, 
µKXPDQH[SHULHQFHLQFOXGLQJSHUFHSWLRQLVPHGLDWHGKLVWRULFDOO\FXOWXUDOO\DQG
OLQJXLVWLFDOO\¶DQGKRZZHPDNHVHQVHRIRXUH[SHULHQFHs is a manifestation of 
 203 
 
these elements (Willig, 2000 p7). Thus each individual is unique and will 
construct meanings about the world differently. The goal of this research is to 
elicit the meanings and interpretations that individuals have about the world 
from which an abstract interpretative understanding may emerge. 
 
An inductive or hypothetico-deductive methodology designed to verify or falsify 
a hypothesis would not be appropriate for this particular research since there is 
no hypothesis for this study but an area of curiosity that invites further 
exploration. A qualitative approach offers flexibility and a means to gain insights 
into personal action and experience.  
 
3.3 Design of the study 
This section provides an account of the procedures undertaken in relation to the 
selection of participants, data collection and data analysis. 
 
3.3.1 Data Collection 
7KH DLP RI GDWD FROOHFWLRQ ZDV WR REWDLQ µULFK¶ DQG µWKLFN¶ GHVFULSWLRQV RI WKH
SDUWLFLSDQW¶V XQLTXH LQWHUSUHWDWLRQV RI WKHLU H[SHULHQFHV IRFXVLQJ RQ UHOevant 
specific experiences within their lives. A popular method of data collection in 
research is semi-structured interviews which elicit an in-depth exploration by 
inviting the participant to describe and reflect upon their experiences.  
 
A preliminary list of open-HQGHGTXHVWLRQVEDVHGRQ&KDUPD]¶VVDPSOH
list of questions was compiled. A copy of the preliminary SDUHQWV¶ interview 
schedule can be found in Appendix A. Core themes that were explored during 
the interviews were: 
x 3DUHQWV¶ perceptions of an angry/frustrated display of behaviour in 
relation to the antecedents and the consequences; 
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x 3DUHQWV¶ perceptions of what understanding the child has in relation to 
this display of behaviour; 
x 3DUHQWV¶ perceptions of a very happy or excited display of behaviour in 
relation to the antecedents and the consequences; and 
x 3DUHQWV¶ perceptions of what understanding the child has in relation to 
this display of behaviour. 
 
Each interview was transcribed and analysed prior to subsequent interviews 
being carried out thus facilitating the process of modifying the interview 
schedule allowing the research to evolve and develop. A total of 4 interviews 
were carried out. 
 
3.3.2 Selection of Participants 
Participants consisted of an opportunity sample of parents of children who lived 
in the south Leicestershire and East Northamptonshire area. Recruitment was 
achieved by word of mouth. Once a possible participant had been identified a 
recruitment letter was sent to them. A copy of the recruitment letter can be 
found in Appendix B.  
 
The criteria for selection was that the participant was not known to the author 
prior to the research being carried out and they had a child which fell into one of 
three age groups: 
x 2-3 years of age 
x 7-9 years of age 
x 11-14 years of age 
It was not possible to sample the whole breadth of childhood within the logistical 
constraints of this study. These age groups were selected as they are the 
SHULRGVJHQHUDOO\DFFHSWHGLQZHVWHUQVRFLHW\DVWKHSHULRGVRIµWRGGOHU¶µ\RXQJ
FKLOG¶ DQG µearly adolescence¶ 7KH JRDO RI XVLQJ WKHVH DJH JURXSV ZDV WR
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ensure that a sample of each childhood era was represented within the study 
sample. 
 
A total of 4 interviews were carried out. All of the participants were mothers of 
children within one of the age bands. Although recruitment did not specify 
mothers it appears this was an outcome of using an opportunistic sample. 
However the over-representation of mothers on this study should not invalidate 
WKHILQGLQJVLQWKLVVWXG\DVµWKHUHLVDEXQGDQWHYLGHQFHWKDWDOPRVWHYery child 
habitually prefers one person, usually his mother-figure, to who to go when 
GLVWUHVVHG¶ %RZOE\  S LQGLFDWLQJ WKDW PRWKHUV ZLOO KDYH WKH UHTXLUHG
H[SHULHQFH LQ HQFRXQWHULQJ WKHLU FKLOG¶V RXWZDUG GLVSOD\ RI EHKDYLRXU GXULQJ
times of heightened emotions. 
 
3.3.3 Ethical Issues 
Ethical issues are an intrinsic part of the research process. Brinkmann and 
Kvale (2008) recommend that these issues should be addressed at each stage 
of the research process from the initial formulation through the interviews to 
transcription and analysis and even publication of the research.  
 
Issues relating to informed consent and confidentiality were addressed prior to 
conducting the research and also at the beginning of each interview. The 
recruitment letter which participants received before they volunteered to take 
part detailed the purpose of the interviews and the procedure to be employed 
for the interview. The letter also clearly informed participants of their right to 
withdraw from the study at any time and provided information about 
confidentiality. There was also a briefing session prior to the commencement of 
each interview to reiterate and clarify these issues.  
 
The consequences of a qualitative study also needed to be addressed with 
respect to any possible harm as well as expected benefits from participating in 
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the study. One possible negative consequence of the interview arising from the 
complexities of researching private lives, in particular the concern with how lives 
and experiences are described conceptualised and analysed (Brinkmann & 
Kvale) is that parents might feel that their parenting skills are being judged.  As 
mentioned above participants were given written and verbal information about 
the purpose of the study being to describe the perceptions of parents and not 
being a tool to measure the effectiveness of parents in handling and managing 
WKHLU FKLOG¶VEHKDYLRXU ,QDGGLWLRQSDUWLFLSDQWV ZHUHRIIHUHG WKHRSSRUWXQLW\ WR
have copies of the interviews and transcripts to allow them to veto the inclusion 
of any part of the interview that they may be unhappy with. None of the 
participants requested a copy of the interview or the transcript. 
 
7KHILQDOHWKLFDOLVVXHWREHDGGUHVVHGLVWKHUROHRIWKHUHVHDUFKHUDVµFULWLFDO
for the quality of scientifiFNQRZOHGJHDQGIRUWKHVRXQGQHVVRIHWKLFDOGHFLVLRQV¶
(Brinkmann & Kvale p268). The important issue would be to maintain the 
independence of research as well as the scientific quality of the knowledge. 
%ULQNPDQQ	.YDOHVXJJHVW WKHDUWRI µWKLFNGHVFULSWLRQ¶ LQ WKHUHSRUWLQJRI WKH
UHVHDUFKDVDQDSSURDFKWR OHDUQLQJHWKLFDOEHKDYLRXU7KHSULQFLSOHVRI µWKLFN
GHVFULSWLRQ¶QDPHO\ 
x Contextualise 
x Narrativize 
x Focusing on the particular example, and 
x Consulting the community of practice 
have been incorporated into the approach adopted during the process of this 
research. 
 
3.3.4 Reliability and Validity 
Historically, criticism of the reliability and validity of qualitative research has 
demeaned its credibility. But it is misleading and flawed to judge the matter of 
the credibility of qualitative research against the same criteria as quantitative 
research. Qualitative methodologies are derived from different epistemological, 
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hermeneutic and ontological traditions that challenge the tradition positivist view 
of knowledge and research.  
 
Many qualitative studies which evolved very closely from the epistemology of 
social constructionism admits that the studies cannot be generalised outside of 
the sample as any other individual will bring a whole new set of beliefs, 
attitudes, experiences etc which will necessarily affect their perception of the 
phenomena. Instead it is argued (Elliot et al, 1999; Law et al, 1998) that 
qualitative methodologies require their own set of guidelines which are pertinent 
to qualitative research methodologies. This includes the appropriateness of the 
VWXG\ GHVLJQ LH µILW IRU SXUSRVH¶ RZQLQJ RQH¶V SHUVSHFWLYH LH DQVZHULQJ
questions of personal and epistemological reflexivity); situating the sample (i.e. 
size of sample, background and history of participants); ethics procedure (i.e. 
how informed consent was obtained and confidentiality issues); credibility 
checks (i.e. member checking, triangulation etc), auditability (i.e. the reasoning 
process of the researcher in relation to making decisions, identifying categories 
and the development of themes etc). These guidelines facilitate a process of 
reflexivity and the explicitness of the guidelines makes possible the replication 
of the study by another researcher. In terms of the credibility checks there was 
no ratification of the coding or categorisation with another researcher. In all 
other aspects the use of the above principles provides this research with 
analytical credibility.  
 
3.3.5 Procedures for Data Analysis 
Grounded theory is an appropriate method of analysis for this study because it, 
µLV ZHOO VXLWHG WR JHQHUDWLQJ WKHRU\ LQ FRPSOH[ VRFLDO VHWWLQJV ZKLOVW UHWDLQLQJ
ULJRXU DQG EHLQJ RSHQ WR FULWLFDO LQVSHFWLRQ¶ 0LOOHU  S 7KH IROORZLQJ
section provides an overview of this approach. 
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3.4 Grounded Theory 
As an approach for analysing data, grounded theory was originally developed 
E\ %DUQH\ *ODVQHU DQG $QVHOP 6WUDXVV LQ WKH V DV µD UHVROXWLRQ RI
different epistemological positions and a solution to a broader problem about 
perceptions of status of qualitatively based knowledge in the social sciences¶ 
(Thomas & James, 2006 p767). Grounded theory bridges the traditional 
positivistic methods of using systematic techniques to study an external world 
(Charmaz, 2008) with interpretative elements held in its core belief that a 
grounded theory is relative to the perspective of the person producing it 
(Rennie, 2000).  
 
Grounded theory begins with a topic of interest and open-ended research 
questions (Charmaz and Henwood, 2007) which are explored by the researcher 
using grounded theory procedures and techniques. The procedures of 
theoretical sampling, constant comparison of data to theoretical categories and 
the focus on theoretical development via saturation of categories are essential 
and unique to grounded theory (Hood, 2008). These provide a framework 
guiding the research process from the initial stage with large quantities of 
unstructured data through to the generation of descriptive codes followed by a 
process where the codes are condensed into a higher level of conceptual 
FDWHJRULVDWLRQXQWLOILQDOO\DµWKHRU\¶HPHUJHVIURPWKHGDWD&KDUPD] 
 
3.4.1 Theoretical Sensitivity 
Theoretical sensitivity is regarded as a prerequisite for coding and category 
building by acknowledging the accepted philosophy that the starting point of the 
construction of theoretical categories draws on existing knowledge (Kelle, 
$FKLHYLQJDEDODQFHEHWZHHQWKHUHVHDUFKHU¶VREMHFWLYLW\DQGVHQVLWLYLW\
is acknowledged as a challenging task (Kelle; Charmaz, 2006) requiring an 
analytic temperament and analytic competence from the researcher (Holton, 
2008). Sources of sensitivity include theoretical knowledge, professional 
experience and personal experience and, as Strauss and Corbin (1998) argue, 
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µLWLV by using what we bring to the data in a systematic and aware way that we 
become sensitive to meaning without forcing RXUH[SODQDWLRQVRQGDWD¶S 
 
3.4.2 Memoing 
Memo-writing is a crucial and pivotal element of data analysis because it 
prompts the researcher to analyse data and codes from the outset of the 
research process.  
Memos catch your thoughts, capture the comparisons and 
connections you make, and crystallize questions and 
directions for you to pursue. Through conversing with 
yourself while memo-writing, new ideas and insights arise 
during the act of writing. (Charmaz, 2006 p73) 
Memos also foster theoretical sensitivity as they help the researcher gain 
analytical distance from the data and encourage the process of 
conceptualization (Strauss & Corbin, 1998).  
 
3.4.3 Coding 
Coding is a core process in grounded theory methodology. Through coding the 
researcher defines what is happening in the data and is used as an analytical 
tool for handling masses of raw data and developing an emergent theory. 
Confusingly for the novice researcher there currently exist several names for 
the different stages of coding but for the purpose of this study the terms of Level 
I, II and III used by Miller (1995) have been adopted. 
 
Initial analysis of the data involves line by line coding which is NQRZQDVµRSHQ
FRGLQJ¶ and which Miller describes as Level I coding. These codes tend to be 
GHVFULSWLYH ODEHOV RI ZKDW LV KDSSHQLQJ LQ WKH GDWD RU µ,Q 9LYR¶ FRGHV
SDUWLFLSDQW¶VH[DFWZRUGVZKLFKKHOSWRSUHVHUYHWKHSDUWLFLSDQW¶V meanings of 
the views and actions (Charmaz, 2006). The second phase in coding is 
described as Level II coding RU µIRFXVHGFRGLQJ¶. This phase becomes more 
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focused by selecting the most significant and/or frequent Level I codes and 
involves making a decision about which codes make most analytic sense to 
categorise the data (Charmaz). The final phase, described by Miller (1995) as 
Level III coding DQG DOVR NQRZQ DV µFDWHJRULVDWLRQ¶, is characterised by the 
emergence of a conceptual framework or theoretical FRQVWUXFWZKLFKSXOOVµWKH
other categories together to form an explanatory whole (Strauss & Corbin, 1998 
p146). Miller (1995) proposes that it is this detection and explication of a core 
variable, typically a Basic Social Psychological Process (BSPP) that is an 
ultimate goal in the writing of grounded theory. 
 
3.4.4 Constant Comparative Analysis and Theoretical Sampling 
The procedure of Constant Comparative Analysis guides the development of 
the research through the process of checking to see if the data supports and 
continues to support the emerging codes and categories (Holton, 2008). It 
stimulates thinking about the properties and dimensions of a category (Strauss 
& Corbin, 1998) and also establishes the practice of alternating data collection 
with coding and memo-writing (Holton, 2008). 
 
Theoretical sampling involves seeking further data samples in order to develop 
the emerging theory by challenging or elaborating the codes and categories 
until a point of saturation has been achieved. Charmaz (2006) describes the 
VDWXUDWLRQ DV ZKHQ µJDWKHULQJ IUHVK GDWD QR ORQJHU VSDUNV QHZ WKHRUHWLFDO
insights, nor UHYHDOVQHZSURSHUWLHVRIFRUHWKHRUHWLFDOFDWHJRULHV¶S 
 
4 Interpretative Analysis 
4.1 Introduction 
This chapter will outline the procedures undertaken in the analysis of the data 
and discuss the interpretations that have emerged. The grounded theory 
process was used as the methodological framework for carrying out this study. 
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A total of four participants were interviewed. To maintain confidentiality and to 
protect the identity of the participants a coding system of M (the researcher) and 
P (participant) was used as well as the practice of using initials when reference 
was made to another person. 
 
4.2 Coding  
4.2.1 Level I (open coding) and Level II (focused coding) 
In total 99 open codes were generated. Interview 1 produced 68 codes; 
interview 2 produced a further 19 new codes and interview 3 produced 12 new 
codes. At the end of the analysis of interview 3 it was decided that a saturation 
point had been reached as only 12 new codes had been yielded; especially in 
consideration of the time constraints of this study. Thus interview 4 was used as 
part of the process of theoretical sampling. 
 
Fundamental to the process of conceptual and theoretical development within a 
grounded theory study are the processes of constant comparative analysis, 
involving the exploration of similarities and differences between codes, and 
memo writing. The memos produced during the coding process suggested an 
emerging theme about the dimensions or paradigms that parents use to make 
VHQVH DQG FODVVLI\ WKHLU FKLOG¶V EHKDYLRXU 7KHVH GLPHQVLRQV DSSHDUHG WR IDOO
into main four higher order categories: 
x Concepts relating to internal temperaments (of both parent and child); 
x Concepts relating to external standards for behaviour; 
x Concepts relating to possible causal factors for the heightened emotion; 
and 
x Concepts relating to how parents react to the presenting behaviour from 
their child 
The grouping of Level I codes into these four thematic groups allowed for more 
focused coding by condensing the data into more manageable portions.  
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4.2.2 Level III (categorisation) 
Through the process of constantly comparing codes within each thematic group 
and also comparing the codes with the data a conceptual framework emerged 
DERXW SDUHQWV PDNLQJ µMXGJHPHQWV¶ DERXW WKHLU FKLOG¶V EHKDYLRXU DQG WKH
µMXGJHPHQW¶ WKDWparents made impacted on what WKHLU UHDFWLRQ WR WKHLU FKLOG¶V
behaviour would be. The grouping of the focused codes into this framework 
facilitated the next stage of the analytical process of re-defining the thematic 
JURXSV LQWR GLVWLQFW FRQFHSWXDO WKHPHV XQGHU NH\ KHDGLQJV RI µ)DFWRUV
,QIOXHQFLQJ-XGJHPHQW¶µ)DFWRUV%HLQJ-XGJHG¶DQGµ3DUHQWV¶ 5HDFWLRQV¶ 
 
The following sections provided a descriptive summary of each of the 
conceptual themes and the categories that were generated. Finally the 
relationship between the conceptual themes is illustrated in a diagram showing 
the process of the judgements parents make when their child displays 
behaviour indicative of heightened emotions. 
 
4.3 Factors Influencing Judgement 
Five Level II FRGHV ZHUH JHQHUDWHG IURP WKLV GDWD LQFOXGLQJ µ4XDOLW\ RI
5HODWLRQVKLS ZLWK &KLOG¶ µ.QRZOHGJH¶ µ([SHULHQFHV¶ 3DUHQWV¶ 0RRG¶ DQG
µ,GHDOV¶7KLVGDWDUHODWHVWRWKHIDFWRUVWKDWLQIOXence the way that parents make 
sense of the behaviour that their child is displaying. Figure 4-1 shows a 
diagrammatic representation of these codes along with samples of Level I 
codes. 
 
4.3.2 Quality of Relationship with Child 
The codes within this category reflected the relationship that the parents felt 
they had with their child. Parents described the feelings they has towards their 
child. Examples from the transcripts include: 
\RXNQRZ,ORYHKHUGHDUO\EXWVKHZDVQ¶WDYHU\QLFHFKLOG
(Transcript 3) 
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KEY 
3DUHQW¶V0RRG 
Level I codes Level II codes Level III codes 
Factors 
Influencing 
Judgement 
Experiences 
Ideals 
Quality of 
Relationship 
with Child 
Knowledge 
Society 
Own 
3DUHQW¶V
normal 
temperament 
3DUHQW¶VIHHOLQJVFRGH
BB) (IIHFWRQSDUHQW¶V
emotions (code NN) 
Child/Parent 
Relationship 
Obtained 
Negative Positive 
Instinct 
Affective 
Response 
3DUHQW¶VSHUVRQDOLW\
(code OO) 
3DUHQW¶VFKLOGKRRG
experiences (code 
SS) 
ParenW¶VOHDUQLQJ
journey (code ZZ)  
Judgement by 
others (code YY) 
Certain of doing 
something (code FFF) / 
Respect (code H4) 
Obtained 
knowledge (code 
RRR) 
Own resources 
(code VV) 
3DUHQW¶VDWWLWXGHWR
child (code QQ) 
Figure 4-1: A diagram representing Level II & Level III codes for Factors Influencing Judgement 
with selected examples of Level I codes 
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Parents also discussed the type of relationship that they wanted to have with 
their child and the support that they aimed to provide: 
,MXVWZDQWWREHWKHUHIRUKHUEXW,GRQ¶WZDQWWREHKHUEHVW
friend I wDQWWREHKHUPXP¶7UDQVFULSW 
 
ZH¶UHYHU\FORVHWKHUH¶VDJRRGDWWDFKPHQW7UDQVFULSW 
 
4.3.3 Knowledge  
The knowledge that parents drew on came from two sources, either knowledge 
they had obtained from friends, the television and books; or what all parents 
UHIHUUHGWRDVµLQVWLQFW¶2EWDLQHGNQRZOHGJHFDPHIURPVRXUFHVVXFKDV 
from books you know reading about how to deal with 
GLIIHUHQFHVLWXDWLRQV¶7UDQVFULSW 
 
, KDYH OHDUQW D ORW IURP RWKHU SHRSOH«IURP UHDGLQJ DQG
from observing other people and seeing how they react 
with their children (Transcript 1) 
 
,Q UHODWLRQ WR µ,QVWLQFW¶ DQ LQWHUHVWLQJO\ FRPPRQ WKHPH ZDV WKDW QRQH RI WKH
parents had been explicitly aware of having instinct before the interview. All 
SDUHQWV UHIHUUHG WR KDYLQJ µD JXW LQVWLQFW WKDW VRPHWKLQJ¶V ERWKHULQJ WKHP¶
(Transcript 3) and they described how they use this knowledge when dealing 
with the behaviour of their child:  
+RZGLG , OHDUQKRZ WRKDQGOH LW ,GRQ¶WNQRZ , MXVWGLG«,
GRQ¶W NQRZ LI LW¶V LQVWLQFW RU ZKDWHYHU P\ PRWKHUO\ VNLlls I 
GRQ¶WNQRZ,MXVWNQRZ¶7UDQVFULSW 
 
DFWXDOO\ LW¶V DPD]LQJ KRZ \RX DGDSW ZLWKRXW UHDOLVLQJ LW ,
would never have thought about it at all you know why I 
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was doing it was just a case that I found it easier 
(Transcript 1) 
 
4.3.4 Experiences  
Another important factor that influences the judgements that parents make and 
LV FORVHO\ UHODWHG WR WKH FDWHJRU\ RI µ.QRZOHGJH¶ LV µ([SHULHQFHV¶ 3DUHQWV
discussed how they had learnt from previous encounters of highly emotional 
behaviour from their child: 
EXWZKDW,¶YH found is (Transcript 3) 
 
once I got through the barrier and explained it in a different 
way we did the homework together (Transcript 2) 
 
,¶YHGUDZQRQSDVWH[SHULHQFHVRQZKHQKH¶V FRPHEDFN
EHIRUHIURPKLV'DG¶V,EUDFHP\VHOI7UDQVFULSW 
 
They also discussed how knowledge obtained from their experience of being a 
FKLOGLQIOXHQFHVWKHLUDWWLWXGHWRZDUGVWKHLURZQFKLOG¶VEHKDYLRXU 
\RX IHHO WKDW \RX¶UH UHOLYLQJ \RXU FKLOGKRRG D
ELW«VRPHWLPHV LW PDNH PH IHHO DQ[LRXV DQG \RX NQRZ
uneasy at night (Transcript 3) 
 
,XVHWRGRWKHVDPHWRP\RZQPXP«LW¶VQRWXQWLO\RXDUH
a parent yourself you realise just how difficult it is 
(Transcript 2) 
 
 216 
 
4.3.5 3DUHQWV¶ Mood  
7KLVFDWHJRU\ OLQNVWRJHWKHUWZRWKHPHVUHODWHGWR µPRRG¶SDUHQWV¶SHUVRQDOLW\
and SDUHQWV¶ IHHOLQJV DW the time of the encounter with their child. All parents 
discussed how the traits of their own personality influences the way they handle 
emotional encounters with their child: 
,¶P QRW D FRQIURQWDWLRQDO SHUVRQ P\VHOI , GRQ¶W WHQG WR
speak to her and just walk away from the situation 
(Transcript 1) 
 
,OLNHWRIHHOOLNH,¶PLQFRQWURODVZHOOWKLVLVZK\ZHDUJXH
TXLWHDORWEHFDXVH,WKLQNWRP\VHOI,¶PQRWEHLQJWROGZKDW
to do by a nine year old (Transcript 2) 
 
I can be quite short tempered (Transcript 4) 
 
Parents also recognised that how their mood at the time also influences how  
sometimes LW¶V VXEMHFW WR \RXU RZQ PRRG LW¶V \RXU FRSLQJ
PHFKDQLVPV DQG ZKHWKHU \RX FDQ ZDON DZD\ IURP LW¶
(Transcript 3) 
 
,¶PPD\EHIHHOLQJDELWHPRWLRQDOO\UDZEHFDXVHLW¶VEHen a 
WRXJK GD\ , FDQ¶W FRSH WKH VDPH DQG , ULVH WR WKH EDLW
(Transcript 3) 
 
4.3.6 Ideals 
The category of Ideals relates to the ideals that parents have of how to bring up 
a child: 
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,GRQ¶WWKLQNWKHUH¶VDQ\EHQHILWRIXSVHWWLQJDWZR\HDUROG
on purpose you know WKDW¶VP\RSLQLRQ7UDQVFULSW 
 
WKDW¶VKRZ,ZDQWWREULQJP\FKLOGXS7UDQVFULSW 
and the ideals parents have in relation to the approach they take in their 
parenting: 
WKH\¶UHDSHUVRQLQWKHLURZQULJKWDQGWKH\DUHHQWLWOHGWR
their opinion (Transcript 2) 
Parents also discussed how they judged their parenting skills against their 
ideals: 
WKDW¶V UHDOO\ XSVHWWLQJ \RX ZRQGHU ZKHUH \RX DUH JRLQJ
wrong in your parenting skills  (Transcript 1) 
 
Another theme within Ideals were the ideals held by other people against which 
parents felt their skills and approach as a parent were judged: 
my mum seems to think she needs hardening up a bit I 
GRQ¶WNQRZLILW¶VDJHQHUDWLRQDOWKLQJ7UDQVFULSW 
 
WKHRWKHUPXPVDLG WRPH LW¶V VXFKDVKDPHZKHQD WZR
year old can have a bigger personality than its parent 
(Transcript 1) 
 
4.4 Factors Being Judged 
This data set relates to what parents are making a judgement about. Seven 
Level II FRGHVZHUHJHQHUDWHG IURP WKLVGDWDVHW LQFOXGLQJ µFKLOG¶VPRWLYDWLRQ¶
µSUHVHQWLQJ EHKDYLRXU¶ µSDUHQWV¶ SULRULWLHV¶ µIXOILOOLQJ SDUHQWDO UHVSRQVLELOLWLHV¶
µFRQWH[W¶µFKLOG¶VSK\VLRORJ\¶DQGµFKLOG¶VVWDJHRIGHYHORSPHQW¶$GLDJUDPPDWLF
representation of these codes is illustrated in Figure 4.2. 
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4.4.2 &KLOG¶V0RWLYDWLRQ 
Interestingly all the parents interviewed held a theory about the motivation 
EHKLQG WKHLUFKLOG¶VEHKDYLRXUDQGZKDWKDGFDXVHG WKHKHLJKWHQHGHPRWLRQV
7KHSDUHQWV¶WKHRULHVIHOOLQWRVL[WKHPDWLFJURXSVWKHDXWRQRP\DQGDJHQF\RI
the child, to be antagonistic, desire for attention, desire to succeed, a sense of 
fairness and an initially hidden root cause.  
 
Although the concepts of autonomy and agency are very similar there did 
emerge from the interviews a distinction between them. The examples below 
show how parents felt their child was usurping their independence and self-
sufficiency as a person (i.e. their autonomy): 
some nights she wants to go to bed and some nights she 
GRHVQ¶WTranscript 1) 
 
she wants to go out on her own to the shop (Transcript 2) 
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KEY: Level III codes  Level II codes  Level I codes 
 
FACTORS BEING JUDGED  
 
 
 
 
 
 
     &KLOG¶V0RWLYDWLRQ 
 
autonomy and agency 
 
&KLOG¶VDJHQF\FRGH)&KLOG¶VDXWRQRP\&RGH000 
 
 
to be antagonistic 
 
Antagonistic behaviour by child (code VVV) 
 
 
desire for attention 
 
&KLOG¶VSULRULW\FRGH32XWFRPHFRGH9 
 
 
desire to succeed 
 
Feeling frustrated (code XXX) 
 
 sense of fairness  Equality with peers (code SSS) / Relationship with Peers (codeE4) 
 
 
Hidden root causes 
 
Unknown reasons (code NNN) 
 
Presenting Behaviour 
 
 
Level of distress 
 
3DUHQW¶VPHDVXUHRIHPRWLRQFRGH777 
 
 
&KLOG¶VQRUPDO
temperament 
 
Normal temperament (code A) 
 
 
Ability to control 
behaviour 
 
Ability to control behaviour (code P4) 
 
3DUHQW¶V3ULRULWLHV 
 
Following a routine 
 
Fine grain sequence (code L)  
  
Time schedules 
 
3DUHQW¶VSULRULWLHVFRGH07LPHVFKHGXOHFRGH8 
  
Financial Commitments 
 
Pressure felt by parents (code Q4) 
 
Fulfilling Parental 
Responsibilities 
 Meeting basic needs  Ability to fulfil parental responsibility (code SS) / Doing the 
right thing (Code DDD) 
  
Keeping child safe 
 
Protecting child (code CC) 
  
Teaching acceptable 
behaviour 
 
3DUHQW¶V VWUDWHJLHV FRGH <  7HDFKLQJ PRUDOV &RGH
CCC) 
 
Context 
 
Location 
 
Location (code Q4) 
  
Having support 
 
Joint or shared resources (code WW) / Joint responsibility 
(Code K) 
   
Presence of other people (code R4) 
 
&KLOG¶V3K\VLRORJ\ 
 
Possible hormone 
changes 
 
Physiological changes (code C4) 
  
Feeling scared or 
anxious 
 
&KLOG¶VIHHOLQJVFRGH%%% 
  Physiological triggers  3DUHQW¶V WKHRU\ DERXW WULJJHUV FRGH <<< 3K\VLRORJLFDOtrigger (code S4) 
 
&KLOG¶V6WDJHRI
Development 
 Being aware  &KLOG¶VVWDJHRIGHYHORSPHQWFRGH=== 
 
Figure 4-2: A diagram representing Level II & Level III codes for Factors Being Judged 
with selected examples of Level I codes 
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The following examples show how parents felt their child was making their own 
choices and decisions (i.e. agency) 
she decided she was going to lie down on the floor and 
sulk (Transcript 1) 
 
VKHGLGQ¶WZDQWWRSXWKHUMHDQVRQDQGWKRXJKWWKDWDZD\
of avoiding this would be to lie on the floor (Transcript 1) 
 
Or at least the child thinks they are making their own decisions: 
LI , FDQ JHW KHU WR WKLQN LW¶V her idea it works a lot better 
(Transcript 1) 
 
C likeVWRIHHOOLNHVKH¶VLQFRQWURO7UDQVFULSW2) 
 
Linked to agency is the theme of antagonism as a cause for the encounter with 
their child. This was only discussed by the parents of the older child and seems 
to show a growing desire by the child to impose their will on the world. Excerpts 
from the transcripts include: 
VKHGRHVZDQWPHWRKHDUZKDWVKH¶VGRLQJEHFDXVHVKH
REYLRXVO\ ZKDW D UHDFWLRQ«,¶YH QRWLFHG ZLWK & WKDW VKH
gets really really angry she wants me to bite back at her 
(Transcript 2) 
 
6KHNQRZVKH¶VRYHUVWHSSLQJ WKHPDUNDQGVKHZDQWV WR
GUDZDUHDFWLRQLWIHHOVOLNHVKHZDQWVPHWRJHWFURVVLW¶V
DOPRVW OLNH XQWLO ,¶YH JRW FURVV DV ZHOO VKH¶V QRW VDWLVILHG
(Transcript 3) 
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Gaining the attention of their parents was also discussed as a motivating factor 
for the heightened emotion: 
you know she wants you to go over and give her a cuddle 
DQG SLFN KHU XS \HDK , WKLQN LW¶V D ORW DERXW DWWHQWLRQ
(Transcript 1) 
 
VKH¶VILJKWLQJIRUDWWHQWLRQVRPHWLPHVDQd like I say I have 
got four and it is quite hard to give her individual time 
(Transcript 2) 
 
Another theory held by parents regarding the underlying motivation behind their 
FKLOG¶V EHKDYLRXU DUH IHHOLQJV WULJJHUHG GXH WR D GLIILFXOW\ WKH FKLOG LV
experiencing at trying to succeed at something: 
she does have frustration when she wants to do something 
DQGLW¶VQRWSRVVLEOHWRGRWKDWDWWKDWWLPH (Transcript 1) 
 
say she was doing something like homework and she just 
FRXOGQ¶W GR LW DQG VKH JRW UHDOO\ UHDOO\ Oike angry with 
herself (Transcript 2) 
 
VKHGRHVQ¶W OLNHWRDGPLWWKDWVKH¶VZURQJ (Transcript 3) 
 
Interestingly an underlying sense of fairness as a motivational factor was also 
only discussed by parents of the older children. This theme related to a sense of 
fairness in relation to being equal with their peers: 
I think she just wants to be like her friends all she wants to 
be is like her friends (Transcript 2) 
or a sense of fairness in relation to the relationship the child has with their 
siblings: 
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VKH¶V FRPSHWLQJ WKH ZKROH WLPH VKH¶V DOZD\V VD\LQJ \RX
let J do this you let J do that (Transcript 2) 
 
Finally parents also described hidden causes for the distress. This 
encapsulated either the reason for the emotional distress was hidden from the 
child 
I really GRQ¶WWKLQNKHFDQVHHZKDWLWLVKHMXVWNQRZVWKDW
KH¶VXSVHW7UDQVFULSW 
Or how even though the parents knew something was causing the heightened 
emotion the reason for this may not be immediately apparent: 
\RX KDYH D JXW LQVWLQFW WKDW VRPHWKLQJ¶V Eothering them 
and it may take days to come out (Transcript 3) 
 
4.4.3 Presenting Behaviour 
7KH VHFRQG FDWHJRU\ ZLWKLQ µ)DFWRUV %HLQJ -XGJHG¶ LV WKH EHKDYLRXU WKDW WKH
child presents to their parent when they are experiencing heightened emotions. 
Within this category three themes emerged from the transcripts the parents 
SHUFHSWLRQ RI WKH OHYHO RI GLVWUHVV EHLQJ IHOW E\ WKHLU FKLOG WKH FKLOG¶V QRUPDO
WHPSHUDPHQW DQG WKH SDUHQWV¶ SHUFHSWLRQ RI WKH FKLOG¶V DELOLW\ WR FRQWURO WKHLU
behaviour. Excerpts from the transcripts in relation to the level of distress 
include: 
VKHKDGWKHELJJHVWWDQWUXP,KDGHYHUVHHQ«VKHMXVW flew 
into this massive rage and went stomping upstairs 
slammed the bedroom door (Transcript 2) 
 
initially she just oh paddy she blows up her arms go up in 
WKHDLUVKHVWRPSVVKH¶VDOPRVWOLNHDWZR\HDUROGhaving 
a tantrum (Transcript 2) 
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she had the biggest tantrum I have ever seen and urgh she 
stood there and she just like ranting and raving (Transcript 
3) 
 
WKHUHGPLVWFRPHVLWLVDVLIVKH¶VORVWDOO sense of rationale 
\RX FDQ¶W UHDVRQ ZLWK KHU«VKH¶V DOPRVW OLNH VRPHRQH
demented you know it sounds extreme but it is (Transcript 
3) 
 
3DUHQWV ZHUH DEOH WR FRPSDUH WKLV EHKDYLRXU WR WKHLU FKLOG¶V QRUPDO
temperament: 
,¶G VD\ WKDW VKH¶V JHQHUDOO\ TXLWH FDOP«, do think my 
daughter is relatively well behaved (Transcript 1) 
 
6KH¶VDOZD\VEHHQDKDSS\Fhild (Transcript 2) 
 
7KH WKLUG WKHPHZKLFKHPHUJHGZDV WKHSDUHQWV¶SHUFHSWLRQRIKRZZHOO WKHLU
child could control their emotion and behaviour: 
, GRQ¶W WKLQN VKH UHDOLVHV VKH¶V GRLQJ WKDW EXW«VKH FDQ¶W
KHOSLW«VKHNQRZVVKH¶VGRLQJLWEXWVRPHWLPHVVKHFDQ¶W
stop it (Transcript 3) 
 
+HGRHVQ¶WNQRZKRZWRH[SUHVVLW7UDQVFULSW 
 
4.4.4 3DUHQWV¶ Priorities 
An interesting category that emerged in relation to the factors that the parents 
judged was their priorities. Parents discussed how they felt it was important to 
prioritise following a routine or keep to a time schedule: 
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LW¶VTXLWHLPSRUWDQW, OHDYHWKHKRXVHZLWK+RQWLPHHYHU\
morning because obviously I need to get to work myself 
and I need to get H into nursery (Transcript 1)  
Parents also described pressures they experienced and which they felt a 
necessity to take into account when making judgements: 
as an adult yRX¶YH JRW WKLQJV \RX KDYH WR GR«making 
decisions aboXW ILQDQFLDO FRPPLWPHQWV WKDW ZH¶YH JRW
WKHUH¶Vgoing to be sacrifices to make (Transcript 1) 
 
4.4.5 Fulfilling Parental Responsibilities 
/LQNHG WRSDUHQWV¶SULRULWLHV LV WKH WKHPHRI)XOILOOLQJ3DUHQWDO5HVSRQVLELOLWLHV
All parents described how meeting their FKLOG¶VEDVLFQHHGZDVDSULRULW\ZKLFK
included keeping their child safe from perceived danger. Examples from the 
transcripts include: 
\RX ZRUU\ WKDW \RX¶UH JRLQJ WR EH ODWH \RXU FKLOG¶V QRW
going to get any breakfast and I think that gives added sort 
of pressure to the situation (Transcript 1) 
 
,¶PSUREDEO\TXLWHSURWHFWLYHRIKHUDVZHOO VR , WU\QRW WR
expose her to situations where she might get upset or 
distressed (Transcript 1) 
 
I want her to be safe yRX¶YH JRW WR ILQG WKDW EDODQFH
(Transcript 2) 
 
In addition parents also discussed how they made judgements about whether 
they were instilling in their child acceptable behaviour. Examples include trying 
WRµWHDFKWKHPZKDW¶VDFFHSWDEOH¶7UDQVFULSWRUPRGHOOLQJRUGHPRQVWUDWLQJ
what the acceptable behaviour should be: 
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give H the space to calm down herself (Transcript 1) 
 
,WU\WRJHWKLPWRUHDOLVHZKDWKH¶VDSRORJLVLQJIRUEHFDXVH
LIKHGRHVQ¶WNQRZLWGRHVQ¶WPHDQDQ\WKLQJ7UDQVFULSW 
  
4.4.6 Context 
The context of the encounter was another important factor that parents judged. 
Parents described how the location and whether they had support as being 
LPSRUWDQWZKHQPDNLQJDMXGJHPHQWDERXWKRZWKH\ZRXOGUHDFWWRWKHLUFKLOG¶V
behaviour. Examples from the transcript include: 
when I pick her up from nursHU\«WU\LQJWRGHDOZLWKthat is 
difficult (Transcript 1) 
 
the support of my husband«although my husband works 
quite long hours at least I know he is home every night and 
WKDW¶VJUHDW,FDQPDQDJH (Transcript 1) 
 
4.4.7 &KLOG¶V3K\VLRORJ\ 
The sixth category in relation to factors that parents make a judgement about is 
WKH FKLOG¶V SK\VLRORJ\ LQFOXGLQJ LQ WKH FDVH RI WKH SDUHQWV RI ROGHU FKLOGUHQ
possible hormone changes: 
LW¶VSDUWRIKHUKRUPRQHVFKDQJLQJ«,¶YHQRWLFHGDFKDQJH
LQWKHSDVWVD\VL[PRQWKVVKH¶VYHU\ how can I put it very 
VHQVLWLYHDQG,¶PSXWWLQJLWGRZQWRKRUPRQHVZHOO,¶PVXUH
LW¶VKRUPRQHV¶Transcript 2) 
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Parents also described how they made a judgement about any factors that 
would cause a physiological change in the child that could trigger more 
heightened emotions. For example, feeling scared: 
EHFDXVH VKH¶V VFDUHG DQG VKH GRHVQ¶W XQGHUVWDQG 
(Transcript 1) 
 
the panic sets in which brings out a bit of aggression you 
NQRZ FKLOGLVK DJJUHVVLRQ DQG WKHQ VKH FDQ¶W IRFXV VKH
FDQ¶W OLVWHQ EHFDXVH VKH¶V got herself worked up 
(Transcript 3) 
 
Or feeling tired or hungry: 
if she was tired that ZRXOGPDNHWKHVLWXDWLRQZRUVH«if she 
was dehydrated not drank enough that would obviously 
make the situation worse (Transcript 2) 
 
4.4.8 &KLOG¶V6WDJHRI'HYHORSPHQW 
Finally LWHPHUJHG IURP WKH LQWHUYLHZV WKDW WKHSDUHQWV¶ OHYHORIDZDUHQHVVRI
WKHLUFKLOG¶VVWDJHRIGHYHORSPHQWKDGDQLPSDFWRQWKHMXGJHPHQWVWKH\PDGH
DERXWWKHLUFKLOG¶VEHKDYLRXU([DPSOHVIURPWKHWUDQVFULSWVLQFOXGH 
sometimes you lose the perspective of where they are 
DW«, WU\ DQG KROG RQ WR WKDW and just keep it in 
SHUVSHFWLYH«VKH¶VJHWWLQJ WR WKHVWDJHZKHUH ,FDQ¶WKROG
her hand (Transcript 3) 
 
,WHQGWRIRUJHWVRPHWLPHVWKDWVKH¶VDFKLOG\RXNQRZ,¶P
mouthing back at her sometimes and I think well she is 
only nine and nine year olds think totally different to what 
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us adults do and I think I am guilty of that sometimes 
(Transcript 2) 
 
4.5 3DUHQWV¶ Reactions 
This data related to the behavioural decisions made by parents; in other words 
the reactions they made to the emotionally heightened behaviour they 
encountered in their child. Five Level II codes were generated from this data 
LQFOXGLQJ µ3DUHQWV¶ %HKDYLRXU¶ µGive Comfort / Encouragement¶ µ'LVWDQFLQJ¶, 
µ*LYLQJ &RQVHTXHQFHV¶ DQG µ*XLGLQJ &KLOG WR &RUUHFt Behaviour¶ Figure 4-3 
shows a diagrammatic representation of these codes. Table 4-1 lists the Level I 
data with illustrating examples from the transcripts. 
 
 
Table 4-1: A table showing Level I data for the UHDFWLRQVE\SDUHQWVWRWKHLUFKLOGUHQ¶V
behaviour with selected excerpts from transcripts 
 
3DUHQWV¶%HKDYLRXU 
Model desired behaviour  I apologised to him because I had also got angry 
(Transcript 4) 
Listen to child ,W¶VUHDOO\OLVWHQLQJ7UDQVFULSW 
Staying calm Stay calm around the child (Transcript 1) 
Talk / explain / discuss ,¶YHVDLGWRKHU,NQRZVRPHWKLQJ¶VERWKHULQJ\RXDQG
,DSSUHFLDWHWKDWVRPHWLPHVLW¶VQRWHDV\WRWDONDERXW
it write it down write me a letter write me your points 
give them WR PH DQG«,¶OO WDON \RX WKURXJK ZLWK LW
(Transcript 3) 
Give Comfort / Encouragement 
Comfort them JLYH KHU D KXJ DQG VD\ \RX NQRZ ,¶OO KHOS \RX
(Transcript 3) 
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Use encouraging words I would always use sort of encouraging words and try 
and explain the situation (Transcript 1) 
Offer rewards , VDLG RK WKDW¶V UHDOO\ IDQWDVWLF DQG JDYH KHU ORWV RI
praise and that seemed to obviously help (Transcript 
2) 
Distancing 
Walk away I usually leave her to get on with her with it walk away  
and go and get myself dressed (Transcript 1) 
Watch from a distance :HREYLRXVO\NHHSDQH\HRQKHUWRPDNHVXUHVKH¶V
alright (Transcript 1) 
Ignore , LJQRUHKHUWKDW¶VULJKW, LJQRUHKHUDQGWKHQVKHZLOO
calm down (Transcript 2) 
Give child time to calm down I find the best thing to do is to just say right I know 
ZKDW ,¶P WDONLQJDERXW ,¶PJRLQJ WR OHDYH\RX IRU ILYH
minutes have a think about it and when you are ready 
DQG ZKHQ \RX KDYH FDOPHG GRZQ ,¶OO FRPH EDFN LQ
(Transcript 3) 
Remove child from situation It gets to the point where I have to send him to his 
room (Transcript 4) 
Giving Consequences 
Shout back ,¶PVSLHOLQJRII7UDQVFULSW 
Punish / loss of privileges I find I take things away things she really likes 
(Transcript 2) 
Guiding Child to Correct Behaviour 
Break down task ZKDW,¶YHVWDUWHGGRLQJDFWXDOO\«,¶OOJHWKHURXWRIWKH
room first and then as we are going out of the door I 
find it much easier to put her coat on at that point so 
ZKHWKHUWKDW¶VEUHDNLQJLWGRZQ7UDQVFULSW 
Distraction try to distract her maybe with her books that tends to 
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work quite well (Transcript 1) 
Physically guide child Try to encourage her to take her pyjamas of and to 
JHWGUHVVHGZKHWKHUWKDW¶VDELWE\KHUVHOIRUZLWKDELW
of help from us (Transcript 1) 
Give them a choice ,¶YHVDLG,¶OODVN\RXRQFHDQG LI\RXGRQ¶WGR LW WKHUH
will be consequences (Transcript 3) 
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KEY: Level I codes  Level II codes  Level III codes 
Behavioural decisions made by parents 
 
3DUHQW¶V
reaction 
 
3DUHQW¶VEHKDYLRXU 
 Model desired behaviour 
   Listen to child 
   Staying calm 
   Talk / explain/ discuss 
  
Give comfort / 
encouragement 
 Comfort them 
   Use encouraging word 
   Offer rewards 
  
Distancing 
 Walk away 
   Watch from a distance 
   Ignore 
   Give child time to calm 
down 
   Remove child from 
situation 
  Giving 
consequences 
 Shout back 
   Punish / loss of privileges 
  
Guiding child to 
correct behaviour 
 Break down task 
   Distraction 
   Physically guide child 
   Give them a choice 
 
Figure 4-3: A diagram representing Level II & Level III codes for the behavioural 
decisions made by parents with selected examples of Level I   
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4.6 Summary 
Interpretative analysis of the data reveals three clear paradigms that are 
occurring during a parents encounter with their child during times of heightened 
emotions. There was little disparity between the parents in their perception of 
the influence these paradigms made to the judgements they were making 
although there were differences between the interviews about which factors had 
influenced them. These paradigms appear to be illustrating a process that 
parents undertake in relation to the judgements they make when trying to make 
VHQVHRI WKHLU FKLOG¶V EHKDYLRXU7KLVSURFHVV Ls illustrated in Figure 4.4. One 
theme that appeared to be emerging from the data was that of time but 
unfortunately due to the constraints of this study it was not possible to explore 
this further. 
 
7RSURYLGHFODULW\ZLWKUHJDUGWRDERXWSDUHQWV¶SHUFHSWions of the judgements 
WKH\DUHPDNLQJDERXWWKHLUFKLOG¶VEHKDYLRXUWKHUHLVDQHHGIRUVRPHIRUPRI
theoretical framework. The following chapter will review some of the theories 
which may usefully underpin this process
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Figure 4-4 A diagram showing the conceptual framework which illustrates the process made by parents when making judgements about their 
FKLOG¶VEHKDYLRXU 
Factors 
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Judgement 
Ideals 
Quality of 
Relationship 
with Child 
Knowledge 
Experiences 
Factors Being 
Judged 
3DUHQW¶s Reaction 
3DUHQW¶V0RRG 3DUHQW¶V3ULRULWLHV 
Fulfilling Parental 
Responsibilities 
Presenting Behaviour 
Location 
&KLOG¶V3K\VLRORJ\ 
&KLOG¶V6WDJHRI
Development 
&KLOG¶V0RWLYDWLRQ 
Guiding child to 
correct behaviour 
Giving 
consequences 
Distancing 
Give comfort / 
encouragement 
3DUHQW¶s behaviour 
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5   The Second Literature Review 
5.1 Introduction 
During the process of interpretative analysis an observation was made that 
ZKHQSDUHQWVDUHGHDOLQJZLWKWKHLUFKLOG¶VIUXVWUDWLRQVDQGDQJHUWKH\HQJDJHLQ
an interaction with the child and when the parent decides to engage in this 
interaction they are already making judgements about WKHLU FKLOG¶V EHKDYLRXU
As illustrated in the above chapter, the judgements that a parent makes are 
dependent on what factors are presented to the parent at the stage of initiation 
of the interaction. Illustrated are the possible factors that influence paUHQWV¶
judgement, possible factors that parents make a judgement on and possible 
reactions by parents. Inevitably these factors are variable and may change over 
time.  
 
The social psychological process of mental representations in social 
judgements is a useful framework for providing an explanation as to why some 
factors are more influential than others. Forgas (1992) states the research in 
social judgement and decision-making is overwhelming but there is very little 
conceptual integration within the literature.  With the aim of not becoming too 
entrenched in these numerous theories and models and to provide a degree of 
clarity through this second part of the literature review, this chapter will draw on 
just some of the major models or concepts taken from the theories of social 
cognitive psychology which are felt to best provide an insight and understanding 
to the process illustrated in Figure 4-4 expounding the conceptual framework 
presented in the Interpretative Analysis chapter. Figure 6-1 combines an 
illustration of the social psychological process of mental representations in 
social judgements and the three higher order categories from the conceptual 
framework which emerged from the data. 
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Table 5-1 A diagram illustrating the theoretical framework underpinned by social cognitive theories of the process made 
E\SDUHQWVZKHQPDNLQJMXGJHPHQWVDERXWWKHLUFKLOG¶VEHKDYLRXUZLWKUHIHUHQFHPDGHWRWKHKLJKHURUGHUFDWHJRULHVWKDW
emerged from the interpretative analysis
Principles of 
accessibility 
Implicit 
Memory 
how accessible 
information 
influences a 
judgement 
depends on how 
it is used 
Experiential Information Evaluative Judgements 
B
ehavio
u
ral D
ecisio
n
 
Factors 
Being 
Judged 
Information that comes to mind 
at a given point in time 
Mental representation of the 
FKLOG¶VEHKDYLRXU INFORMS DETERMINES 
Relevance 
WRSHUVRQ¶V
current 
situation 
3HUVRQ¶V
Goals 
Factors Influencing Judgement 3DUHQW¶VReaction 
Affective 
Response 
Processing 
Fluency 
Representation of 
the target versus 
representation of the 
standard 
Inclusion / 
exclusion 
model 
Temporary 
versus Chronic 
accessibility 
Context 
Sensitivity 
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The models and concepts that most usefully elucidate the process of mental 
representations in social judgements are discussed under the following 
sections: 
x The Accessibility Principle 
x Evaluative Judgement 
x Experiential Information 
 
5.2 The Accessibility Principle 
In social cognition theory a core principle of how we make judgements is that 
judgements are based on not only the new information being presented at that 
time but also information retrieved from memory. The Accessibility Principle 
theorises that our mental constructs of the world are based on the information 
from memory that is most accessible at that point in time (Schwarz, 2009). 
Research has shown that when people are asked to make a judgement they 
rarely retrieve all possible relevant information from memory (Schwarz). Often 
the information that is most likely to come to mind is that which is most 
PHDQLQJIXOO\UHODWHGWRWKHSHUVRQ¶VJRDOVDQGFXUUHQWVLWXDWLRQ 
 
The Accessibility Principle also suggests other factors which influence the 
DFFHVVLELOLW\ RI LQIRUPDWLRQ LQFOXGLQJ WKHHIIHFW RI µWHPSRUDU\ DFFHVVLELOLW\¶ DQG
µFKURQLF DFFHVVLELOLW\¶ $V 6FKZDU] H[SODLQV µLQIRUPDWLRQ ZDV UHQGHUHG
temporarily accessible by a preceding task or by characteristics of the question 
asNHG¶SIRUH[DPSOHDQHDUOLHUH[SRVXUHWRWKHQHZVZLWKDVWRU\RIWKH
same or similar topic. Information that is chronically accessible will come to 
mind independent of contextual influences; for example, persons who have 
gone through a divorce may always consider marital-status related information 
when making a judgement about their lives (Higgins, 1996). 
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In relation to the conceptual framework described in the Interpretative Analysis, 
the Accessibility Principle can provide a valuable insight to explain why some 
IDFWRUVLQIOXHQFLQJSDUHQWV¶ MXGJHPHQWDUHPRUHDFFHVVLEOHWKDQRWKHUVWKDW LV
WKH SDUHQWV¶ JRDOV WKH UHOHYDQFH WR WKHLU FXUUHQW VLWXDWLRQ DQG ZKHWKHU WKH
LQIRUPDWLRQ LV WHPSRUDULO\ RU FKURQLFDOO\ DFFHVVLEOH )RUH[DPSOH WKHSDUHQWV¶
goal could be that their child has eaten breakfast, it is relevant to the current 
situation because they are going out soon; and on the news that morning there 
was an article about the importance of children eating a healthy breakfast 
(temporary accessibility).  
 
However, there is another facet to the Accessibility Principle which is also useful 
in helping to explain the conceptual framework that has emerged from the data 
of this current study and that is context sensitivity. Schwarz (2009) discusses 
how the context influences which attributes of the general 
category come to mind and are used in forming a 
representation of the target. This context sensitivity of 
accessible knowledge facilitates meaningful interaction 
with the environment (p.124) 
This relates WR WKHKLJKHURUGHUFDWHJRU\RI µ)DFWRUV%HLQJ-XGJHG¶ LQ WKDW WKH
context influences which factors being judged come to mind and are used in 
IRUPLQJDUHSUHVHQWDWLRQRIWKHFKLOG¶VEHKDYLRXUWKXVWKLVFRQWH[WVHQVLWLYLW\RI
accessible knowledge facilitates meaningful interaction with the child. 
 
The accessibility of information is not, however, the whole story in explaining 
the mental representations or mental constructs made about the attributes 
EHLQJMXGJHGLQWKHFDVHRIWKLVVWXG\DFKLOG¶VEHKDYLRXr. According to social 
cognitive theories how this information is used is also crucial in understanding 
how mental constructs are formed. The ideas underpinning the concepts of 
evaluative judgements and experiential information can usefully be drawn upon 
to explain how information is used in forming mental constructs or judgements 
RIDFKLOG¶VEHKDYLRXU 
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5.3 Evaluative Judgements 
Schwarz (2009) explains that evaluative judgements are based on features of 
the target; in the case of this study features of the chiOG¶VEHKDYLRXU,QRUGHUWR
do this parents require two mental representations, a representation of the 
WDUJHW LH WKH FKLOG¶V EHKDYLRXU DV ZHOO DV D UHSUHVHQWDWLRQ RI D VWDQGDUG
against which the target is evaluated. In relation to the interpretative analysis 
data of this study the standard against which the target is evaluated is shown in 
WKHFDWHJRU\RI µ,GHDOV¶ZLWKLQ WKHKLJKHURUGHUFDWHJRU\RI µ)DFWRUV ,QIOXHQFLQJ
-XGJHPHQW¶(LVHUH[SODLQVKRZZLWKLQIRUPDWLRQZKHUHWKHUHLVDOHYHO
of agreement between the two representations then an assimilation effect would 
occur. That is, positive information resulting in a more positive standard of the 
target would result in a more positive judgement of the features of the target.  If 
the information produces disparity between the two representations then a 
contrast effect occurs where positive information resulting in a more positive 
standard of the target results in a more negative judgement of the features of 
the target (Schwarz, 2009). Therefore how information is evaluated can have 
opposite effects depending on how it is used.   
 
6FKZDU]	 %OHVV¶V  LQFOXVLRQH[FOXVLRQ PRGHO VXJJHVWV WKHUH DUH WKUHH
variables which influence how the information is used.  The three variables are 
determined by the evaluator (i.e. the parent) tacitly asking themselves three 
questions:  
x Why does it come to mind?  
x Does it bear on the target?  
x Is it conversationally appropriate to use this information?  
The model assumes that these questions act as filters as to whether the 
information is included or excluded when forming a judgement. 
 
5.4 Experiential Information 
Alongside evaluative judgements the experiential information also impacts on 
how accessible information is used by parents when making a mental 
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representation or MXGJHPHQWRIWKHLUFKLOG¶VEHKDYLRXU3URFHVVLQJIOXHQF\LVDQ
important concept when considering how information is used. Information that is 
familiar is usually easier to process (known as high processing fluency) than 
information that is unfamiliar or novel (Higgins, 1996) Therefore information that 
has high processing fluency is more likely have an input into judgement making 
(Schwarz, 2009). Another consequence of information that is processed more 
fluently is that it is more likely to be accepted as true: 
The feeling of familiarity suggests that one has heard this 
before, so there is probably something in it (Schwarz p131) 
 
Another important concept that contributes to the experiential information which 
effects how information is used when making a judgement is that of the impact 
RI DIIHFW LQ SHRSOH¶V SURFHVVLQJ SUHIHUHQFHV (YLGHQFH VXJJHVWV WKDW SHRSOH
have a tendency to form judgements based on their feelings at that time 
(Forgas, 1992). Therefore, instead of using their mental representation of the 
target to inform the judgement, people can simplify the judgement process by 
XVLQJWKHLUDIIHFWLYHUHVSRQVHWRWKHWDUJHWE\DVNLQJWKHPVHOYHV³+RZGR,IHHO
DERXWWKLV«"´6FKZDU]7KLVLVSHUWLQHQWDVSDUHQWV¶PRRGHPHUJHGDV
a theme within the KLJKHURUGHUFDWHJRU\RIµ)DFWRUV,QIOXHQFLQJ-XGJHPHQW¶ 
 
The final concept to be discussed which contributes to the experiential 
information is that of implicit memory. Implicit memory (sometimes referred to 
as unconscious memory or indirect memory) refers to a form of memory in 
which past experiences aid in the performance of a task without conscious 
awareness or even conscious recollection of these experiences (Rovee-Collier 
HW DO  7KLV UHODWHV WR KRZ SDUHQWV PDNH MXGJHPHQWV DERXW WKHLU FKLOG¶V
behaviour as their past experiences, knowledge, ideals and relationship with 
WKHLU FKLOG DOO ZLWKLQ WKH KLJKHU RUGHU FDWHJRU\ RI µ)DFWRUV ,QIOXHQFLQJ
-XGJHPHQW¶ LQIOXHQFH WKH MXGJHPHQW SDUHQWV PDNH ZLWKRXW FRQVFLRXV
awareness of these memories at that point in time. As Rovee-Collier et al 
explain: 
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An implicit memory simply pops into mind, uncontrollably 
and involuntarily...Its retrieval does not result from a time-
consuming search process and requires no conscious 
capacity (p.11) 
 
5.5 Summary 
7KH FRQFHSWV RI µWKH DFFHVVLELOLW\ SULQFLSOH¶ µWKH SHUVRQ¶V JRDOV¶ DQG µWKH
UHOHYDQFHWRWKHSHUVRQ¶VVLWXDWLRQ¶LQIOXHQFHZKDWLQIRUPDWLRQFRPHVWRPLQGDW
that given point in time. Social cognitive theories also explain that how this 
information is used in judgement making is dependent on how accessible it is. 
Two social-cognitive concepts effecting how information is used are 
µH[SHULHQWLDOLQIRUPDWLRQ¶DQGµHYDOXDWLYHMXGJHPHQWV¶7KXVWKHLQIRUPDWLRQWKDW
comes to a parents mind at that given point in time informs the mental construct 
RU MXGJHPHQW RI WKHLU FKLOG¶V EHKDYLRXU DQG WKLV GHWHUPLQHV WKHLU EHKDYLRXUDO
decision.  
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6 Theoretical Integration: The Grounded Theory 
This chapter presents a summary of the grounded theory emerging from data 
that reflects how pDUHQWVPDNHVHQVHRIWKHLUFKLOG¶VEHKDYLRXUGXULQJWLPHVRI
heightened emotions. The grounded theory offers an explanatory framework 
which will account for the process that parents take when making a judgement 
about the behaviour of their child. This is followed by a discussion relating to 
reliability and validity as well as areas for further development of the study. 
 
6.1 Grounded Theory 
The conceptual framework, as presented in Figure 4-4 and discussed in the 
Interpretative Analysis chapter, shows possible factors influencing judgement, 
possible factors that are judged and possible reactions by parents. The theories 
of social cognition, in particular, mental representations in social judgement is 
useful in providing an explanation as to why some factors appear more 
influential at a particular point in time than others.  
 
The research evidence suggests there are various factors that influence the 
judgement a parent makes when confronted with a display of behaviour from 
their child indicating heightened emotions. The categories of knowledge, 
H[SHULHQFHLGHDOVSDUHQWV¶PRRGDQGUHODWLRQVKLSZLWKFKLOGLPSDFWRQWKHZD\
that parents process the information in order to make a judgement. 
 
The second literature review focused on the social psychological process of 
mental representations in social judgement.  The models and concepts within 
this process highlighted three factors that have a significant bearing on the 
information that comes to a parents mind at the time of the interaction or 
confrontation with their chiOG7KDWLVWKHUHOHYDQFHWRSHUVRQ¶VFXUUHQWVLWXDWLRQ
WKHSHUVRQ¶VJRDOVDQG3ULQFLSOHVRI$FFHVVLELOLW\$Q LPSRUWDQWFRQFHSWRI WKH
Principles of Accessibility is the context of the information. The research 
evidence from this study indicates that the context influences which factors 
EHLQJMXGJHGDUHDFFHVVLEOHLHWKHFKLOG¶VPRWLYDWLRQWKHFKLOG¶VSK\VLRORJ\RU
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WKH SDUHQWV¶ SULRULWLHV HWF ,PSRUWDQWO\ LW LV how this information is used that 
LQIRUPV WKH PHQWDO UHSUHVHQWDWLRQ RI WKH FKLOG¶V EHKDYLRur which ultimately 
determines the behavioural decision made by parents. 
 
7KH RULJLQDO DUHD RI LQWHUHVW ZDV KRZ SDUHQWV PDNH VHQVH RI WKHLU FKLOG¶V
behaviour. From this study a possible explanation has emerged that through the 
process of forming a mental representation parents make a judgement about 
WKHLUFKLOG¶VEHKDYLRXU7KHVRFLDOFRJQLWLYHSURFHVVLQJVWUDWHJ\DGRSWHGLVWKDW
the information that comes to mind at the point in time when parents interact 
with their child informs the mental representation RIWKHFKLOG¶VEHKDYLRXUZKLFK
determines the behavioural decision made by parents. 
 
6.2 Further development of the study 
Although interesting findings were made the scope of this study is limited due to 
the small sample size. Although a local theory has been generated about the 
processing strategy that parents adopt when making judgements about their 
FKLOG¶VEHKDYLRXUGXULQJ WLPHVRIKHLJKWHQHGHPRWLRQV WKHVWXG\QHHGV WREH
expanded to include data from a larger sample of parents to provide further 
validation.  
 
Following the analysis of the data a second literature review was undertaken 
focusing on a social psychological process of making social judgements. The 
research on this area is vast with little integration within the literature. A further 
study focusing on the judgements that parents make when their child is 
emotionally distressed rather than the broader original focus of how parents 
PDNHVHQVHRI WKHLUFKLOGUHQ¶VEHKDYLRXUGXULQJ WLPHVRIKHLJKWHQHGHPRWLRQV
may generate data that can more easily navigate through this literature 
providing further elucidation and substantiation to the findings of this present 
study. 
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A theme which was present within the data and also implicit within the 
theoretical framework was that of the effect of time on judgements being made. 
Social cognitive theories determine by their nature that each time a judgement 
is made it will be different to the previous judgement because the factors 
influencing judgement can never be exactly the same. There also appears to be 
this theme running through the data about the importance of the transience of 
time, in other words that the judgements that parents made gradually changed 
over time. Further theoretical sampling would provide an opportunity to explore 
this concept further.  
 
6.3 Conclusions 
The completion of this present study has taken the researcher on a journey that 
has been illuminating, interesting and at times surprising. An initial interest in 
the development of brain guided an initial exploration of the research literature 
in this DUHD 7KH LPSRUWDQFH RI WKH FKLOG¶V UHODWLRQVKLS ZLWK WKHLU SDUHQWV ZDV
clearly evident within the literature and this sparked a curiosity into how parents 
PDNH VHQVH RI WKHLU FKLOG¶V EHKDYLRXU $V WKH VWXG\ SURJUHVVHG LW ZDV
necessary to put to one side the theories and principles about the development 
of the brain as the findings led the researcher into a new field of research 
literature, that of the social psychological process of making social judgements. 
Further developments of this study are now apparent but the author would like 
to give the final words to one of the interviewees who sums up why the study of 
parents and their relationship with their children is ceaselessly fascinating: 
3DUHQWLQJ LV DQ DZHVRPH UHVSRQVLELOLW\ LW¶V WKH XOWLPDWH
responsibLOLW\DQGZH¶UHDOO OXFN\DQGSULYLOHJHG ZH¶YHJRW
that responsibility (Transcript 2) 
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Appendix A ± Preliminary 3DUHQWV¶ Interview Schedule 
 
Section A ± Initial open-ended questions 
1. Can you recall a time when your child was feeling very frustrated and/or angry? Tell me about 
it. 
2. Could you describe the events that led up to him/her feeling this way? What contributed to 
their feelings of frustration and/or anger? 
3. What was the outcome of the behaviour? How was the situation resolved? 
4. What were your actions, how were you involved? 
5. Who else, if anyone, was involved? When was that? How were they involved? 
 
Section B ± Intermediate questions 
1. What were your thoughts and feelings whilst your child was behaving this way? 
:KDWGR\RXWKLQN\RXUFKLOG¶VWKRXJKWVZHUH" 
3. Since then has there been any cause or opportunity to discuss what happened with your 
child? What was the outcome of this? 
4. Tell me abouW KRZ \RX OHDUQHG WR KDQGOH \RXU FKLOG¶V EHKDYLRXU ZKHQ WKH\ DUH IHHOLQJ
frustrated and/or angry. 
+RZLIDWDOOKDYH\RXUWKRXJKWVDQGIHHOLQJVDERXW\RXUFKLOG¶VEHKDYLRXUFKDQJHG" 
$V\RXORRNEDFNRQ\RXUFKLOG¶VEHKDYLRXUDUHWKHUHDQ\RWKHUHYents that stand out in your 
mind? Could you describe it? 
&RXOG\RXGHVFULEHWKHPRVWLPSRUWDQWOHVVRQ\RXOHDUQHGWKURXJKH[SHULHQFLQJ\RXUFKLOG¶V
behaviour whilst they felt frustrated and/or angry? 
 :KDW KHOSV \RX PDQDJH \RXU FKLOG¶V EHKDYLRXU ZKLOVt they are feeling frustrated and/or 
angry? What has been helpful? 
 
Section C ± Ending questions 
1. What do you think are the most important ways to handle a child who is feeling frustrated 
and/or angry? How did you discover them? 
2. Tell me about how your views and actions may have changed? 
3. What advice would you give to another parent whose child is feeling very frustrated and/or 
angry? 
4. Is there anything that you might not have thought about before that has occurred to you 
during this interview? 
5. IVWKHUHDQ\WKLQJHOVH\RXWKLQN,VKRXOGNQRZWRXQGHUVWDQGDFKLOG¶VEHKDYLRXUZKHQWKH\
are feeling frustrated/angry better? 
 
Then substitute angry/frustrated for happy/excited. 
Final question: Is there anything that you would like to ask me about in relation to this study? 
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Appendix B ± Recruitment Letter 
 
Hello 
 
My name is Mel Shirley and I work as an educational psychologist in Northamptonshire. My role 
involves promoting the learning and development of children from 0-19 years of age by working 
with schools, other professionals (i.e. Speech and Language Therapists, Specialist Teachers 
and Community Paediatricians), parents; and of course children. 
 
6LQFH,EHFDPHDSDUHQW\HDUVDJR,KDYHEHFRPHLQFUHDVLQJO\LQWHUHVWHGLQFKLOGUHQ¶V
behaviour when they have heightened emotions. In others words, how a child behaves when 
they are feeling very frustrated or angry. For a child who is aged 2-3 years it might be called a 
³WRGGOHUWDQWUXP´RUIRUDFKLOGZKRLVDJHG-\HDUVVRPHPLJKWFDOOLWD³WHHQDJHVWURS´%XW
I am also interested in how children behave with positive heightened emotions, such as happy 
or excited. 
 
This interest has led me to carry out a research project which links into the Doctorate course in 
Psychology that I am currently undertaking at the University of Nottingham. The focus of the 
VWXG\LVWKHZD\WKDWSDUHQWVPDNHVHQVHRIWKHLUFKLOG¶VEHKDYLRXUGXULQJWLPHVRIKHLJKWHQHG
HPRWLRQV,DPLQWHUHVWHGLQILQGLQJRXWKRZSDUHQWVXQGHUVWDQGDQGSHUFHLYHWKHLUFKLOG¶V
behaviour or if iWLVDWDOOSRVVLEOHWRPDNHVHQVHRIDFKLOG¶VEHKDYLRXU 
 
I am looking for parents to interview who have children that fall into one of the following age 
bands: 
2-3 years of age  /  7-9 years of age  /  11-14 years of age. 
The interviews will take up to an hour and will be taped for the purposes of analysis afterwards. 
You are welcome to have a copy of the interview and transcript. Once I have finished the study 
you will be welcome to have a copy of my findings.  
 
,I\RXZRXOGOLNHWRSDUWLFLSDWHWKDW¶V great! You do have the right to withdraw from the study at 
any point, even after the interview has taken place and all details will be kept strictly 
confidential. 
 
You may have further questions or queries and I would be happy to answer them as best as I 
can. Please contact me either via email on     or phone me on 
   (mobile: ). 
 
Sincerest regards 
Mel Shirley 
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Research Project employing quantitative methods: 
A Q-PHWKRGRORJ\VWXG\RISDUHQWV¶FRQVWUXFWLRQVRI
µJRRG¶SDUHQWLQJ 
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ABSTRACT 
 
This study used Q methodology to explore how parents construct the notion of 
µJRRG¶SDUHQWLQJ7KHXQLTXHQHVVRIWKLVVWXG\LVWZR-fold. First is the focus on 
ZKDWSDUHQWVSHUFHLYH WREH µJRRG¶SDUHQWLQJDQG WKHVHFRQG LV WKHXVHRI4-
methodology. Parenting is a complex process combining a consistent, stable 
and caring environment. Compelling evidence from the fields of child 
PDOWUHDWPHQW DQG DOVR QHXURSV\FKRORJ\ HPSKDVLVHV WKH LPSRUWDQFH RI µJRRG
HQRXJK¶ SDUHQWLQJ RQ FKLOGUHQ¶V GHYHORSPHQW HVSHFLDOO\ GXULQJ WKH HDUO\ 
IRUPDWLYH\HDUVRIDFKLOG¶VOLIH7KHUHLVDVWURQJSROLWLFDODJHQGDWKDWXQGHUSLQV
both National Government policy and Local Authority practice in relation to 
helping parents strengthen their parenting skills. The literature review shows 
that even though the desire to be a parent may be instinctive the need for being 
taught the knowledge, understanding and practice to help develop skills in 
parenting is also important. 
 
Q-PHWKRGRORJ\ µSURYLGHV UHVHDUFKHUV ZLWK D V\VWHPDWLF DQG ULJRURXV
quantitative means IRU H[DPLQLQJ KXPDQ VXEMHFWLYLW\¶ 0F.HRZQ 	 7KRPDV
1988 p.5). Yet it retains a social-constructionist stance which underpins this 
study ± each individual is unique and will construct meanings about the world 
differently. This study uses Q-methodology to examine how parents who access 
WKH&KLOGUHQ&HQWUHVLQ:HOOLQJERURXJKYLHZµJRRG¶SDUHQWLQJ%\-person factor 
analysis of the Q-sorts of 51 parents suggests they hold three main viewpoints 
RQµJRRG¶SDUHQWLQJ 
1) Freedom to Grow 
2) Teamwork 
3) Demonstrative 
Detailed discussion of these viewpoints is made. Conclusions are drawn on the 
use of Q-methodology and possible further developments of the study are 
made. 
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1 Introduction 
1.1 Theoretical Sensitivity and Reflexivity ± personal and professional 
experience 
Although it is unusual to find this section included in a quantitative research 
VWXG\ LW ZDV GHHPHG WR EH D XVHIXO DGGLWLRQ GXH WR WKH DXWKRU¶V DSSURDFK WR
research being grounded within a social-constructionist epistemology. 
Fundamental to this DSSURDFK LV WKHQRWLRQ WKDW µKXPDQH[SHULHQFH LQFOXGLQJ
SHUFHSWLRQ LV PHGLDWHG KLVWRULFDOO\ FXOWXUDOO\ DQG OLQJXLVWLFDOO\¶ DQG KRZ ZH
make sense of our experiences is a manifestation of these elements (Willig, 
2000 p7). Thus each individual is unique and will construct meanings about the 
world differently. The purpose of exploring the role of the author is to make 
explicit WKH DXWKRU¶V FRQWULEXWLRQ WR WKH FRQVWUXFWLRQ RI PHDQLQJV PDGH
throughout the research process.  
 
This research has evolved from a curiosity in parenting developed primarily as 
SDUW RI WKH DXWKRU¶V SURIHVVLRQDO SUDFWLFH DQG H[SHULHQFH DV DQ HGXFDWLRQDO
psychologist; but also from the DXWKRU¶VRZQexperience of being a parent to two 
young children. The author has been both a first-hand witness and a third-hand 
witness to the experience of being a parent.  
 
The ensuing chapters will provide a review of relevant research literature which 
will be followed by a description of the research methodology and procedures 
for data collection and analysis. Chapter 5 will provide an interpretative 
description of the results. Chapter 6 will discuss the findings and any 
implications in the light of the issues raised in the literature review. The final 
chapter will draw together conclusions made. 
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 Review of the Literature  
The literature review will draw on material on the following areas: 
x The political background 
x 7KHLPSRUWDQFHRIµJRRG¶SDUHQWLQJRQFKLOGUHQ¶VGHYHORSPHQW 
x :KDWLVµSDUHQWLQJ¶" 
x The importance of the Early Years 
x ParentingµLQVWLQFW¶YHUVXVµWDXJKW¶ 
x Existing research 
 
2.1 The political background 
Parents are the most profoundly important people in the 
world for babies, children and younger children and remain 
hugely significant to children as they grow up. Good 
parenting iV FUXFLDO IRU FKLOGUHQ¶V RXWFRPHVDQG FDQ SURWHFW
them against other disadvantages (DCSF, 2010 p.56). 
 
7KHWRSLFRIµJRRGSDUHQWLQJ¶KDVQHYHUVHHPHGWRFDSWXUHVXFKLQWHUHVWLQWKH
arena of the media and politics than it does today. The Children Act (1989) 
outlined the principles of how children should be treated under the law. 
6XEVHTXHQWO\DSHUVRQ¶VFDSDELOLW\WRSDUHQWVXFFHVVIXOO\KDVEHHQDWWKHKHDUW
of many government policies and published papers and reports. A report 
published by the Department for Education and Skills (2003; p.10) states: 
The government is committed to ending child poverty, 
tackling social exclusion and promoting the welfare of all 
children so that they can thrive and fulfil their potential as 
citizens throughout their lives. 
 
The SXEOLFDWLRQ RI µ(YHU\ &KLOG 0DWWHUV¶ 'I(6  EURXJKW QHZ UHIRUPV
requiring local authorities to bring together in one place services for children 
structured around five outcomes for children and young people: 
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x Being healthy (enjoying good physical and mental health and living a 
healthy lifestyle) 
x Staying safe (being protected from harm and neglect) 
x Enjoying and achieving (getting the most out of life and developing the 
skills for adulthood) 
x Making a positive contribution (being involved with the community and 
society and not engaging in anti-social or offending behaviour) 
x Economic well-being (not being prevented by economic disadvantage 
from achieving their full potential in life) 
 
2XWFRPHV IROORZLQJ WKH SXEOLFDWLRQ RI µ(YHU\ &KLOG 0DWWHUV¶ LQFOXGH WKH
SXEOLFDWLRQRIµ7KH&KLOGUHQ¶V3ODQEXLOGLQJEULJKWHUIXWXUHV¶ZKRVHDLPLQFOXGHG
WR µVWUHQJWKHQ VXSSRUW IRU DOO IDPLOLHV GXULQJ WKH IRUPDWLYH \HDUV RI WKHLU
FKLOGUHQ¶V OLYHV¶ '&6)  S ,Q  WKH JRYHUQPHQW HVWDEOLVKHG D
3DUHQWV¶ 3DQHO FRQVLVWLng of 40 parents from a wide range of social 
backgrounds to advise the Government at the early stage of policy 
development. There are currently 3,500 Parent Support Advisors (PSAs) funded 
by Local Authorities (there are many more which are employed through 
LQGLYLGXDO VFKRROV ZKR µZRUN ZLWK SDUHQWV WR KHOS LPSURYH EHKDYLRXU DQG
attendance, overcome barriers to learning and increase the numbers of parents 
DFWLYHO\ LQYROYHG LQ WKHLU FKLOG¶V HGXFDWLRQ¶ '&6)  S %\ WKH HQG RI
2010 there will be 3,500 &KLOGUHQ&HQWUHVRSHQSURYLGLQJµDUDQJHRILQWHJUDWHG
services for children and families, including advice and information, family and 
SDUHQWLQJVXSSRUWDQGDFFHVV WRKHDOWKVHUYLFHVDQGFKLOGFDUH¶ '&6)
p.42)  
 
Underlying all of these strategies and policies is the aim to help mothers and 
fathers strengthen their parenting skills (DCSF, 2010). One outcome of the 
investment from the Government is for local authorities to have two parenting 
experts, who together with the National Academy for Parenting Practitioners, 
help to train those working with children and families and deliver evidence-
based parenting programmes. Parenting programmes are structured 
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interventions to help support parents and improve parenting practices. 
Examples of parenting proJUDPPHV LQFOXGH µ3DUHQWV $OWRJHWKHU /HQGLQJ
Support (PALS), the Solihull Approach Parenting Programme, the Quinn 
Parenting Programme and the Webster-Stratton Parenting Programme. These 
are all evidence-based parenting programmes in that research and evaluation 
has been undertaken to demonstrate their effectiveness (see Kane et al. (2007); 
Patterson et al (2004); Bateson et al (2008)). 
 
The aim of all parenting programmes is to support parents and to change 
parenting practice (Kane et al, 2007) so that parents are enabled to become 
µJRRG¶SDUHQWV 
 
2.2 7KHLPSRUWDQFHRIµJRRG¶SDUHQWLQJRQFKLOGUHQ¶VGHYHORSPHQW 
Children have never been very good at listening to 
their elders, but they have never failed to imitate them. 
They must, they have no other models. (James 
Baldwin 1924-87 cf. Buchanan & Hudson (2000) 
(p.17)) 
 
There are two reasons as to why there is currently so much interest in the 
impact of parenting on child development. The first are the conclusions drawn 
from studies looking at circumstances and underlying reasons behind child 
abuse and child cruelty. There is compelling evidence showing that parents who 
maltreated their own children were themselves maltreated as a child; although 
there is also a consensual acceptance that being maltreated as a child does not 
predetermine becoming a perpetrator themselves (McKinsey-Crittenden 2008). 
Through their vast clinical practice, both Robinson (2003) and McKinsey-
Crittenden (2008) have drawn the conclusion that the capability that a mother 
and father have to be a good enough parent is highly influenced by the 
experiences that they had as a child.  
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Coinciding with this awareness are advances in neuroscience and 
neuropsychology which have revealed that actions by parents and other adults 
can have a fundamental eIIHFWRQDFKLOG¶VGHYHORSLQJEUDLQRelationships and 
interactions with adults is a key factor during the critical periods of brain 
development (Healy, 1987; Gerhardt, 2004). Longitudinal studies have shown 
that the quality of the parent-child relationship appears to directly impact on the 
FKLOG¶V HPRWLRQDO VHFXULW\ VHQVH RI VHOI DQG HYHQ FRJQLWLYH GHYHORSPHQW
(Sroufe et al 2005). As Sunderland (2006) writes: 
It is both awesome and sobering to discover that 
some common parenting techniques can have a 
direct effect on the wiring and long-term chemical 
EDODQFHLQFKLOGUHQ¶VEUDLQVS 
 
2.3 :KDWLVµSDUHQWLQJ¶" 
3DUHQWLQJ LV DQ DZHVRPH UHVSRQVLELOLW\ LW¶V WKH
XOWLPDWH UHVSRQVLELOLW\ DQG ZH¶UH DOO OXFN\ DQG
privileged ZH¶YHJRW WKDWUHVSRQVLELOLW\TXRWHIUom a 
participant in a study completed by Shirley (2009)) 
 
It is obvious to say that a person becomes a parent when he/she has a baby. 
+RZHYHU µKDYLQJDEDE\¶DQG µEHFRPLQJDSDUHQW¶DUHHVVHQWLDOO\ WZRGLIIHUHQW
SHUVSHFWLYHV RI D FRPPRQ HYHQW µ+DYLQJ D EDE\¶ LV WKH HQG SURGXFW RI D
SUHJQDQF\ ZKHUHDV µEHLQJ D SDUHQW EULQJV ZLWK LW DOO WKH UHVSRQVLELOLW\
associated with the care and protection of a new, vulnerable human being who 
when born is at the threshold of his or her life. The experiences a child receives 
DIWHU ELUWK DUH WKRVH WKDW ZLOO KHOS VKDSH LWV IXWXUH¶ 5RELQVRQ  S
6FKRQNRII	3KLOLSVGHVFULEHWKHDELOLW\WRSDUHQWDVWKHDGXOW¶VDELOLW\WR
LQWHUSUHW DQG DGMXVW WKHLU EHKDYLRXU DQG UHVSRQG DSSURSULDWHO\ WR WKHLU EDE\¶V
bids for attention, moods and states, expressions of interest and efforts to 
communicate their needs.  
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An essential component to parenting is the love that parents give to their baby. 
5RELQVRQ  GHVFULEHV µORYH LQ DFWLRQ¶ DV D G\QDPLF DQG GHPDQGLQJ
process between parent and baby which requires the parent to be: 
x Sensitive to the methods of communication  
x (PRWLRQDOO\µDYDLODEOH¶IRUWKHEDE\ 
x Able to spend time attending to the physical needs and providing 
additional stimulation through play and playful experiences 
x Sensitive to the need for rest and quiet times, for safety and routine, for 
warmth ± both physical and emotional (p.9) 
 
Bowlby (2007) proposes that both the quality and quantity of time and attention 
parents give to children has a correlation on the health, happiness and self-
UHOLDQFH RI DGROHVFHQWV DQG \RXQJ DGXOWV ,Q KLV µ$WWDFKPHQW 7KHRU\¶ WKH
concept of attachment behaviour is understood as being the behaviour that 
results in a person attaining close proximity to another individual who is 
perceived as better able to cope with the world. For the person to know that this 
attachment figure is available and responsive imparts a strong and pervasive 
feeling of security and encourages the value and continuation of the 
relationship.  
 
So, parenting is indeed an awesome and overwhelming responsibility. Winnicott 
(1986) introduced the concept of µgRRG HQRXJK¶ SDUHQWLQJ meaning that no 
parent had to be perfect and that an overall atmosphere of love and sensitivity 
WRZDUGV D FKLOG ZRXOG HQVXUH WKH FKLOG¶V HPRWLRnal and physical well-being. 
7KXVSDUHQWVGRZKDWWKH\WKLQNLVULJKWDQGWKHUHLVQRVXFKWKLQJDVDµSHUIHFW¶
parent.  
 
&RQVHTXHQWO\WKHUHLVQRµRQH¶GHILQLWLYHZD\WREULQJXSDFKLOG/D\DUG	'XQQ
 XVH %DXPULQG¶V PRGHO RI SDUHQWLQJ VW\OHV WR demonstrate the different 
approaches and attitudes that parents adopt towards bringing up their children. 
%DXPULQG¶VPRGHORISDUHQWLQJVW\OHVVSDQVRYHUWKHWZRGLPHQVLRQVRIZDUPWK
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DQGFRQWUROWRHOLFLWWKHIRXUVW\OHVRIµGLVFLSOLQHG¶µDXWKRULWDWLYH¶µQHJOHFWIXO¶DQG
µSHUPLVVLYH¶see Figure 2-1). Layard & Dunn discuss that the most effective in 
WHUPV RI FKLOGUHQ¶V RXWFRPHV DQG ZHOO-EHLQJ LV µDXWKRULWDWLYH¶ ZKHUH WKH
parenting is loving and yet firm; where boundaries are explained in the context 
of a warm and loving relationship. 
 
 
 
 
 
 
 
 
 
 
 
2.4 The importance of the Early Years 
One of the greatest gifts we are given at birth is 
potential (Robinson, 2003 p.46) 
 
At birth the brain contains hundreds of billions of nerve cells or neurons. Each 
neuron is separated from physical contact with every other neuron but they 
communicate to each other in a language that is part electrical and part 
chemical building connections and organising themselves into systems (Kolb & 
Whishaw, 1990). At first these systems are not very efficient but as the neurons 
UHVSRQGWRVWLPXOLVHHQKHDUGIHOWRUWDVWHGWKHVHV\VWHPVµSUXQH¶WKHPVHOYHV
into more efficient neural pathways. Throughout our lifespan the number of 
neurons will decline but it is the organisation and efficiency of the neural 
connections that is important in determining performance (Healy, 1987).  
warm not warm 
control 
lack of control 
µDXWKRULWDWLYH¶ µGLVFLSOLQHG¶ 
µQHJOHFWIXO µSHUPLVVLYH¶ 
Figure 2-1: Baumrind's Model of Four Styles of Parenting 
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7KHUHDUHWZRDFFHSWHGSHULRGVRIµFULWLFDOGHYHORSPHQW¶RIWKHEUDLQZKHUHWKH
brain develops rapidly and undergoes WKLVFULWLFDOSURFHVVRI µSUXQLQJ¶QDPHO\
the first three years and adolescence. However there is an argument that even 
ZLWKLQWKHILUVWWKUHH\HDUVDFKLOG¶VEHKDYLRXUEHFRPHVPRUHGLIILFXOWWRFKDQJH
as time progresses. Parents with children in the formative early years have 
been at the heart of policies and papers published by the Government over the 
last 20 years (DCSF, 2007). The importance of these early formative years 
FDQQRWEHXQGHUHVWLPDWHGDVLWLVWKHQµWKDWWKHHPRWLRQDOIRXQGDWLRQVIRURXU 
being are laid down when the capacity for joy, curiosity, laughter, fun and 
H[SORUDWLRQDUHDWWKHLUSRWHQWLDOSHDN¶5RELQVRQS 
 
2.5 3DUHQWLQJµLQVWLQFW¶YHUVXVµWDXJKW¶ 
Raising our children is the most important and 
complex task in our lives and yet as many have 
pointed out we receive little or no formal training for 
this role. Instead parents are assumed to inherently 
know what to do (McKinsey-Crittenden, 2008 p.4) 
 
It is generally accepted that many humans will have an instinctive reaction of 
ZDUPWKDQGSURWHFWLYHQHVVWRZDUGVDQHZERUQFKLOGWKHµDDDKKK¶IDFWRUZKHQD
person looks at a baby or the instinctive turn of a head when a baby makes a 
noise. The physiological and psychological changes that a woman undergoes 
following conception, through the pregnancy and continues even after the birth, 
SOD\V D VLJQLILFDQW UROH LQ GHYHORSLQJ D ZRPDQ¶V GHVLUH WR FDUH IRU KHU FKLOG
(Robinson, 2003).  
 
Parents also bring their personal constructs of parenting and childhood. These 
constructs stem from their own parenting history and experience. Robinson 
(2003) discusses how even before the child is born a mother (and father) will 
instinctively be constructing the emotional scaffolding for the future relationship 
between herself (himself) and the baby. The emotional scaffold incorporates 
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their imaginings, hopes and fears about their baby as well as the approach and 
attitude they adopt towards their child.  
7KXV WKHUH LV DQ DUJXPHQW WKDW SDUHQWLQJ LV VRPHWKLQJ WKDW µFRPHV QDWXUDOO\¶
and our knowledge, understanding and practice develops from our parenting 
KLVWRU\DQGH[SHULHQFHDVZHOODVKRUPRQHVDQGµLQVWLQFW¶+RZHYHUWKHLQVWLQFW
to be a parent does not predicate a capability for parenting especially if a 
SDUHQW¶V KLVWRU\ DQG H[SHULHQFH LV PDODGMXVWHG ,n these cases parents may 
QHHGWREHµWDXJKW¶RUHYHQµUH-WDXJKW¶SDUHQWLQJVNLOOV 
 
Parenting is a complex process combining a consistent, stable and caring 
environment (Robinson, 2003) and it is hard work both physically and 
psychologically. The competence that an adult has developed in their work role 
rarely prepares them for the unpredictability and non-stop demands of a new 
baby (Robinson, 2003). Whilst the desire to be a parent may be instinctive 
society should not fail to appreciate the need for being taught the knowledge, 
understanding and practice to help develop skills in parenting.  
 
2.6 Existing research 
$ VHDUFK RI FXUUHQW OLWHUDWXUH DQG UHVHDUFK VWXGLHV RQ WKH WRSLF RI µJRRG
SDUHQWLQJ¶ DQG SDUHQWLQJ SURJUDPPHV ZDV XQGHUWDNHQ XVLQJ WKH HOHFWURQLc 
databases of PsycINFO (OVID) and Web of Science (ISI) as well as the 
8QLYHUVLW\RI1RWWLQJKDP¶V2QOLQHFDWDORJXH7KHVHDUFKIRXQGQXPHURXVERRNV
and manuals for parents that provide a basic theoretical underpinning to child 
development and behaviour as well as practical strategies (for example, 
Sunderland (2006) and Murray & Andrews (2000)). The search also found a 
SOHWKRUD RI UHVHDUFK RQ SDUHQWV¶ SHUFHSWLRQV RI SDUHQWLQJ SURJUDPPHV IRU
example, Law et al (2009); Patterson et al (2010) and Miller & Sambell (2002)). 
The conclusions drawn from these studies mainly reveals what aspects of the 
parenting programmes were found to be most useful and what changes have 
occurred in parenting practice as a result of attending the programme. There 
are also a few published research studies on the experiences and views of 
mothers on the challenges and difficulties of parenting (Bloomfield et al, 2005). 
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These studies provide mainly qualitative evidence from focus groups and 
interviews and some quantitative evidence from surveys and questionnaires.  
 
The aim of all parenting programmes is to support parents and to change 
parenting practice (Kane et al, 2007) so that parents are enabled to become 
µJRRG¶SDUHQWV:KLOVW WKHUH LVPXFKGRFXPHQWHGDV WRZKDW FRQVWLWXWHVJRRG
parenting this is based on the knowledge and viewpoints of professionals and 
NQRZQ WKHRULHV RI FKLOG GHYHORSPHQW IRU H[DPSOH µDWWDFKPHQW WKHRU\¶ $
search of the literature has not found any research focusing on what parents 
SHUFHLYHWREHµJRRG¶SDUHQWLQg. 
 
2.7 Summary of Chapter 2 
,W ZDV WKH DXWKRU¶V SURIHVVLRQDO DQG SHUVRQDO H[SHULHQFHV DV GLVFXVVHG LQ
Chapter 1) that led to an exploration of the research literature on parenting 
SUDFWLFHVDQGWKHQRWLRQRIZKDW LV µJRRG¶SDUHQWLQJ. There is a strong political 
agenda that underpins both National Government policy and Local Authority 
practice. Underlying Government strategies and policies is the aim to help 
mothers and fathers strengthen their parenting skills. There is compelling 
evidence from the fields of child maltreatment and also neuropsychology that 
HPSKDVLVHV WKH LPSRUWDQFH RI µJRRG HQRXJK¶ SDUHQWLQJ RQ FKLOGUHQ¶V
GHYHORSPHQW HVSHFLDOO\ GXULQJ WKH HDUO\ IRUPDWLYH \HDUV RI D FKLOG¶V OLIH <HW
parenting is an awesome and overwhelming responsibility and it is hard work 
both physically and psychologically. Parenting is a complex process combining 
a consistent, stable and caring environment. Whilst the desire to be a parent 
may be instinctive the need for being taught the knowledge, understanding and 
practice to help develop skills in parenting is also important. 
 
There is much documented as to what constitutes good parenting that is based 
on the knowledge and viewpoints of professionals and known theories of child 
GHYHORSPHQWIRUH[DPSOHµDWWDFKPHQWWKHRU\¶$QH[WHQVLYHUHYLHZRIH[LVWLQJ
research found a plethora of studies which provide mainly qualitative evidence 
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from focus groups and interviews and some quantitative evidence from surveys 
and questionnaires on the topic of what parents think about parenting 
programmes. However the author could not find any studies focusing on what 
SDUHQWVSHUFHLYHWREHµJRRG¶SDUHQWVXVLQJ4-methodology. 
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3 Research Methodology 
This chapter presents an account of the research methods used in the course of 
this study covering the following areas: 
x The aims of the study and rationale for choosing Q-Methodology 
x The design of the study and method used for data collection 
x Selection of participants 
x Ethical issues 
x Reliability and Validity 
x Procedures for data analysis 
 
3.1 Aims of the Study 
It has been discussed in the literature review of this study that even though 
there is much documented as to what professionals believe constitutes good 
parenting an extensive review of existing research failed to find any studies 
IRFXVLQJ RQ ZKDW SDUHQWV SHUFHLYH WR EH µJRRG¶ SDUHQWV Thus the aim of this 
VWXG\ZDVWRH[SORUHSDUHQWV¶FRQVWUXFWLRQVRIZKDWWKH\SHUFHLYH WREHµJRRG¶
parenting using Q-methodology. 
 
3.2 Rationale for the chosen methodology 
:KHWKHUDVWXG\¶VILQGLQJVDUHXVHIXORUQRWGHSHQGV
crucially on design (Field and Hole, 2008 p.54).  
 
,I WKH GHVLJQ IRU WKH VWXG\ LV µILW IRU SXUSRVH¶ WKHQ WKH VWXG\ LV PRUH OLNHO\ WR
produce results that are valid and reliable. Validity and reliability are discussed 
further on but this section focuses on the choice of research design undertaken.  
 
3.2.1 Quantitative methods and epistemological considerations 
7KHUHDUHPDQ\TXDQWLWDWLYHPHWKRGVRIUHVHDUFK\HWWKHµJROGVWDQGDUG¶LVVWLOO
commonly held to be the true experimental design (Robson, 2002). The debate 
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DVWRZKDWFRQVWLWXWHVµJRRGH[SHULPHQWDOPHWKRGRORJ\¶KDVRYHUVKDGRZHGWKH
development of scientific methodologies adopted by psychologists. This debate 
has focused on the merits and demerits of quantitative methods (namely the 
use of numerical values as the means of analysing data) or qualitative methods 
WKHDQDO\VLVRIZRUGVNQRZQDVµULFKGDWD¶<HWMXVWDVLPSRUWDQWWRDQDSSOLHG
psychology research design is awareness and consideration of the 
epistemological stance or philosophical assumptions held by the researcher.  
 
Many quantitative methods are based on the philosophical worldview of 
positivism which is based on the assumption that there is a linear relationship 
EHWZHHQ µWKH ZRUOG REMHFWV Hvents, phenomena) and our perception, and 
XQGHUVWDQGLQJ RI LW¶ :LOOLJ  S $V &UHVZHOO  H[SODLQV LW LV D
GHWHUPLQLVWLF SKLORVRSK\ LQ ZKLFK UHVHDUFK DLPV WR µLGHQWLI\ DQG DVVHVV WKH
FDXVHVWKDW LQIOXHQFHRXWFRPHV«LW LVDOVRUHGXFWLRQLVWLF LQ that the intent is to 
reduce the ideas into a small, discrete set of ideas to test, such as the variables 
WKDWFRPSULVHK\SRWKHVHVDQGUHVHDUFKTXHVWLRQV¶S Generally the method 
of choice will either be an inductive or hypothetico-deductive methodology 
designed to verify (inductive) or falsify (hypothetico-deductive) a hypothesis. 
This paradigm of traditional empirical psychology is sometimes referred to as 
µ5-PHWKRGRORJ\¶ D WHUP XVHG WR UHIHU WR WKH WUDGLWLRQDO XVH RI FRUUHODWLRQDO
statistics includinJWUDGLWLRQDOIDFWRUDQDO\VLVWKHµ5¶UHIHUULQJWRWKHIUHTXHQWXVH
RI6SHDUPDQ¶V5KRµ5¶ (Stainton-Rogers, 1995). 
 
Crucial to any applied psychology research design is awareness and 
consideration of the epistemological stance or philosophical assumptions held 
by the researcher. $V PHQWLRQHG LQ WKH µ,QWURGXFWLRQ¶ VHFWLRQ the notion that, 
µKXPDQH[SHULHQFHLQFOXGLQJSHUFHSWLRQLVPHGLDWHGKLVWRULFDOO\FXOWXUDOO\DQG
OLQJXLVWLFDOO\¶DQGKRZZHPDNHVHQVHRIRXUH[SHULHQFHVLVDPDQLIHVWDWLRQRI
these elements (Willig, 2000 p7) underpins the approach that has been adopted 
in this study. The goal of this research is to elicit the meanings and 
constructions that individuals have about the worldQDPHO\µJRRGSDUHQWLQJ¶. 
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Thus, the aim of this study is not to reduce ideas into small, discrete sets of 
ideas to test nor is it hoping to verify or falsify a hypothesis. Therefore, 
WUDGLWLRQDO TXDQWLWDWLYH PHWKRGRORJLHV DUH QRW µILW IRU SXUSRVH¶ DV D FKRLFH RI
methodology for this current study. However, Q-methodoloJ\ µSURYLGHV
researchers with a systematic and rigorous quantitative means for examining 
human subjectivity (McKeown & Thomas, 1988 p.5). The following sections will 
appraise the rationale as to why Q-methodology is an appropriate research 
methodology to adopt in this study. 
 
3.2.2 Q-methodology for the study of human subjectivity 
Q-methodology (originally developed by British physicist and psychologist 
William Stephenson in 1935) provides researchers with a systematic and 
rigorous method for the study of human subjectivity (McKeown & Thomas, 
6XEMHFWLYLW\UHIHUVWRDQLQGLYLGXDO¶VSHUVRQDOSRLQWRIYLHZ7KHVWXG\RI
human subjectivity is central to all Q-methodology studies. 
 
Also central to the design of Q-methodology studies is the axiom that 
subjectivity is always self-UHIHUHQW 7KDW LV D SDUWLFLSDQW¶V SHUFHSWLRQ RI DQ
experience is examined and an understanding is reached (McKeown & 
Thomas, 1988). The social-constructionist stance which underpins this present 
study asserts that each individual is unique and will construct meanings about 
the world differently. The goal of this research is to elicit the meanings and 
interpretations (human subjectivity) that individuals have from which an 
understanding RI WKH SDUWLFLSDQW¶V SHUFHSWLRQV about the concept RI µgood 
SDUHQWLQJ¶ may emerge. 
 
3.2.3 R-methodology versus Q-methodology 
Q-methodology uses the technique of Q-sorting as a means of collating data. 
Yet Q-methodology is not a method for measuring and this is a crucially 
distinguishing factor from R-methodology. The aim of Q-methodology is to 
collect and explore the variety of accounts that people construct (Cross, 2005). 
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Q-methodology uses Q-sorting as a means of enabling the participant to 
construct viewpoints, perceptions and beliefs including those that expand the 
experience and knowledge of the researcher (Stainton-Rogers, 1995). In Q-
PHWKRGRORJ\ WKH µVDPSOH¶ LV QRW WKH SDUWLFLSDQWV DV LW ZRXOG EH LQ 5-
methodology. The sample in Q-methodology is the items that compile the Q-
sort. The participants who complete the Q-sort are the equivalent to the 
experimental condition that would be found in R-methodology (Cross, 2005). In 
Q-methodology the focus is on the variety of accounts that people construct 
through the process of completing a Q-sort. In other words, the focus is not the 
µFRQVWUXFWRUV¶EXWWKHµFRQVWUXFWLRQV¶6WDLQWRQ-Rogers, 1995). 
 
3.2.4 Rationale for Q-methodology and the present study 
Q-methodology fits within the ranks of quantitative methods because it 
produces numerical data and involves factor analysis. Yet it answers to many 
FULWLTXHVRITXDOLWDWLYHPHWKRGRORJLHVZKLFKKDYHµDIXQGDPHQWDOGLVVDWLVIDFWLRQ
ZLWKWKH³SRVLWLYLVP´DQG³HPSLULFLVP´RI³FRQYHQWLRQDO´SV\FKRORJ\¶6WHQQHU	
Stainton-Rogers, 2004). 
 
Stainton-Rogers (1995) suggest that the range of topics for study using Q-
methodology is almost unlimited. However a natural limitation when studying 
human subjectivity is that the topic must be subjective in that it can be socially 
contested; argued about and debated. Q-methodology is a methodology of 
choice for researchers who are concerned with exploring attitudes and 
VXEMHFWLYH RSLQLRQ &URVV  7KXV WKH WRSLF RI µJRRG¶ SDUHQWLQJ ZKLFK LV
fiercely contested; argued about and debated is appropriate for use with Q-
methodology. 
3.3 Design of the study 
This section provides an account of the procedures undertaken in this present 
study in relation to devising the Q-sample, the selection of participants, data 
collection and data analysis. In addition consideration will be given to ethical 
issues pertaining to this study as well as issues of reliability and validity. 
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3.3.1 Devising the Q-sample 
Concourse of statements and structuring the Q-sample  
The Q-Sample consisted of 45 statements for the participants to map his or her 
YLHZSRLQWVRQWKHVXEMHFWRIµJRRG¶SDUenting though the completion of a Q-sort.  
The Q-sample was selected from an original list of 125 statements drawn from 
the concourse of ideas and opinions on the topic of parenting. As Stainton-
Rogers (1995) suggests that the initial pool of statements is approximately three 
times the size of the aimed for set size the aim had been a concourse list of 135 
statements. However the author felt that a point of saturation had been reached 
at 125 statements. 
 
The statements were taken from natural sources of oral or written 
communication. The advantage of using D µnaturalistic¶ Q-sample is that they 
are more likely to reflect the opinions of the person performing the Q-sort and 
the actual process of Q-sorting is expedited (McKeown & Thomas, 1988). 
Sources of the statements included academic journals, government 
publications, published literature on parenting (for example parenting manuals), 
newspaper articles and conversations. 
 
Stainton-Rogers (1995) suggests that once the concourse of statements has 
been collected then the next stage is to sift, order and condense to yield a 
µUHSUHVHQWDWLYHSRRORISURSRVLWLRQV¶ ± the Q sample. He argues that to ensure 
the representativeness of the propositions the Q-Sample should be balanced; 
appropriate and applicable to the issue; be intelligible and simple; and is 
comprehensive. This process of condensation from the concourse to the 
smaller Q sample is usually undertaken by the researcher/s. However to help 
HQVXUH WKDW µWKH ODQJXDJH DQG LGHDV SXW IRUZDUG DUH WKRVH RI WKH SXEOic 
discourse on the topic, not just the pre-conceived views of the UHVHDUFKHU¶
(Bradley, 2007 p.269) a series of steps for reducing the larger number of 
statements down to the Q-Sample was used in this present study. The aim was 
to incorporate a triangulation of member checking techniques. For the purposes 
of this study the groups pertaining to the member checking fell into two arenas, 
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the professional members (fellow doctorate students who are also employed as 
educational psychologists) and public members (parents known to the author 
who do not have a background in educational psychology). The steps 
undertaken were: 
Step 1 ± for the author to individually read through and peruse the concourse of 
statements. 
Step 2 ± a focus group comprising of 5 professional members (who have at 
least some knowledge and awareness of Q-methodology and are also 
employed as educational psychologists) were given the concourse of 
statements to sift, order and condense. Their initial sorting and emerging 
categories as well as their comments were noted down. 
Step 3 ± The information obtained from the focus group was used by the author 
to develop categories which encompassed all of the statements. A total of 30 
categories emerged from this exercise (see Appendix A). 
Step 4 ± The authRU ZURWH WKH µUHSUHVHQWDWLYH SRRO RI SURSRVLWLRQV¶ ZKLFK
comprised of 43 statements. These statements were checked by another 
doctorate student who was experienced in completing a Q-methodology study 
and amendments made accordingly.  
Step 5 ± The amended list was checked by a second focus group comprising of 
3 parents who, by self-report, had no previous knowledge of Q-methodology 
and have never been employed as educational psychologists. This group was 
asked to focus on whether the statements were balanced; appropriate and 
applicable to the issue; intelligible and simple; and comprehensive. 
Step 6 ±In the light of this member checking the author compiled the final Q-
sample (See Appendix B). 
 
3.3.2 Completing the Q-sort (data collection) 
The technique of Q-sorting was utilised in order to allow participants to sort the 
45 statements. Stainton-Rogers (1995) recommends using a fixed quasi-normal 
distribution as being more user-friendly whilst retaining the same statistical 
rigour as full ranking (that is 1 to N ranking). The distribution pattern chosen 
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was 1, 3, 4, 5, 6, 7, 6, 5, 4, 3, 1 which provided rating values of -5, -4, -3, -2, -1, 
0, +1, +2, +3, +4, +5.  
 
The participants were guided through the activity by the author following a 
series of steps: 
9) Read through each statement in turn. As each statement is read, sort 
into three piles ± µDJUHH¶ µQHXWUDO RU WKRVH WKDW \RX DUH QR VXUH DERXW¶
µGLVDJUHH¶ 
10) A distribution marker board is used to help the participants map out the 
statements (see Appendix C). Beginning witK µPRVWDJUHH¶ SDUWLFLSDQWV
are asked to select the three statements that they most agree are 
FRQGXFLYH ZLWK µJRRG¶ SDUHQWLQJ RU WKH VWDWHPHQWV WKDW WKH\ UHJDUG DV
the most important. The specific order within this marker does not matter. 
11) Repeat this steSIRUµPRVWGLVDJUHH¶RUOHDVWLPSRUWDQW 
12) *REDFNWRWKHµDJUHH¶VLGHDQGDVNSDUWLFLSDQWVWRVHOHFWWKHQH[WWKUHH
statements that they most agree with. 
13) Repeat this step for the next three statements that participants most 
disagree with. 
14) Continue with this pattern until all statements have been placed on the 
distribution grid ± remembering that participants can switch the 
statements around at any point until they are happy that the statements 
are mapped appropriately to their viewpoint. 
15) Once all the statements have been placed on the matrix, record the 
completed Q-sort on a recording sheet which reproduces the Q-sort 
distribution.  
This recording sheet also included space on the back to record other 
information about the participant including age, number and age of children etc. 
This further information would not enable the identification of an individual 
participant but would be used in understanding the wider context of any results 
found. In addition all participants were invited to record their thoughts and 
reflections on parenting and/or the activity they had just completed on the 
recording sheet. It was not the intention to closely analyse this data but to use it 
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to assist in the process of member checking the results and also to gain the 
SDUWLFLSDQWV¶Ieedback on the Q-sorting activity. 
 
It was intended that following the analysis of the results, the participants would 
be invited back to attend a debriefing session. The aim was to not only help to 
address the ethical considerations of this study (see below) but also allow for an 
opportunity for member checking which thus reduces threats to the validity of 
this study (Robson, 2003). Unfortunately the analysis of the results was not 
completed until after the Children Centres had closed for the school summer 
break. Although dates have been arranged for the author to hold debriefing 
sessions in October, the inclusion of member checking for the purposes of the 
writing up of this study was not possible in consideration of the time constraints 
of this study. 
 
3.3.3 Selection of Participants 
Stainton-Rogers (1995) emphasizes that a crucial and distinctive characteristic 
of Q-0HWKRGRORJ\ LV WKH SULQFLSOH RI µILQLWH GLYHUVLW\¶ - µWKDW ZKHQHYHU DQG
wherever persons are applied to a sample of elements the principle of limited 
LQGHSHQGHQW YDULDELOLW\ KROGV¶ S <HW HYHQ WKRXJK ODUJH QXPEHUV RI
participants are not required (a general rule of thumb is between 50 ± 60 
individuals (Watts & Stenner, 2005)) the constitution of the participant group 
must be considered. There are two methods of sampling used in Q-
PHWKRGRORJ\ µ6WUDWHJLF VDPSOLQJ¶ RFFXUV ZKHQ D YDULHW\ RI ORFDWLRQV IRU WKH
completion of the Q-sets are specifically chosen by the researcher because 
they best represent the demographic groups most pertinent to the aims of the 
study. However, it is argued (Stainton-Rogers (1995); Watts & Stenner (2005)) 
WKDW µRSSRUWXQLVWLF VDPSOLQJ¶ FDQ DOVR EH DSSURSULDWH IRU 4-methodology 
especially when the function of the study is exploring viewpoints of a concept. 
 
The aim of this SUHVHQW VWXG\ ZDV WR H[SORUH WKH FRQFHSW RI µJRRG¶ SDUHQWLQJ
within a specific demographic of parents. Therefore the participant group must 
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be representative of parents. In order to narrow this group into a manageable 
size this study focused on the parents that are at the heart of government 
policies - parents with children in the early years (DCSF, 2007). As one 
outcome of this policy has been the establishment of Children Centres a 
strategic sample was sought which included the parents who accessed Children 
Centres within the area of Wellingborough in Northamptonshire. Wellingborough 
was chosen because it is the area where the author works as an educational 
psychologist. 
 
Contact was made with the 4 Children Centres in Wellingborough by telephone 
and once verbal agreement was obtained an email was sent to confirm details 
along with an attached letter (Appendix D) and a poster (Appendix E) for the 
Children Centres to display as they deemed appropriate.  
 
Some previous Q-methodology studies have used focus groups as a method of 
completing the Q-sort (for example, Bradley, 2007; Venables et al, 2009). 
However due to the practicalities of bringing together parents and providing 
childcare it was decided that the Q-sorting activity would be completed within 
the stay-and-play sessions. Therefore the Q-sorts were completed individually 
with each participant. This also helped to ensure that individual voices were not 
marginalised or lost within the focus group forum. 
 
The Q-sorting activity took place in 8 stay-and-play sessions (2 sessions in 
each of the 4 Children Centres). The themes of the stay-and-play sessions 
were: 
x 7ZR µHYHU\GD\ SDUHQWLQJ¶ JURXSV ZKHUH D FUqFKH ZDV SURYLGHG ZKLOVW
parents met together 
x A health visitors clinic 
x $µUDWWOHDQGUROO¶JURXSIRUFKLOGren under 18 months of age) 
x Four stay-and-play sessions (for children up to the ages of 5 years) 
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Recruitment of the participants was completed by the author approaching 
parents attending the stay-and-play session and inviting them to take part in the 
study. A script (Appendix F) was used to assist this process.  
 
A total of 53 Q-sorts were completed. However numerical mistakes were made 
GXULQJ WKH UHFRUGLQJ RI WZR RI WKH SDUWLFLSDQW¶V 4-sorts. Therefore the final 
number of Q-sorts that were viable for analysis was 51 (n=51).  
 
All participants were invited to provide information that would allow a profile of 
the participants to be drawn up however some participants declined to provide 
this information. Table 3-1 summarises the profile of participants from the 
information provided. 
 
3.3.4 Ethical Issues 
It is vital that every piece of research has from the very start taken consideration 
to the ethical aspects of the study. Ethical issues are an intrinsic part of the 
research process. Brinkmann & Kvale (2008) recommend that these issues 
should be addressed at each stage of the research process from the initial 
formulation through to the publication of the research. Informed voluntary 
consent is at the heart of research ethics (McNamee & Bridges, 2002). In 
addition to informed voluntary consent are issues pertaining to deception, 
debriefing, confidentiality and protection from physical and psychological harm 
(Field & Hole, 2008).  
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Table 3-1: A table showing the sample characteristics of the participants 
(n=51) 
Characteristic Category n (%) 
Gender Male 5 
Female 46 
Declined to answer 4 
Age of participant 15-20 1 
21-25 10 
26-30 10 
31-35 13 
36-40 4 
41-45 5 
46-50 3 
Declined to answer 5 
Ethnic background White British 33 
British Muslim 1 
Afro-Caribbean 2 
Chinese 2 
Indian 2 
Declined to answer 6 
$JHRISDUWLFLSDQW¶VFKLOGUHQ <1 years 19 
1 years 9 
2 years 12 
3 years 9 
4 years 7 
5 years 6 
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6-10 years 14 
11-20 years 9 
20+years 5 
Declined to answer 6 
Marital status Single 7 
Married 24 
Co-habiting 11 
Divorced 1 
Declined to answer 8 
Work Status Unemployed /Retired 21 
Part-time 14 
Full-time 5 
Declined to answer 11 
Have attended a parenting course Yes 17 
No  27 
Declined to answer 7 
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Issues relating to informed consent and confidentiality were addressed prior to 
conducting the research and also at the beginning of each Q-sort. A letter was 
sent to the Children Centres and a poster was made available to possible 
participants prior to the study taking place with details about the purpose of the 
activity and the procedure to be employed. The letter clearly informed 
participants of their right to withdraw from the study at any time and also 
provided assurance about confidentiality. There was also a briefing session with 
each participant prior to the commencement of each Q-sort to reiterate and 
clarify these issues.  
 
Possible consequences of any study also need to be addressed with respect to 
any possible harm as well as expected benefits from participating in the study. 
One possible negative consequence is the concern that through the activity of 
H[DPLQLQJ ZKDW LV µJRRG¶ SDUHQWLQJ WKH SDUHQWV PLJKW TXHVWLRQ WKHLU RZQ
parenting skills and/or feel as if they are being judged. To address this, 
participants will be given written and verbal information about the purpose of the 
study being to explore the viewpoints of parents and not being a tool to 
measure µJRRG¶ SDUHQWLQJ. Prior to the completed Q-sort being recorded the 
participants were asked if they were happy with their Q-sort and whether they 
were happy for it to be recorded and used in the study. In addition participants 
will be offered the opportunity to attend a debriefing session at each children 
centre following the analysis of the results. 
 
3.3.5 Reliability and Validity 
There are various methods for checking the reliability and validity of the results 
including triangulation of different data, member checking, use of an external 
DXGLWRU DQG XVH RI VWDWLVWLFDO WHFKQLTXHV VXFK DV &URQEDFK¶V DOSha (Field & 
Hole, 2008). In this study the use of a triangulation of member checking in the 
process of establishing the Q-set of 45 statements was utilised.  
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Threats to the external validity include history; construct effects (Robson, 2002); 
over use of special participant groups; and restricted numbers of participants 
(Field & Hole, 2008). It is acknowledged that this study has taken place within 
the town of Wellingborough and recruited parents who accessed one of the four 
Children Centres in Wellingborough.  
 
Studies evolving from the epistemology of social constructionism admit that the 
studies cannot be generalised outside of the sample as any other individual will 
bring a whole new set of beliefs, attitudes, experiences etc which will 
necessarily affect their perception of the phenomena. However, Elliot et al 
(1999) and Law et al. (1998) propose a set of guidelines which are pertinent to 
qualitative research methodologies but also relevant to this current study. These 
guidelines include the appropriatenHVVRIWKHVWXG\GHVLJQLHµILWIRUSXUSRVH¶
RZQLQJ RQH¶V SHUVSHFWLYH LH DQVZHULQJ TXHVWLRQV RI SHUVRQDO DQG
epistemological reflexivity); situating the sample (i.e. size of sample, 
background and history of participants); ethics procedure (i.e. how informed 
consent was obtained and confidentiality issues); credibility checks (i.e. member 
checking, triangulation etc), auditability (i.e. the reasoning process of the 
researcher in relation to making decisions, identifying categories and the 
development of themes etc). These guidelines facilitate a process of reflexivity 
and the explicitness of the guidelines makes possible the replication of the 
study by another researcher. In all of these aspects the use of the above 
principles has been adopted throughout this study and therefore provides this 
research with analytical credibility.  
 
3.3.6 Procedures for Data Analysis 
Factor analysis 
Data were analysed using PQmethod version 2.11 (Schmolck 2002). This is a 
Freeware statistical software designed specifically for Q-method studies. Q-
methodology employs factor analysis as a means of reducing and simplifying 
the data. Q-methodology employs a by-person correlation and factor procedure 
by use of factor extraction, rotation and estimation. Q-methodology analyses 
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grouSHG SDUWLFLSDQWV¶ 4-sorts to indicate underlying shared perspectives. This 
differs from the standard factor analysis which groups item scales in terms of an 
underlying theoretical construct (Venables et al, 2009). Q-methodology 
SURGXFHVGLVWLQFWµSRLQWVRI YLHZ¶ZLWKLQWKHRYHUDOOVDPSOH 
 
To maintain confidentiality and to protect the identity of the participants a 
numerical coding system for labelling the Q-sorts was used (for example. 1-
001). 
 
The data were subjected to Centroid analysis (QCENT) followed by Varimax 
rotation. Centroid analysis is the oldest of the factor techniques and is generally 
acknowledged as the preferred method of factor extraction in Q studies (Watt & 
Stenner, 2005). Venables et al (2009, p.1094) summarise the advantages of 
Varimax rotation: 
x It maximises the variance explained 
x Prioritises the influence of the participant group on the factor structure 
x Attempts to load a small number of cases highly onto each factor thereby 
enhancing the interpretability of the results 
 
PQMethod 2.11 converts the rating score (that is -5, -4, etc. through to +4, +5) 
to z-scores which state the position of each score in relation to the mean in 
standard deviation units (Kranzler, 2003). PQMethod uses an algorithm to 
identify Q-sorts which load significantly (p>0.05) on one factor only (known as a 
µ'HILQLQJ6RUW¶,WLVLPSRUWDQWWRQRWHWKDWQRIDFWRUZLOOH[DFWO\UHSUHVHQWDQ\RI
WKHSDUWLFLSDQWV¶YLHZVEXWE\ ORRNLQJDWDSDUWLFLSDQW¶V ORDGLQJRQDIDFWRU LW LV
possible to ascertain the degree to which each participant correlates with the 
factor. The defining sorts are flagged by PQMethod 2.11 with an X. Figure 3-1 
shows an extract taken from a factor matrix produced by PQMethod. The Q-
sorts are listed down the left hand side and the numbers 1, 2, 3, 4, 5 listed 
across the top are the factors. As can be seen Q-sort 1-001 significantly loads 
on factor 3; Q-sort 2-002 significantly loads on factor 4; whilst Q-sort 3-003 does 
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not significantly load on any factor and therefore is not a defining sort in this 
factor matrix solution. 
 
                 Factors 
 
 QSORT             1         2         3         4         5 
  
  1 001          0.1909   -0.0039    0.6591X   0.1378    0.1334  
  2 002          0.1556    0.2814    0.1497    0.4519X   0.2385  
  3 003          0.2857    0.3790    0.2361    0.1366    0.4407  
 
Figure 3-1: Excerpt from a factor matrix solution with an X indicating a 
defining sort 
 
The Factor Solution 
Each of the factors extracted by PQMethod represents an idealised or 
prototypical Q-sort or viewpoint. A Q-study factor solution should provide a 
UHSUHVHQWDWLRQRIDVPDQ\RI WKHSDUWLFLSDQWV¶ YLHZSRLQts as possible. Initially, 
factors with an Eigenvalue greater than 1 were retained in the factor solution 
(the Eigenvalue being the sum of the loadings on a factor). The results 
suggested that 5 factors should be retained. Table 3-2 shows the unrotated 
factor matrix with the Eigenvalues for each factor.  
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Table 3-2: The unrotated factor matrix produced from a centroid analysis 
with Varimax rotation 
 
                Factors 
                 1         2         3         4         5         6         7 
 QSORTS 
  1 001         0.5010   -0.3792    0.3022    0.1150    0.0400    0.0947    0.0069 
  2 002         0.5591    0.2280    0.0695    0.0246   -0.1054    0.0873    0.0124 
  3 003         0.6371    0.0447   -0.1447    0.0071    0.1738    0.1934    0.0371 
  4 004         0.4244   -0.2151    0.2026    0.0434    0.0983    0.0686    0.0077 
  5 005         0.2295   -0.4382    0.2557    0.1253   -0.2444    0.1843    0.0554 
  6 006         0.7302    0.2584   -0.0729    0.0288   -0.2353   -0.0624    0.0319 
  7 007         0.4791    0.1866    0.2904    0.0569   -0.3301   -0.1545    0.0706 
  8 008         0.3926   -0.1059    0.3062    0.0527    0.3382   -0.2400    0.0832 
  9 009         0.6642   -0.1946    0.2333    0.0463   -0.1942    0.1635    0.0387 
 10 0010        0.6318   -0.2045   -0.0968    0.0218   -0.1853   -0.1852    0.0339 
 11 0011        0.6739   -0.0408   -0.0994    0.0035    0.0496    0.2509    0.0384 
 12 0012        0.5880   -0.4227   -0.2889    0.1165   -0.2383    0.2363    0.0667 
 13 0013        0.7026   -0.2567   -0.2071    0.0459    0.1018    0.4195    0.1080 
 14 0014        0.6128   -0.1608   -0.2922    0.0446   -0.1224   -0.1643    0.0197 
 15 0015        0.5222    0.2379    0.1077    0.0303    0.2185   -0.2272    0.0451 
 16 0016        0.5851    0.4069    0.0994    0.0778   -0.0919    0.1201    0.0150 
 17 0017        0.5614    0.1245    0.0182    0.0064   -0.2432   -0.0663    0.0342 
 18 0018        0.5467   -0.1250   -0.3830    0.0659   -0.2636   -0.2900    0.0785 
 19 0019        0.6749    0.3613    0.1690    0.0719   -0.1038    0.1517    0.0214 
 20 0020        0.6828    0.2544    0.1037    0.0335   -0.4171   -0.0015    0.0977 
 21 0021        0.6203   -0.0870    0.0984    0.0098   -0.1401    0.0180    0.0120 
 22 0022        0.4572    0.0066   -0.3200    0.0391   -0.2060   -0.3359    0.0779 
 23 0023        0.7053   -0.2196    0.1614    0.0370   -0.0927   -0.2399    0.0305 
 24 0024        0.7132    0.1213    0.1201    0.0142   -0.0457    0.1154    0.0106 
 25 0025        0.5133    0.1952    0.2679    0.0523    0.0446   -0.2804    0.0359 
 26 0026        0.7365   -0.3263   -0.0163    0.0490   -0.0789   -0.1807    0.0173 
 27 0027        0.7607    0.0236    0.0754    0.0041    0.0448   -0.0269    0.0004 
 28 0028        0.4763    0.2946    0.2924    0.0807    0.2579   -0.1273    0.0379 
 29 0029        0.4301    0.5618   -0.1226    0.1465    0.1557    0.0231    0.0117 
 30 0030        0.7874   -0.1709   -0.2700    0.0413   -0.0252   -0.1290    0.0066 
 31 0031        0.4039   -0.1456    0.2243    0.0363   -0.1610    0.1114    0.0236 
 32 0032        0.6523   -0.3104   -0.1312    0.0497   -0.0675    0.2191    0.0322 
 33 0033        0.6019    0.2278    0.0792    0.0254    0.4068    0.2674    0.1305 
 34 0034        0.7350   -0.3622   -0.1966    0.0746    0.1795   -0.2072    0.0331 
 35 0035        0.6305   -0.3132   -0.0858    0.0469    0.0624   -0.1308    0.0076 
 36 0036        0.6326    0.1025   -0.0225    0.0037    0.2963   -0.1394    0.0503 
 37 0037        0.3441    0.4295   -0.1906    0.0931    0.4333   -0.1886    0.1123 
 38 0038        0.6990   -0.2428   -0.0275    0.0272    0.1829    0.1476    0.0296 
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 39 0039        0.5396    0.3938   -0.1760    0.0774    0.2606    0.1676    0.0509 
 40 0040        0.6230    0.2545    0.1040    0.0335   -0.0358   -0.1938    0.0166 
 41 0041        0.6950    0.1073   -0.2419    0.0256   -0.0303    0.1113    0.0093 
 42 0042        0.7907    0.0827   -0.2368    0.0229   -0.1464   -0.0880    0.0148 
 43 0043        0.7067    0.0563   -0.1022    0.0038   -0.1573    0.3176    0.0746 
 44 0044        0.6950   -0.3544   -0.1488    0.0653    0.0982   -0.1726    0.0159 
 45 0045        0.6750   -0.0556   -0.1432    0.0080    0.0065   -0.0608    0.0007 
 46 0046        0.7443    0.0474   -0.0070    0.0007   -0.0960   -0.0067    0.0056 
 47 0047        0.8101   -0.1734   -0.0522    0.0147    0.1477    0.0070    0.0098 
 48 0048        0.4781    0.3769    0.0940    0.0665    0.2484    0.0502    0.0317 
 49 0049        0.5059    0.1000   -0.2826    0.0336   -0.2844    0.2355    0.0802 
 50 0050        0.5015   -0.1068    0.3328    0.0610    0.3104    0.1752    0.0673 
 51 0051        0.7449   -0.0588    0.3094    0.0500    0.2061   -0.0746    0.0212 
 
 Eigenvalues   19.4185    3.2183    1.9686    0.1606    2.0710    1.6510    0.1256 
 % expl.Var.      38         6         4         0         4         3         0 
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The second retention criteria used was that at least 2 Q-sorts load significantly 
and uniquely on each factor (Watt & Stenner, 2005). The reasoning for this is 
that any less than 2 significant loadings is an individual viewpoint and not a 
shared perspective. A principal aim of the outcome from the data analysis is to 
represent the viewpoints of as many of the participants as possible so that 
marginal or minority viewpoints are not lost in the factor extraction process. 
Table 3-3 shows the rotated factor matrix with an X indicating a defining sort. 
 
Ultimately in Q-method studies an element of interpretative judgement is 
required in how many factors are chosen for the rotated solution based on what 
is judged to be the most appropriate and theoretically informative (Watt & 
Stenner, 2005). Thus, even though one of the factors in the 5 factor solution 
had just 2 significant loadings and could be postulated to be a minority 
viewpoint it is argued that it should be included because it was deemed 
appropriate and theoretically informative. Bradley (2007) suggests exploring 
several rotated factor solutions to determine which factor solution allows most 
participants to have their views represented ± that is which solution has the 
most number of significant loadings. 
 . 
Different Varimax rotated solutions were computed with 5, 4 and 3 factors 
retained. A 5-factor solution had 38 defining sorts (that is, 38 participants 
loading significantly on one factor or another. A 4-factor solution had 47 defining 
sorts but on only 3 out of the 4 factors (that is; on factor 4 of a 4-factor solution 
there were no significant loadings). A 3-factor solution also gave high numbers 
of participants (47) loading significantly on one factor or another. All 3 factors 
had Eigenvalues greater than 1 (factor 1: 19.4185; factor 2: 3.2183; factor 3: 
1.9686) and had at least 2 significant loadings in each sort (factor 1: 20 defining 
sorts; factor 2: 18 defining sorts; factor 3: 9 defining sorts). Thus a 3-factor 
solution was considered to be the most appropriate and theoretically 
informative.  
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Table 3-3: The rotated factor matrix of 5 factors with X indicating a 
defining sort 
 
                Factors 
 
 QSORT             1         2         3         4         5 
  
  1 001          0.1909   -0.0039    0.6591X   0.1378    0.1334  
  2 002          0.1556    0.2814    0.1497    0.4519X   0.2385  
  3 003          0.2857    0.3790    0.2361    0.1366    0.4407  
  4 004          0.1489    0.0999    0.4745X   0.1023    0.1229  
  5 005          0.0821   -0.3446    0.4830X   0.1606    0.1471  
  6 006          0.4104    0.3058    0.0673    0.5848X   0.2388  
  7 007          0.1639    0.1104    0.1930    0.6368X  -0.0704  
  8 008          0.1655    0.3583    0.4901X   0.0231   -0.1942  
  9 009          0.2458    0.0027    0.5258    0.4277    0.2858  
 10 0010         0.5893X   0.0387    0.2651    0.2933    0.1225  
 11 0011         0.2980    0.2509    0.3036    0.2137    0.4896  
 12 0012         0.5388   -0.1850    0.2976    0.1287    0.5443  
 13 0013         0.3557    0.1571    0.4103    0.0516    0.6924X 
 14 0014         0.6509X   0.1012    0.1304    0.1897    0.2093  
 15 0015         0.2311    0.5328X   0.1973    0.2446   -0.0618  
 16 0016         0.0736    0.4090    0.0933    0.5446X   0.2554  
 17 0017         0.3188    0.1492    0.1201    0.4862X   0.1431  
 18 0018         0.7371X   0.0266   -0.0246    0.2429    0.1274  
 19 0019         0.0857    0.4043    0.2027    0.5977X   0.2866  
 20 0020         0.2839    0.1572    0.1223    0.7477X   0.2110  
 21 0021         0.3240    0.1014    0.3522    0.3745    0.2002  
 22 0022         0.6232X   0.1100   -0.0922    0.2466    0.0269  
 23 0023         0.5108    0.1251    0.4870    0.3526   -0.0086  
 24 0024         0.2263    0.3135    0.3272    0.4517    0.2958  
 25 0025         0.2060    0.3936    0.2688    0.3981   -0.1701  
 26 0026         0.6294X   0.0786    0.4609    0.2430    0.1265  
 27 0027         0.3719    0.3523    0.3789    0.3564    0.2116  
 28 0028         0.0306    0.5631X   0.2895    0.2859   -0.0774  
 29 0029         0.0746    0.6287X  -0.1425    0.2977    0.1967  
 30 0030         0.7056X   0.2239    0.2560    0.2061    0.2867  
 31 0031         0.1142   -0.0454    0.3782X   0.3063    0.1514  
 32 0032         0.4320    0.0121    0.3960    0.1507    0.4777  
 33 0033         0.0126    0.6250X   0.3321    0.1262    0.3901  
 34 0034         0.7189X   0.2395    0.4334   -0.0128    0.1708  
 35 0035         0.5599X   0.1318    0.4053    0.0781    0.1534  
 36 0036         0.3525    0.5361X   0.2683    0.1323    0.1066  
 37 0037         0.1827    0.7309X  -0.1078   -0.0042    0.0221  
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 38 0038         0.3799    0.2435    0.4970    0.0732    0.3812  
 39 0039         0.1312    0.6193X   0.0049    0.1792    0.3841  
 40 0040         0.2988    0.4074    0.1686    0.4670    0.0095  
 41 0041         0.4182    0.3160    0.1040    0.2955    0.4362  
 42 0042         0.5948    0.2886    0.1082    0.4146    0.3074  
 43 0043         0.2769    0.1780    0.2178    0.4098    0.5657  
 44 0044         0.6611X   0.1661    0.4235    0.0434    0.1674  
 45 0045         0.4946X   0.2536    0.2343    0.2292    0.2477  
 46 0046         0.4077    0.2647    0.2726    0.4243    0.2621  
 47 0047         0.5062    0.3224    0.4631    0.1738    0.3121  
 48 0048         0.0191    0.5846X   0.1375    0.2528    0.1520  
 49 0049         0.3111    0.0562   -0.0487    0.3603    0.5047X 
 50 0050        -0.0006    0.3272    0.6010X   0.0882    0.1779  
 51 0051         0.2700    0.4131    0.6065X   0.2895    0.0649  
 
 % expl.Var.         15        11        11        11         8 
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4.  Results 
Introduction 
This chapter presents the results from the factor analysis undertaken using the 
VWHSV GHVFULEHG LQ WKH µSURFHGXUHV IRU GDWD DQDO\VLV¶ VHFWLRQ 7KH 340HWKRG
2.11 statistical software was used as a means of completing a by-person 
correlation and factor procedure. A total of 51 Q-sorts were entered into the 
programme. Following criteria for retaining factors a 3-factor solution was 
deemed to be the most appropriate and theoretically informative as summarised 
in Table 4-1. 
 
Table 4-1: Factor characteristics: participants grouped in each factor, 
Eigenvalues, % of variance explained; and number of distinguishing 
statements 
Factor Total n 
(participants) 
Eigenvalue Variance exp. 
(%) 
No. Dist. 
Statements 
1 20 19.4185 20 21 
2 18 3.2183 17 20 
3 9 1.9686 11 26 
 
4.2 Factor arrays 
Table 4-2 shows the rotated factor matrix of a 3-factor solution. The left-hand 
column lists the participants (1-001 etc.) and the next three columns represent 
the factors. The defining sorts are indicated with an X. 
 
340HWKRG DOVR SURGXFHV µIDFWRU DUUD\V¶ ZKLFK GHVFULEH IDFWRU E\ IDFWRU ZKDW
participants LQ FRQFXUUHQFH ZLWK WKDW YLHZSRLQW WKLQN DERXW WKH LVVXH RI µJRRG
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SDUHQWLQJ¶ 7KHVH WDEOHV DOVR VKRZ WKH 4-sort rank value for each statement. 
Table 4-3 shows the factor arrays for factor 1. 
Table 4-4 shows the factor arrays for factor 2. 
Table 4-5 shows the factor arrays for factor 3. 
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Table 4-2: The rotated factor matrix of a 3-factor solution with X indicating 
a defining sort 
 
 
                Factors 
 
 QSORT             1         2         3 
  
  1 001          0.2652    0.0493    0.6429X 
  2 002          0.2283    0.5268X   0.1993  
  3 003          0.4901X   0.3999    0.1692  
  4 004          0.2202    0.1172    0.4530X 
  5 005          0.1433   -0.1679    0.5112X 
  6 006          0.4219    0.6338X   0.1597  
  7 007          0.0455    0.4775X   0.3444  
  8 008          0.0895    0.1983    0.4602X 
  9 009          0.3466    0.2827    0.5774X 
 10 0010         0.5489X   0.2084    0.3251  
 11 0011         0.5160X   0.3617    0.2619  
 12 0012         0.7307X  -0.0165    0.2716  
 13 0013         0.6876X   0.1945    0.3030  
 14 0014         0.6500X   0.2032    0.1513  
 15 0015         0.1754    0.5177X   0.2052  
 16 0016         0.1578    0.6869X   0.1450  
 17 0017         0.3030    0.4398X   0.2139  
 18 0018         0.6543X   0.1783    0.0362  
 19 0019         0.1865    0.7155X   0.2605  
 20 0020         0.2754    0.6273X   0.2691  
 21 0021         0.3674    0.3212    0.4047  
 22 0022         0.5051X   0.2362   -0.0245  
 23 0023         0.4304    0.2778    0.5562X 
 24 0024         0.3343    0.5437X   0.3611  
 25 0025         0.0793    0.5017X   0.3396  
 26 0026         0.6089X   0.1878    0.4931  
 27 0027         0.4315    0.4896    0.3988  
 28 0028         0.0016    0.5607X   0.2913  
 29 0029         0.1470    0.6829X  -0.1668  
 30 0030         0.7517X   0.3042    0.2541  
 31 0031         0.1663    0.1624    0.4250X 
 32 0032         0.6249X   0.1329    0.3617  
 33 0033         0.2495    0.5540X   0.2265  
 34 0034         0.7412X   0.1331    0.3780  
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 35 0035         0.5817X   0.1239    0.3863  
 36 0036         0.3842    0.4599X   0.2282  
 37 0037         0.1866    0.5174X  -0.1914  
 38 0038         0.5606X   0.2290    0.4262  
 39 0039         0.3164    0.6099X  -0.0718  
 40 0040         0.2366    0.5912X   0.2414  
 41 0041         0.5685X   0.4702    0.0941  
 42 0042         0.6361X   0.5095    0.1547  
 43 0043         0.5024    0.4572    0.2272  
 44 0044         0.6808X   0.1217    0.3906  
 45 0045         0.5515X   0.3445    0.2376  
 46 0046         0.4667    0.4865    0.3190  
 47 0047         0.6225X   0.3470    0.4256  
 48 0048         0.1036    0.5979X   0.1059  
 49 0049         0.4764X   0.3442   -0.0205  
 50 0050         0.1424    0.2673    0.5310X 
 51 0051         0.2969    0.4488    0.6038X 
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Table 4-3: Factor arrays for factor 1 
 
No. Statement No. Z-
Scores 
Q-sort 
value 
38 Encourage child to believe their views are important 38 1.574 5 
29 Children should be told regularly that they are loved 29 1.488 4 
28 Child knows parent is always there for them, no matter 
what 
28 1.370 4 
18 Child needs space to be creative and develop own tastes 18 1.368 4 
2 Children should be allowed to make their own mistakes 2 1.183 3 
16 Children encouraged to be independent and experience 
life 
16 1.173 3 
27 Parents should spend quality time with their children 27 1.128 3 
3 The parent-child relationship is about mutual respect 3 0.995 3 
33 Take time to explain rules and decisions to child 33 0.874 2 
30 Children know they can have a cuddle whenever they 
want 
30 0.835 2 
41 Parents behave in a loving, affectionate and kind way 41 0.811 2 
23 Parents spend time with child and involved in interests 23 0.714 2 
4 Children should learn right-wrong and to have good 
manners 
4 0.710 2 
19 Bring children up to understand the world we live in 19 0.707 1 
20 Children learn responsibility 20 0.697 1 
22 Parents should be a role model for their child 22 0.536 1 
24 Praise, star charts and tangible rewards-good behaviour 24 0.523 1 
40 Parents supporWFKLOG¶VOHDUQLQJDWVFKRRODQGFDUHHU 40 0.513 1 
39 Good parents use consequences when boundaries are 
pushed 
39 0.449 1 
15 7DNHWLPHWRXQGHUVWDQGFKLOG¶VQHHGVDQGHPRWLRQV 15 0.329 0 
42 3DUHQWVQHHGµPH¶WLPH 42 0.320 0 
32 Sometimes parents need to be cruel to be kind 32 0.316 0 
45 Parenting is a family affair and parents support each other 45 0.176 0 
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37 Good parents establish routine and order 37 0.041 0 
11 Parents should be accident aware and not put child at risk 11 0.011 0 
9 Children should exercise for at least 7 hours per week 9 -0.167 0 
12 Parents should give children a healthy diet 12 -0.187 -1 
13 Parents should be calm, confident, patient and 
approachable 
13 -0.219 -1 
7 µ*RRGHQRXJK¶QRVXFKWKLQJDVDSHUIHFWSDUHQW 7 -0.268 -1 
6 Parents should have their own support networks 6 -0.431 -1 
25 Clear and consistent boundaries for behaviour 25 -0.447 -1 
26 Give time out when child misbehaves 26 -0.523 -1 
14 Good parents trust their instincts 14 -0.540 -2 
31 Minor misbehaviours can be ignored 31 -0.675 -2 
36 Parents should be organised and able to plan ahead 36 -0.678 -2 
43 Parents should make their child happy 43 -0.686 -2 
10 Good parents protect their children from the world 10 -1.326 -2 
1 Parents should be able to discipline in what way they like 1 -1.359 -3 
21 $JRRGSDUHQWVLVWKHLUFKLOG¶VEHVWIULHQG 21 -1.359 -3 
44 Parenting can be learnt from books and courses 44 -1.399 -3 
17 Stay at home for their children and available whenever 17 -1.441 -3 
5 Children should be left to cry when they are upset 5 -1.502 -4 
35 Good parents are in control of their emotions 35 -1.536 -4 
34 OK to smack or shout at a child when naughty 34 -1.944 -4 
8 Parents should give child what they want 8 -2.153 -5 
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Table 4-4: Factor arrays for factor 2 
 
No. Statement No. Z-Scores Q-sort value 
27 Parents should spend quality time with their children 27 1.832 5 
45 Parenting is a family affair and parents support each other 45 1.822 4 
29 Children should be told regularly that they are loved  29 1.373 4 
4 Children should learn right-ǁƌŽŶŐ ?ĂŶĚƚŽŚĂǀĞŐŽŽĚŵĂŶŶĞƌƐ 4 1.284 4 
11 Parents should be accident aware and not put child at risk 11 1.184 3 
37 Good parents establish routine and order 37 1.139 3 
41 Parents behave in a loving, affectionate and kind way 41 1.102 3 
23 Parents spend time with child and involved in interests 23 0.976 3 
40 WĂƌĞŶƚƐƐƵƉƉŽƌƚĐŚŝůĚ ?ƐůĞĂƌŶŝŶŐĂƚƐĐŚŽŽůĂŶĚĐĂƌĞĞƌ 40 0.974 2 
18 Child needs space to be creative and develop own tastes 18 0.931 2 
13 Parents should be calm, confident, patient and approachable 13 0.913 2 
24 Praise, star charts and tangible rewards  ? good behaviour 24 0.752 2 
15 dĂŬĞƚŝŵĞƚŽƵŶĚĞƌƐƚĂŶĚĐŚŝůĚ ?ƐŶĞĞĚƐĂŶĚĞŵŽƚŝŽŶƐ 15 0.603 2 
12 Parent should give children a healthy diet 12 0.380 1 
38 Encourage child to believe their views are important 38 0.373 1 
25 Clear and consistent boundaries for behaviour 25 0.369 1 
28 Child knows parents is always there for them, no matter what 28 0.330 1 
33 Take time to explain rules and decisions to child 33 0.307 1 
16 Children encourages to be independent and experience life 16 0.203 1 
21 ŐŽŽĚƉĂƌĞŶƚŝƐƚŚĞŝƌĐŚŝůĚ ?ƐďĞƐƚĨƌŝĞŶĚ 21 0.182 0 
35 Good parents are in control of their emotions 35 0.176 0 
3 The parent-child relationship is about mutual respect 3 0.148 0 
22 Parents should be a role model for their child 22 0.121 0 
30 Children know they can have a cuddle whenever they want 30 0.033 0 
9 Children should exercise for at least 7 hours per week 9 -0.032 0 
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39 Good parents use consequences when boundaries are pushed 39 -0.123 0 
6 Parents should have their own support networks 6 -0.209 -1 
26 Give time out when child misbehaves 26 -0.266 -1 
20 Children should learn responsibility 20 -0.280 -1 
19 Bring children up to understand the world we live in 19 -0.297 -1 
14 Good parents trust their instincts 14 -0.371 -1 
43 Parents should make their child happy 43 -0.376 -1 
36 Parents should be organised and able to plan ahead 36 -0.466 -2 
7  ?'ŽŽĚĞŶŽƵŐŚ ?ŶŽƐƵch thing as perfect parent 7 -0.490 -2 
42 WĂƌĞŶƚƐŶĞĞĚ ?ŵĞ ?ƚŝŵĞ 42 -0.518 -2 
10 Good parents protect their children from the world 10 -0.536 -2 
2 Children should be allowed to make their own mistakes 2 -0.686 -2 
1 Parents should be able to discipline in what way they like 1 -0.859 -3 
31 Minor misbehaviours can be ignored 31 -1.100 -3 
44 Parenting can be learnt from books and courses 44 -1.118 -3 
32 Sometimes parents need to be cruel to be kind 32 -1.743 -3 
5 Children should be left to cry when they are upset 5 -1.823 -4 
17 Stay at home for their children and available whenever 17 -1.837 -4 
8 Parents should give children what they want 8 -2.149 -4 
34 OK to smack or shout at a child when naughty 34 -2.228 -5 
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Table 4-5: Factor arrays for factor 3 
 
No. Statement No. Z-Scores Q-sort value 
28 Child knows parent is always there for them, no matter what 28 2.157 5 
30 Children know they can have a cuddle whenever they want 30 1.603 4 
23 Parents spend time with child and involved in interests 23 1.462 4 
29 Children should be told regularly that they are loved 29 1.323 4 
18 Child needs space to be creative and develop own tastes 18 1.026 3 
42 WĂƌĞŶƚƐŶĞĞĚ ?ŵĞ ?ƚŝŵĞ 42 1.012 3 
25 Clear and consistent boundaries for behaviour 25 0.995 3 
15 dĂŬĞƚŝŵĞƚŽƵŶĚĞƌƐƚĂŶĚĐŚŝůĚ ?ƐŶĞĞĚƐĂŶĚĞŵŽƚŝŽŶƐ 15 0.808 3 
4 Children should learn right-wrong and to have good manners 4 0.805 2 
41 Parents behave in a loving, affectionate and kind way 41 0.750 2 
40 Parents suppŽƌƚĐŚŝůĚ ?ƐůĞĂƌŶŝŶŐĂƚƐĐŚŽŽůĂŶĚĐĂƌĞĞƌ 40 0.696 2 
26 Give time out when child misbehaves 26 0.689 2 
11 Parents should be accident aware and not put child at risk 11 0.668 2 
43 Parents should make their child happy 43 0.660 1 
2 Children should be allowed to make their own mistakes 2 0.542 1 
7  ?'ŽŽĚĞŶŽƵŐŚ ?ŶŽƐƵĐŚƚŚŝŶŐĂƐƉĞƌĨĞĐƚƉĂƌĞŶƚ 7 0.516 1 
3 The parent-child relationship is about mutual respect 3 0.479 1 
27 Parents should spend quality time with their children 27 0.439 1 
22 Parents should be a role model for their child 22 0.377 1 
13 Parents should be calm, confident, patient and approachable 13 0.303 0 
45 Parenting is a family affair and parents support each other 45 0.282 0 
38 Encourage child to believe their views are important 38 0.262 0 
19 Bring children up to understand the world we live in 19 0.153 0 
1 Parents should be able to discipline in what way they like 1 0.122 0 
14 Good parents trust their instincts 14 0.069 0 
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20 Children should learn responsibility 20 0.065 0 
39 Good parents use consequences when boundaries are pushed 39 -0.072 -1 
24 Praise, star charts and tangible rewards-good behaviour 24 -0.092 -1 
16 Children encourages to be independent and experience life 16 -0.289 -1 
33 Take time to explain rules and decisions to child 33 -0.407 -1 
6 Parents should have their own support networks 6 -0.507 -1 
21 ŐŽŽĚƉĂƌĞŶƚŝƐƚŚĞŝƌĐŚŝůĚ ?ƐďĞƐƚĨƌŝĞŶĚ 21 -0.563 -1 
10 Good parents protect their children from the world 10 -0.0684 -2 
34 OK to smack or shout at a child when naughty 34 -0.703 -2 
37 Good parents establish routine and order 37 -0.716 -2 
32 Sometimes parents need to be cruel to be kind 32 -0.729 -2 
31 Minor misbehaviours can be ignored 31 -0.977 -2 
12 Parents should give children a healthy diet 12 -0.984 -3 
9 Children should exercise for at least 7 hours per week 9 -1.123 -3 
5 Children should be left to cry when they are upset 5 -1.259 -3 
17 Stay at home for their children and available whenever 17 -1.589 -3 
35 Good parents are in control of their emotions 35 -1.594 -4 
36 Parents should be organised and able to plan ahead 36 -1.744 -4 
8 Parents should give their children what they want 8 -2.023 -4 
44 Parenting can be learnt from books and courses 44 -2.213 -5 
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4.3 Descending array of differences between factors 
The descending array differences between factors shows a comparison of the 
differences between each of the pairs of factors. PQMethod 2.11 calculates the 
differences based on z-scores and tabulates this data from those statements 
that the pair of factors most agree with to those statements that the pair of 
factors most disagree with.  
Table 4-6 shows the descending array of differences between factor 1 and 
factor 2. 
Table 4-7 shows the descending array of differences between factor 1 and 
factor 3. 
Table 4-8 shows the descending array of differences between factor 2 and 
factor 3. 
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Table 4-6: Descending array of differences between factor 1 and factor 2 
 
No. Statement No. Factor 
1 
Factor 
2 
Difference 
32 Sometimes parents need to be cruel to be kind 32 0.316 -1.743 2.059 
2 Children should be allowed to make their own 
mistakes 
2 1.183 -0.686 1.868 
38 Encourage child to believe their views are important 38 1.574 0.373 1.200 
28 Child knows parent is there for them, no matter what 28  1.370 0.330 1.039 
19 Bring children up to understand the world we live in 19 0.707 -0.297 1.004 
20 Children learn responsibility 20 0.697 -0.280 0.977 
16 Children encouraged to be independent and 
experience life 
16 1.173 0.203 0.971 
3 The parent-child relationship is about mutual respect 3 0.995 0.148 0.847 
42 3DUHQWVQHHGµPH¶WLPH 42 0.320 -0.518 0.838 
30 Children know they can have a cuddle whenever they 
want 
30 0.835 0.033 0.802 
39 Good parents use consequences when boundaries are 
pushed 
39 0.449 -0.123 0.572 
33 Take time to explain rules and decisions to child 33 0.874 0.307 0.568 
18 Child needs space to be creative and develop own 
tastes 
18 1.368 0.931 0.437 
31 Minor misbehaviours can be ignored 31 -0.675 -1.10 0.426 
22 Parents should be a role model for their child 22 0.536 0.121 0.415 
17 Stay at home for their children and available whenever 17 -1.441 -1.837 0.397 
5 Children should be left to cry when they are upset 5 -1.502 -1.823 0.321 
34 OK to smack or shout at a child when naughty 34 -1.944 -2.228 0.284 
7 µ*RRGHQRXJK¶QRVXFKWKLQJDVSHUIHFWSDUHQW 7 -0.268 -0.490 0.222 
29 Children should be told regularly that they are loved 29 1.488 1.373 0.115 
8 Parents should give children what they want 8 -2.153 -2.149 -0.004 
9 Children should exercise for at least 7 hours per week 9 -0.167 -0.032 -0.135 
14 Good parents trust their instincts 14 -0.540 -0.371 -0.169 
36 Parents should be organised and able to plan ahead 36 -0.678 -0.466 -0.212 
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6 Parents should have their own support networks 6 -0.431 -0.209 -0.222 
24 Praise, star charts and tangible rewards ± good 
behaviour 
24 0.523 0.752 -0.229 
26 Give time out when child misbehaves 26 -0.523 -0.266 -0.257 
23 Parents spend time with child and involved with 
interests 
23 0.714 0.976 -0.261 
15 7DNHWLPHWRXQGHUVWDQGFKLOG¶VQHHGVDQGHPRWLRQV 15 0.329 0.603 -0.275 
44 Parenting can be learnt from books and courses 44 -1.399 -1.118 -0.281 
41 Parents behave in a loving, affectionate and kind way 41 0.811 1.102 -0.292 
43 Parents should make their child happy 43 -0.686 -0.376 -0.309 
40 3DUHQWVVXSSRUWFKLOG¶VOHDUQLQJDWVFKRRODQGFDUHHU 40 0.513 0.974 -0.461 
1 Parents should be able to discipline in what way they 
like 
1 -1.359 -0.859 -0.499 
12 Parents should give children a healthy diet 12 -0.187 0.380 -0.567 
4 Children should learn right-wrong and to have good 
manners 
4 0.710 1.284 -0.574 
27 Parents should spend quality time with their children 27 1.128 1.832 -0.704 
10 Good parents protect their children from the world 10 -1.326 -0.536 -0.790 
25 Clear and consistent boundaries for behaviour 25 -0.447 0.369 -0.816 
37 Good parents establish routine and order 37 0.041 1.139 -1.098 
13 Parents should be calm, confident, patient and 
approachable 
13 -0.219 0.913 -1.132 
11 Parents should be accident aware and not put child at 
risk 
11 0.011 1.184 -1.173 
21 $JRRGSDUHQWVLVWKHLUFKLOG¶VEHVWIULHQG 21 -1.359 0.182 -1.541 
45 Parenting is a family affair and parents support each 
other 
45 0.176 1.822 -1.646 
35 Good parents are in control of their emotions 35 -1.536 0.176 -1.712 
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Table 4-7: Descending array of differences between factor 1 and factor 3 
 
No. Statement No. Factor 
1 
Factor 
3 
Difference 
16 Children encourages to be independent and experience 
life 
16 1.173 -0.289 1.462 
38 Encourage child to believe their views are important 38 1.574 0.262 1.311 
33 Take time to explain rules and decisions to child 33 0.874 -0.407 1.281 
36 Parents should be organised and able to plan ahead 36 -0.678 -1.744 1.066 
32 Sometimes parents need to be cruel to be kind 32 0.316 -0.729 1.045 
9 Children should exercise for at least 7 hours per week 9 -0.167 -1.123 0.956 
44 Parenting can be learnt from books and courses 44 -1.399 -2.213 0.814 
12 Parents should give children a healthy diet 12 -0.187 -0.984 0.797 
37 Good parents establish routine and order 37 0.041 -0.716 0.757 
27 Parents should spend quality time with their children 27 1.128 0.439 0.689 
2 Children should be allowed to make their own mistakes 2 1.183 0.542 0.641 
20 Children learn responsibility 20 0.697 0.065 0.632 
24 Praise, star charts and tangible rewards ± good 
behaviour 
24 0.523 -0.092 0.615 
19 Bring children up to understand the world we live in 19 0.707 0.153 0.554 
39 Good parents use consequences when boundaries are 
pushed 
39 0.449 -0.072 0.521 
3 The parent-child relationship is about mutual respect 3 0.995 0.479 0.516 
18 Child needs space to be creative and develop own 
tastes 
18 1.368 1.026 0.342 
31 Minor misbehaviours can be ignored 31 -0.675 -0.977 0.302 
29 Children should be told regularly that they are loved 29 1.488 1.323 0.164 
22 Parents should be a role model for their child 22 0.536 0.377 0.159 
17 Stay at home for their children and available whenever 17 -1.441 -1.589 0.148 
6 Parents should have their own support networks 6 0.431 -0.507 0.076 
41 Parents behave in a loving, affectionate and kind way 41 0.811 0.750 0.060 
35 Good parents are in control of their emotions 35 -1.536 -1.594 0.058 
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4 Children should learn right-wrong and to have good 
manners 
4 0.710 0.805 -0.095 
45 Parenting is a family affair and parents support each 
other 
45 0.176 0.282 -0.106 
8 Parents should give children what they want 8 -2.153 -2.023 -1.130 
40 Parents suppoUWFKLOG¶VOHDUQLQJDWVFKRRODQGFDUHHU 40 0.513 0.696 -0.183 
5 Children should be left to cry when they are upset 5 -1.502 -1.259 -0.243 
15 7DNHWLPHWRXQGHUVWDQGFKLOG¶VQHHGVDQGHPRWLRQV 15 0.329 0.808 -0.479 
13 Parents should be calm, confident, patient and 
approachable 
13 -0.219 0.303 -0.523 
14 Good parents trust their instincts 14 -0.540 0.069 -0.609 
10 Good parents protect their children from the world 10 -1.326 -0.684 -0.643 
11 Parents should be accident aware and not put child at 
risk 
11 0.011 0.668 -0.657 
42 3DUHQWVQHHGµPH¶WLPH 42 0.320 1.012 -0.692 
23 Parents spend time with child and involved with 
interests 
23 0.714 1.462 -0.748 
30 Children know they can have a cuddle whenever they 
want 
30 0.835 1.603 -0.768 
7 µ*RRGHQRXJK¶QRVXFh thing as perfect parent 7 -0.268 0.516 -0.784 
28 Child knows parent is there for them, no matter what 28  1.370 2.157 -0.787 
21 $JRRGSDUHQWVLVWKHLUFKLOG¶VEHVWIULHQG 21 -1.359 -0.563 -0.796 
26 Give time out when child misbehaves 26 -0.523 0.689 -1.213 
34 OK to smack or shout at a child when naughty 34 -1.944 -0.703 -1.241 
43 Parents should make their child happy 43 -0.686 0.660 -1.345 
25 Clear and consistent boundaries for behaviour 25 -0.447 0.995 -1.442 
1 Parents should be able to discipline in what way they 
like 
1 -1.359 0.122 -1.48 
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Table 4-8: Descending array of differences between factor 2 and factor 3 
 
No. Statement No. Factor 
2 
Factor 
3 
Difference 
37 Good parents establish routine and order 37 1.139 -0.716 1.855 
35 Good parents are in control of their emotions 35 0.176 -1.594 1.770 
45 Parenting is a family affair and parents support each 
other 
45 1.822 0.282 1.541 
27 Parents should spend quality time with their children 27 1.832 0.439 1.393 
12 Parents should give children a healthy diet 12 0.380 -0.984 1.363 
36 Parents should be organised and able to plan ahead 36 -0.466 -1.744 1.278 
44 Parenting can be learnt from books and courses 44 -1.118 -2.213 1.095 
9 Children should exercise for at least 7 hours per week 9 -0.032 -1.123 1.091 
24 Praise, star charts and tangible rewards ± good 
behaviour 
24 0.752 -0.092 0.844 
21 $JRRGSDUHQWVLVWKHLUFKLOG¶VEHVWIULHQG 21 0.182 -0.563 0.745 
33 Take time to explain rules and decisions to child 33 0.307 -0.407 0.713 
13 Parents should be calm, confident, patient and 
approachable 
13 0.913 0.303 0.610 
11 Parents should be accident aware and not put child at 
risk 
11 1.184 0.668 0.516 
16 Children encouraged to be independent and 
experience life 
16 0.203 -0.289 0.491 
4 Children should learn right-wrong and to have good 
manners 
4 1.284 0.805 0.479 
41 Parents behave in a loving, affectionate and kind way 41 1.102 0.750 0.352 
6 Parents should have their own support networks 6 -0.209 -0.507 0.298 
40 3DUHQWVVXSSRUWFKLOG¶VOHDUQLQJDWVFKRRODQGFDUHHU 40 0.974 0.696 0.278 
10 Good parents protect their children from the world 10 -0.536 -0.684 0.148 
38 Encourage child to believe their views are important 38 0.373 0.262 0.111 
29 Children should be told regularly that they are loved 29 1.373 1.323 0.050 
39 Good parents use consequences when boundaries are 
pushed 
39 -0.123 -0.072 -0.051 
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18 Child needs space to be creative and develop own 
tastes 
18 0.931 1.026 -0.095 
31 Minor misbehaviours can be ignored 31 -1.10 -0.977 -0.124 
8 Parents should give children what they want 8 -2.149 -2.023 -0.126 
15 7DNHWLPHWRXQGHUVWDQGFKLOG¶VQHHGVDQGHPRWLRQV 15 0.603 0.808 -0.205 
17 Stay at home for their children and available whenever 17 -1.837 -1.589 -0.249 
22 Parents should be a role model for their child 22 0.121 0.377 -0.256 
3 The parent-child relationship is about mutual respect 3 0.148 -.479 -0.332 
20 Children learn responsibility 20 -0.280 0.065 -0.345 
14 Good parents trust their instincts 14 -0.371 0.069 -0.440 
19 Bring children up to understand the world we live in 19 -0.297 0.153 -0.450 
23 Parents spend time with child and involved with 
interests 
23 0.976 1.462 -0.486 
5 Children should be left to cry when they are upset 5 -1.823 -1.259 -0.564 
25 Clear and consistent boundaries for behaviour 25 0.369 0.995 -0.626 
26 Give time out when child misbehaves 26 -0.266 0.686 -0.956 
1 Parents should be able to discipline in what way they 
like 
1 -0.859 0.122 -0.981 
7 µ*RRGHQRXJK¶QRVXFKWKLng as perfect parent 7 -0.490 0.516 -1.006 
32 Sometimes parents need to be cruel to be kind 32 -1.743 -0.729 -1.014 
43 Parents should make their child happy 43 -0.376 0.660 -1.036 
2 Children should be allowed to make their own 
mistakes 
2 -0.686 0.542 -1.227 
34 OK to smack or shout at a child when naughty 34 -2.228 -0.703 -1.525 
42 3DUHQWVQHHGµPH¶WLPH 42 -0.518 1.012 -1.530 
30 Children know they can have a cuddle whenever they 
want 
30 0.033 1.603 -1.570 
28 Child knows parent is there for them, no matter what 28  0.330 2.157 -1.826 
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4.4 Distinguishing statements and consensus statements 
In addition PQMethod 2.11 also produces the distinguishing statements for 
each factor and consensus statements. PQMethod achieves this by comparing 
the z-scores for each Q-sort to determine those statements that are placed in 
significantly different locations in the opinion continuum for any two factors 
0F.HRZQ 	 7KRPDV  $V %UDGOH\  S VXPPDULVHV µWKRVH
statements upon which that viewpoint has a significantly different outlook from 
WKHRWKHUYLHZSRLQWV¶ 
Table 4-9 shows the distinguishing statements for factor 1. 
Table 4-10 shows the distinguishing statements for factor 2. 
Table 4-11 shows the distinguishing statements for factor 3. 
 
Likewise consensus statements are those that do not distinguish between any 
pair of factors and thus are those statements upon which that viewpoint has a 
significantly similar outlook to the other viewpoints. 
Table 4-12 shows the consensus statements. 
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Table 4-9: The distinguishing statements for factor 1 
 
(P<0.05; Asterisk (*) indicates significance at P<0.01) 
  
Factor 1 Factor 2 Factor 3 
No. Statement Rank Z-
Score 
Rank Z-
Score 
Rank Z-
Score 
38 Encourage child to believe their views 
are important 
5 1.57* 1 0.37 0 0.26 
28 Child knows parent is always there for 
them, no matter what 
4 1.37* 1 0.33 5 2.16 
2 Children should be allowed to make 
their own mistakes 
3 1.18* -2 -0.69 1 0.54 
16 Children encouraged to be 
independent and experience life 
3 1.17* 1 0.20 -1 -0.29 
27 Parents should spend quality time with 
their children 
3 1.13* 5 1.83 1 0.44 
3 The parent-child relationship is about 
mutual respect 
3 1.00* 0 0.15 1 0.48 
33 Take time to explain rules and 
decisions to child 
2 0.87* 1 0.31 -1 -0.41 
30 Children know they can have a cuddle 
whenever they want 
2 0.84* 0 0.03 4 1.60 
19 Bring children up to understand the 
world we live in 
1 0.71* -1 -0.30 0 0.15 
20 Children should learn responsibility 
 
1 0.70* -1 -0.28 0 0.07 
39 Good parents use consequences 
when boundaries are pushed 
1 0.45* 0 -0.12 1 0.07 
42 3DUHQWVQHHGµPH¶WLPH 
 
0 0.32* -2 -0.52 3 1.01 
32 Sometimes parents need to be cruel 
to be kind 
0 0.32* -3 -1.74 -2 -0.73 
37 Good parents establish routine and 
order 
 
0 0.04* 3 1.14 -2 -0.72 
11 Parents should be accident aware and 
not put child at risk 
0 0.01* 3 1.1.8 2 0.67 
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12 Parents should give children a healthy 
diet 
 
-1 -0.19* 1 0.38 -3 -0.98 
13 Parents should be calm, confident, 
patient and approachable 
-1 -0.22* 2 0.91 0 0.30 
25 Clear and consistent boundaries for 
behaviour 
-1 -0.45* 1 0.37 3 1.00 
10 Good parents protect their children 
from the world 
-2 -1.33* -2 -0.54 -2 -0.68 
1 Parents should be able to discipline in 
what way they like 
-3 -1.36* -3 -0.86 0 0.12 
21 $JRRGSDUHQWLVWKHLUFKLOG¶VEHVW
friend 
 
-3 -1.36* 0 0.018 -1 -0.56 
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Table 4-10: The distinguishing statements for factor 2 
 
(P<0.05; Asterisk (*) indicates significance at P<0.01) 
  
Factor 2 Factor 1 Factor 3 
No. Statement Rank Z-
Score 
Rank Z-
Score 
Rank Z-
Score 
27 Parents should spend quality time 
with their children 
5 1.83* 3 1.13 1 0.44 
45 Parenting is a family affair and 
parents support each other 
4 1.82* 0 0.018 0 0.028 
4 Children should learn right-wrong and 
to have good manners 
4 1.28 2 0.71 2 0.80 
11 Parents should be accident aware and 
not put child at risk 
3 1.18 0 0.01 2 0.67 
37 Good parents establish routine and 
order 
 
3 1.14* 0 0.04 -2 -0.72 
13 Parents should be calm, confident, 
patient and approachable 
2 0.91* -1 -0.22 0 0.30 
12 Parents should give children a healthy 
diet 
 
1 0.38* -1 -0.19 -3 -0.98 
25 Clear and consistent boundaries for 
behaviour 
1 0.37* -1 -0.45 3 1.00 
28 Child knows parent is always there for 
them, no matter what 
1 0.33* 4 1.37 5 2.16 
33 Take time to explain rules and 
decisions to child 
1 0.31* 2 0.87 -1 -0.41 
16 Children encourages to be 
independent and experience life 
1 0.20 3 1.17 -1 -0.29 
21 $JRRGSDUHQWLVWKHLUFKLOG¶VEHVW
friend 
 
0 0.18* -3 -1.36 -1 -0.56 
35 Good parents are in control of their 
emotions 
0 0.18* -4 -1.54 -4 -1.59 
30 Children know they can have a cuddle 
whenever they want 
0 0.03* 2 0.84 4 1.60 
19 Bring children up to understand the -1 -0.30 1 0.71 0 0.15 
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world we live in 
42 3DUHQWVQHHGµPH¶WLPH 
 
-2 -0.52* 0 0.32 3 1.01 
2 Children should be allowed to make 
their own mistakes 
-2 -0.69* 2 1.18 1 0.54 
1 Parents should be able to discipline in 
what way they like 
-3 -0.86* -3 -1.36 0 0.012 
32 Sometimes parents need to cruel to 
be kind 
 
-3 -1.74* 0 0.32 -2 -0.73 
5 Children should be left to cry when 
they are upset 
-4 -1.82 -4 -1.50 -3 -1.26 
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Table 4-11: The distinguishing statements for factor 3 
 
(P<0.05; Asterisk (*) indicates significance at P<0.01) 
  
Factor 3 Factor 1 Factor 2 
No. Statement Rank Z-Score Rank Z-
Score 
Rank Z-
Score 
28 Child knows parent is always there 
for them, no matter what 
5 2.16* 4 1.37 1 0.33 
30 Children know they can have a 
cuddle whenever they want 
4 1.60* 2 0.84 0 0.03 
23 Parents spend time with child and 
involved in interest 
4 1.46 2 0.71 3 0.90 
42 3DUHQWVQHHGµPH¶WLPH 
 
3 1.01* 0 0.32 -2 -0.52 
25 Clear and consistent boundaries for 
behaviour 
3 1.00* -1 -0.45 1 0.37 
26 Give time out when child 
misbehaves 
2 0.69* -1 -0.52 -1 -0.27 
11 Parents should be accident aware 
and not put child at risk 
2 0.67 0 0.01 3 1.18 
43 Parents should make their child 
happy 
1 0.66* -2 -0.69 -1 -0.38 
2 Children should be allowed to make 
their own mistakes 
1 0.54* 3 1.18 -2 -0.69 
7 µ*RRGHQRXJK¶QRVXFKWKLQJDV 
perfect parent 
1 0.52* -1 -0.27 -2 -0.49 
27 Parents should spend quality time 
with their children 
1 0.44* 3 1.13 5 1.83 
13 Parents should be calm, confident, 
patient and approachable 
0 0.30* -1 -0.22 2 0.91 
19 Bring children up to understand the 
world we live in 
0 0.15 1 0.71 -1 -0.30 
1 Parents should be able to discipline 
their child in what way they like 
0 0.12* -3 -1.36 -3 -0.86 
14 Good parents trust their instincts 0 0.07 -2 -0.54 -1 -0.37 
24 Praise, star charts and tangible 
rewards ± good behaviour 
-1 -0.09* 1 0.52 2 0.75 
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16 Children encouraged to be 
independent and experience life 
-1 -0.29 3 1.17 1 0.20 
33 Take time to explain rules and 
decisions to child 
-1 -0.41* 2 0.87 1 0.31 
21 $JRRGSDUHQWLVWKHLUFKLOG¶VEHVW
friend 
-1 -0.56* -3 -1.36 0 0.18 
34 OK to smack or shout at a child 
when naughty 
-2 -0.70* -4 -1.94 -5 -2.23 
37 Good parents establish routine and 
order 
-2 -0.72* 0 0.04 3 1.14 
32 Sometimes parents need to be cruel 
to be kind 
-2 -0.73* 0 0.32 -3 -1.74 
12 Parents should give children a 
healthy diet 
-3 -0.98* -1 -0.19 1 0.38 
9 Children should exercise for at least 
7 hours per week 
-3 -1.12* 0 -0.17 0 -0.03 
36 Parents should be organised and 
able to plan ahead 
-4 -1.74* -2 -0.68 -2 -0.47 
44 Parenting can be learnt from books 
and courses 
-5 -2.21* -3 -1.40 -3 -1.12 
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Table 4-12: Consensus statements (those statements that do not 
distinguish between any pair of factors) 
 
(All listed statements are non-significant at P<0.01; statements flagged with an asterisk (*) are 
also non-significant at P<0.05) 
  Factor 2 Factor 1 Factor 3 
No. Statement Rank Z-
Score 
Rank Z-
Score 
Rank Z-
Score 
6* Parents should have their own 
support networks 
-1 -0.43 -1 -0.21 -1 -0.51 
8* Parents should give children 
what they want 
 
-5 -2.15 -4 -2.15 -4 -2.02 
15 7DNHWLPHWRXQGHUVWDQGFKLOG¶V
needs and emotions 
0 0.33 2 0.60 3 0.81 
17 Stay at home for their children 
and available whenever 
-3 -1.44 -4 -1.84 -3 -1.59 
22 Parents should be a role model 
for their child 
1 0.54 0 0.012 1 0.38 
29* Children should be told 
regularly that they are loved 
4 1.49 4 1.37 4 1.32 
41* Parents behave in a loving, 
affectionate and kind way 
2 -0.81 3 1.10 2 0.75 
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5.  Interpretation of the Factors 
The detailed and extensive data set out in the results section can now be used 
WRGHVFULEHWKHWKUHHYLHZSRLQWVRQµJRRGSDUHQWLQJ¶7KLVEHJLQVWRFRQVLGHUWKH
meaning behind the factor arrays (Table 4-3 through to Table 4-5). These 
descriptions also make reference to the descending array of differences 
between factors (Table 4-6 through to Table 4-8) and the distinguishing 
statements (Table 4-9 through to Table 4-11) which tells us which statements 
each viewpoint has a significantly different outlook to the other viewpoints. 
Finally consideration is made to the statements where there was consensus 
between the factors (Table 4-12). 
 
By means of completing an exploratory factor analysis a three-factor solution 
was identified. These factors are now presented as viewpoints on what parents 
SHUFHLYHWREHµJRRGSDUHQWLQJ¶ 
x Viewpoint 1 ± Freedom to Grow 
x Viewpoint 2 - Teamwork 
x Viewpoint 3 - Demonstrative 
 
5.2 Viewpoint 1 ± Freedom to Grow 
7KH SDUHQWV VXEVFULELQJ WR WKLV YLHZSRLQW µHQFRXUDJH WKHLU FKLOGUHQ WR EHOLHYH 
WKHLU YLHZV DUH LPSRUWDQW DQG ZRUWKZKLOH¶  7KH\ EHOLHYH WKDW µFKLOGUHQ
VKRXOGEHWROGUHJXODUO\WKDWWKH\DUHORYHG¶DQGWKHµSDUHQWZLOODOZD\VEH
therHIRUWKHPQRPDWWHUZKDW¶DOWKRXJKWKH\GRQRWEHOLHYHWKDWµSDUHQWV
VKRXOG VWD\ DW KRPH IRU WKHLU FKLOG¶ -3). These parents believe that children 
µVKRXOGKDYH WKH VSDFH WR EH FUHDWLYH DQGKDYH WKH IUHHGRP WRGHYHORS WKHLU
own tastes and personaliWLHV¶  7KLV IUHHGRP DQG VSDFH DOVR LQFOXGHV
FKLOGUHQEHLQJµDOORZHGWRPDNHWKHLURZQPLVWDNHVDQGOHDUQKRZWRGHDOZLWK
XSVHWWLQJ VRFLDO H[SHULHQFHV¶  ,Q RWKHU ZRUGV WKH\ EHOLHYH WKDW µFKLOGUHQ
should be encouraged to be independent and to expeULHQFHOLIHIRUWKHPVHOYHV¶
(+3).  
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There is a strong sense of meeting the emotional needs of children in this 
YLHZSRLQW 7KHVHSDUHQWV DOVREHOLHYH WKDW µSDUHQWV VKRXOG VSHQG TXDOLW\ WLPH
with their children (for example, eating meals together, sitting and talking 
WRJHWKHU¶DVZHOODV µVSHQGLQJWLPHZLWKWKHLUFKLOGUHQDQGEHLQJLQYROYHG
LQ WKHLU LQWHUHVWV¶ 7KH\EHOLHYH WKDW WKH µSDUHQW-child relationship is about 
mutual respect ± parents should trust their children and also apologise when it 
wDVWKHSDUHQWWKDWZDVLQWKHZURQJ¶ µ&KLOGUHQVKRXOGNQRZWKDWWKH\FDQ
KDYHDFXGGOHZKHQHYHUWKH\OLNH¶DQGµSDUHQWVVKRXOGEHKDYHLQDORYLQJ
DIIHFWLRQDWHDQGNLQGZD\¶ 
 
In relation to discipline and behaviour management these parents believe that 
WKH\VKRXOGWHDFKWKHLUFKLOGWRµEHKDYHDSSURSULDWHO\E\NQRZLQJWKHGLIIHUHQFH
EHWZHHQ ULJKW DQG ZURQJ DQG WR KDYH JRRG PDQQHUV¶  DQG µJRRG SDUHQWV
WDNHWKHWLPHWRH[SODLQWKHLUUXOHVDQGGHFLVLRQVWRWKHLUFKLOG¶ 
  
It is the vLHZRIWKHVHSDUHQWVWKDWµSDUHQWVVKRXOGEHDUROHPRGHOIRUWKHLUFKLOG¶
7KH\VHHLWDVIDLUO\LPSRUWDQWWKDWFKLOGUHQVKRXOGµXQGHUVWDQGWKHZRUOGZH
OLYH LQ¶  DQG WKDW WKH\ µVKRXOG OHDUQ UHVSRQVLELOLW\¶  DQG WKH\ VHH WKH
SDUHQWV¶UROHDVEHLQJVXSSRUWLYHRIWKHLUµFKLOG¶VOHDUQLQJDWVFKRRO¶ 
 
7KH\VHHLWDVOHVVLPSRUWDQWWKDWµSDUHQWVQHHGWLPHWRWKHPVHOYHVDELWRIµPH
WLPH¶RUWKDWµSDUHQWLQJLVDIDPLO\DIIDLUZLWKJRRGSDUHQWVZRUNLQJWRJHWKHU
DQGVXSSRUWLQJHDFKRWKHU¶ 
 
7KHVH SDUHQWV VWURQJO\ UHMHFW WKH LGHD WKDW µSDUHQWV VKRXOG JLYH WKHLU FKLOGUHQ
ZKDWWKH\ZDQW¶-7KH\GRQRWEHOLHYHWKDWLW µLV2.IRUDSDUHQWWRVKRXWRU
VPDFNWKHLUFKLOGZKHQWKH\KDYHEHHQQDXJKW\¶-QRUGRWKH\WKLQNµFKLOGUHQ
should be lefWWRFU\ZKHQWKH\DUHXSVHW¶-4). 
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Summary 
Overall these parents feel it is important to allow their children to have the 
freedom and space to grow. They also strongly subscribe to the belief that 
FKLOGUHQ¶VHPRWLRQDOQHHGVDUHLPSRUWDQWDQGWKDWDFKLOd should feel valued and 
loved by their parent. 
 
5.3 Viewpoint 2 - Teamwork 
7KLVYLHZSRLQWLVDERXWVSHQGLQJµTXDOLW\WLPHZLWKWKHLUFKLOGUHQ¶DQGWHOOLQJ
FKLOGUHQ µUHJXODUO\ WKDW WKH\ DUH ORYHG¶  7KH\ EHOLHYH WKDW µSDUHQWLQJ LV D
family affair and JRRGSDUHQWVZRUNWRJHWKHUDQGWKH\VXSSRUWHDFKRWKHU¶ 
 
There is a sense of protecting their child as these parents believe it important 
IRUSDUHQWV WR µEHDFFLGHQWDZDUHDQGQRWSXW WKHLUFKLOGDW ULVN¶ 7KHUH LV
also a strong sense of disciplLQHDVµJRRGSDUHQWVHVWDEOLVKURXWLQHDQGRUGHUIRU
WKHLUFKLOGUHQ¶DQGLWLVLPSRUWDQWWKDWµFKLOGUHQVKRXOGOHDUQKRZWREHKDYH
appropriately by knowing the difference between right and wrong and to have 
JRRG PDQQHUV¶  $W WKH VDPH WLPH µFKLOGUen should be given praise, star 
FKDUWVDQGWDQJLEOHUHZDUGVIRUJRRGEHKDYLRXU¶ 
 
The way parents behave is important to these parents who believe strongly that 
µSDUHQWV VKRXOG EHKDYH LQ D ORYLQJ DIIHFWLRQDWH DQG NLQG ZD\¶  DQG WKH\
µVKRXOGEH FDOP FRQILGHQW SDWLHQW DQG DSSURDFKDEOH¶ 7KH\ DOVR EHOLHYH
WKDW µSDUHQWV VKRXOG VSHQG WLPH ZLWK WKHLU FKLOGUHQ DQG EH LQYROYHG LQ WKHLU
FKLOG¶V LQWHUHVWV¶  WDNLQJ µWLPH WR XQGHUVWDQG WKHLU FKLOG¶V QHHGV DQG
emotions by taking the perspective of tKH FKLOG¶  ,W LV D OHVV LPSRUWDQW
DVSHFW RI WKH SDUHQWLQJ UROH WR µHVWDEOLVK FOHDU DQG FRQVLVWHQW ERXQGDULHV IRU
EHKDYLRXU¶RUWRµWDNHWLPHWRH[SODLQWKHLUUXOHVDQGGHFLVLRQVWRWKHLUFKLOG¶
(+1). 
 
7KHUH LV DOVR D VHQVH RI VXSSRUWLQJ WKH µFKLOG¶V OHDUQLQJ DW VFKRRO¶  E\
DOORZLQJWKHLUFKLOG WRKDYH µWKHVSDFHWREHFUHDWLYHDQGKDYHWKH IUHHGRPWR
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GHYHORS WKHLURZQ WDVWHVDQGSHUVRQDOLWLHV¶ 7KHVHSDUHQWV IHHO LV LW IDLUO\
LPSRUWDQW WR µHQFRXUDJH WKHLU FKLOG WR EHOLHYH WKDW KLVKHU YLHws are important 
DQGZRUWKZKLOH¶ 
 
It is also of some importance to parents subscribing to this viewpoint that 
µFKLOGUHQNQRZWKDWWKH\FDQKDYHDFXGGOHZKHQHYHUWKH\OLNH¶DQGµFKLOGUHQ
know that their parents are always there for them, no matteU ZKDW¶ 
$ORQJVLGH WKLV WKHUH LV D PLOGHU IHHOLQJ WKDW µSDUHQWV VKRXOG PDNH WKHLU FKLOG
KDSS\¶-1). 
 
These parents feel fairly ambiguous towards the parent-child relationship with 
UHJDUGV WR µD JRRG SDUHQW LV WKHLU FKLOG¶V EHVW IULHQG¶  DQG WKH SDUent-child 
UHODWLRQVKLSLVRQHRIµPXWXDOUHVSHFW¶  
 
,W LVQRW LPSRUWDQW WR WKHVHSDUHQWV WR µVWD\DWKRPHIRU WKHLUFKLOGVR WKH\DUH
DYDLODEOH ZKHQHYHU WKH FKLOG QHHGV WKHP¶ -4) and they do not believe that 
µVRPHWLPHVSDUHQWVKDYHWREHFUXHOWREHNLQG¶-3).  
 
Like Viewpoint 1 (Freedom to Grow) these parents strongly reject the idea that it 
µLV2.IRUDSDUHQWWRVKRXWRUVPDFNWKHLUFKLOGZKHQWKH\KDYHEHHQQDXJKW\¶
(-QRUGRWKH\WKLQNµFKLOGUHQVKRXOGEHOHIWWRFU\ZKHQWKH\DUHXSVHW¶-4). 
7KH\DOVRGRQRWEHOLHYHWKDWµSDUHQWVVKRXOGJLYHWKHLUFKLOGUHQZKDWWKH\ZDQW¶
(-4).  
 
With regards to what distinguishes this viewpoint; this is the only viewpoint that 
EHOLHYHV µSDUHQWLQJ LV D IDPLO\ DIIDLU DQG JRRG SDUHQWV ZRUN WRJHWKHU DQG
support HDFK RWKHU¶  7KH\ DOVR IHHO PRVW VWURQJO\ WKDW SDUHQWV µVKRXOG
VSHQGTXDOLW\ WLPHZLWK WKHLU FKLOGUHQ¶  \HW µHVWDEOLVK URXWLQHDQGRUGHU IRU
WKHLUFKLOGUHQ¶7KLV LVWKHRQO\YLHZSRLQW WRQRWUHJDUG LWDV LPSRUWDQW WKDW
µSDUHQWV QHHG WLPH WR WKHPVHOYHV D ELW RI µPH WLPH¶ -2) nor do they regard 
  318 
FKLOGUHQ EHLQJ µDOORZHG WR PDNH WKHLU RZQ PLVWDNHV DQG WR OHDUQ KRZ WR GHDO
ZLWKXSVHWWLQJVRFLDOH[SHULHQFHV¶-2) as important. 
 
Summary 
For this viewpoint a family is perceived to be a team as there is a strong sense 
of working together and mutually supporting each other. There is also a strong 
EHOLHI LQ WKHSDUHQW¶V UROH LQGLVFLSOLQLQJDQGHVWDEOLVKLQJ URXWLQHDQGRUGHU IRU
their children. 
 
5.4 Viewpoint 3 - Demonstrative 
A defining characteristic of tKLVYLHZSRLQW LVDVWURQJEHOLHI WKDW µFKLOGUHQNQRZ
WKDWWKHLUSDUHQWVDUHDOZD\VWKHUHIRUWKHPQRPDWWHUZKDW¶DQGµFKLOGUHQ
DUHWROGUHJXODUO\WKDWWKH\DUHORYHG¶,WLVYHU\LPSRUWDQWWRWKHVHSDUHQWV
WKDW µFKLOGUHQ NQRZ WKH\ FDQ KDYH D FXGGOH ZKHQHYHU WKH\ ZDQW¶  DQG
µSDUHQWVVSHQGWLPHZLWKWKHLUFKLOGUHQDQGEHLQYROYHGLQWKHLUFKLOG¶VLQWHUHVWV¶
7KHVHSDUHQWVVWURQJO\GLVDJUHHGZLWKWKHVWDWHPHQWWKDWµFKLOGUHQVKRXOG
EHOHIWWRFU\ZKHQWKH\DUHXSVHW¶-3). 
 
Alongside this LVWKHEHOLHIWKDWLWLVLPSRUWDQWWKDWµFKLOGUHQOHDUQKRZWREHKDYH
appropriately by knowing the difference between right and wrong and to have 
JRRGPDQQHUV¶DQGWKDWµSDUHQWVHVWDEOLVKFOHDUDQGFRQVLVWHQWERXQGDULHV
IRUEHKDYLRXU¶ 
 
It is alsRLPSRUWDQWWRWKHVHSDUHQWVWKDWµFKLOGUHQKDYHWKHVSDFHWREHFUHDWLYH
DQGKDYHWKHIUHHGRPWRGHYHORSWKHLURZQWDVWHVDQGSHUVRQDOLWLHV¶7KHUH
LV D VHQVH RI SDUHQWV VXSSRUWLQJ WKHLU FKLOG QRW RQO\ E\ µVXSSRUWLQJ D FKLOG¶V
OHDUQLQJDWVFKRRO¶ EXWDOVRE\ WDNLQJ µWKH WLPH WRXQGHUVWDQG WKHLUFKLOG¶V
QHHGV DQG HPRWLRQV¶  DQG E\ µEHKDYLQJ LQ D ORYLQJ DIIHFWLRQDWH DQG NLQG
ZD\¶,WLVPLOGO\LPSRUWDQWWRWKHVHSDUHQWVWKDWFKLOGUHQDUHHQFRXUDJHGµWR
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believe his/her views are important DQGZRUWKZKLOH¶DQGWKDWµFKLOGUHQVKRXOG
OHDUQUHVSRQVLELOLW\¶ 
 
,Q WHUPVRI µEHLQJFDOPFRQILGHQWSDWLHQWDQGDSSURDFKDEOH¶ DQGEHLQJ µD
UROHPRGHOIRUWKHLUFKLOG¶LVQRWIHOWWREHDVWURQJO\LPSRUWDQWDVSHFWRIWKH
parenting characWHURUUROH,WLVQRWLPSRUWDQWWRWKHVHSDUHQWVWRµVWD\DWKRPH
IRUWKHLUFKLOGVRWKH\DUHDYDLODEOHZKHQHYHUWKHFKLOGQHHGVWKHP¶-3) nor do 
WKH\WKLQNWKDWSDUHQWVµVKRXOGJLYHWKHLUFKLOGUHQZKDWWKH\ZDQW¶-4).  
 
Whilst there is a strong sense of meeting the emotional needs of their child, 
meeting the physical needs of the child is not viewed as important by these 
SDUHQWV )RU H[DPSOH µ*LYLQJ D FKLOG D KHDOWK\ GLHW¶ - DQG FKLOGUHQ µWDNLQJ
SK\VLFDOH[HUFLVHIRUDWOHDVWKRXUVDZHHN¶-3). 
 
7KLVYLHZSRLQWVWURQJO\EHOLHYHVWKDWSDUHQWLQJFDQQRWµEHOHDUQWIURPERRNVDQG
E\JRLQJRQFRXUVHV¶-7KH\GRQRWYLHZLWDVLPSRUWDQWIRUSDUHQWVWREHµLQ
FRQWURORI WKHLURZQHPRWLRQV¶-RUWREHµRUJDQLVHGDQGDEOHWRSODQDKHDG¶
(-4).  
 
One of the interesting areas of difference with other viewpoints was how these 
SDUHQWV IHOWDERXW µSDUHQWVQHHGLQJ WLPH WR WKHPVHOYHVDELWRI µPH WLPH¶ 
DQGµSDUHQWVPDNLQJWKHLUFKLOGKDSS\¶7KHLUVLVWKHRQO\YLHZSRLQWWRUDQN
these statements as important. $OVRWKH\RQO\GLVDJUHHPLOGO\ZLWKµLWLV2.IRUD
SDUHQWWRVPDFNRUVKRXWDWWKHLUFKLOGZKHQWKH\KDYHEHHQQDXJKW\¶-2) while 
the other viewpoints disagree strongly (-5 and -4)  
 
Summary: 
Meeting the emotional needs of their child is very important to this viewpoint 
and being able to demonstrate their affection and love is strongly significant to 
their perspective of being a good parent. However, even though they feel it is 
  320 
important to make their children happy (+1) these parents do not necessarily 
feel this is achieved by giving their children what they want (-4).  
 
5.5 Consensus statements 
:KLOVWWKHDERYHGHVFULSWLRQVVHWRXWWKHGLVWLQFWYLHZSRLQWVRIµJRRGSDUHQWLQJ¶
the data can also be used to look at areas of agreement within the responses. 
PQMethod determines consensus by identifying those statements that do not 
achieve a significant difference (p<0.01) between any pair of factors.  
 
There were seven consensus statements identified by PQMethod. Two 
statements related to showing affection towards their child: 
x µFKLOGUHQVKRXOGEHWROGUHJXODUO\WKDW WKH\DUH ORYHG¶VWURQJDJUHHPHQW
from all viewpoints (4)) 
x µ3DUHQWVEHKDYHLQDORYLQJDIIHFWLRQDWHDQGNLQGZD\¶DJUHHPHQWIURP
all viewpoints (2-3)). 
 
There was just one statement in regards to the needs of the parent: 
x µ3DUHQWVVKRXOGKDYHWKHLURZQVXSSRUW¶PRGHUDWHGLVDJUHHPHQWIURPDOO
viewpoints (-1). 
 
The other statements are all related to the role of the parent. None of the 
viewpoints disagreed with the statements: 
x µ3DUHQWVVKRXOGWDNHWLPHWRXQGHUVWDQGWKHLUFKLOG¶VQHHGVDQGHPRWLRQV
E\WDNLQJWKHSHUVSHFWLYHRIWKHFKLOG¶ 
x µ3DUHQWVVKRXOGEHDUROHPRGHOIRUWKHLUFKLOG¶-1) 
 
There was strong consensus in disagreement with: 
x µ3DUHQWVVKRXOGJLYHWKHLUFKLOGUHQZKDWWKH\ZDQW¶-5 - -4) 
and all viewpoints disagreed with the statement that: 
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x µJRRGSDUHQWVVWD\DWKRPHIRUWKHLUFKLOGVRWKH\DUHDYDLODEOHZKHQHYHU
WKHFKLOGQHHGVWKHP¶-3 - -4) 
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6.  Discussion of the Viewpoints 
6.1 Linking back to the research question 
The aLP RI WKLV VWXG\ ZDV WR H[SORUH SDUHQWV¶ FRQVWUXFWLRQV RI ZKDW WKH\
SHUFHLYH WR EH µJRRG¶ SDUHQWLQJ 7KH ILQGLQJV LQGLFDWH WKDW WKHUH DUH WKUHH
GLVWLQFWYLHZSRLQWVWKDWGHVFULEHDµJRRG¶SDUHQW7KRVHWKDWDOORZWKHLUFKLOGUHQ
the freedom to grow (Viewpoint 1), those that view the family as a team 
(Viewpoint 2) and those that are demonstrative in their affections yet still 
provide clear and consistent boundaries for behaviour (Viewpoint 3).  
 
7KH YLHZSRLQWV KDYH EHHQ ODEHOOHG DV µ)UHHGRP WR *URZ¶ µ7HDPZRUN¶ DQG
µ'HPRQVWUDWLYH¶EXWWKHGDQJHURIODEHOVLVWRJLYHDVLPSOLVWLFLPSUHVVLRQRIWKH
viewpoints when in actual fact the viewpoints are fairly complex with areas of 
similarity and difference between them (as discussed in Section 5).  
 
The opportunity was given to all participants to record any additional viewpoints 
that they had about parenting. Some participants provided a validation for how 
they have placed some of the statements: 
x ³There were lots of comments I agreed with in principle but do not 
actively engage in. I do not work ± purely because we live far from my 
family. If circumstances were different then I believe this would directly 
affect my reasoning´ 
Other comments expanded on a particular statement: 
x ³3HRSOHFDQ¶WFUHDWHVXSSRUWQHWZRUNVLIWKH\DUHQ¶WWKHUHVRLGHDODVLWLV
LW LV RXW RI SHRSOH¶V FRQWURO \RX¶UH QRW D EDG SHUVRQ LI \RX GRQ¶W KDYH
them´ 
x ³Statement 25 ± a certain amount of good behaviour should be the norm 
though´ 
x ³Parenting books I think make people not trust their own judgement but a 
good family is all the opinion you need´ 
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Encouragingly, none of the comments were in disagreement with the 
statements. The full list of additional comments on parenting can be found in 
Appendix G. 
 
6.2 Linking back to the literature review  
As diVFXVVHG6HFWLRQWKHUHLVPXFKGRFXPHQWHGDVWRZKDWFRQVWLWXWHVµJRRG¶
parenting based on the knowledge and viewpoints of professionals and known 
WKHRULHVRIFKLOGGHYHORSPHQWIRUH[DPSOHµDWWDFKPHQWWKHRU\¶7KLVVWXG\KDV
provided a rich and textured SLFWXUHRIZKDWSDUHQW¶VYLHZSRLQWVDUHRQZKDWLV
µJRRG¶ SDUHQWLQJ 7KUHH GLVWLQFW YLHZSRLQWV HPHUJHG IURP WKH DQDO\VLV RI WKH
GDWDZKLFKVXJJHVWWKDWWKHUHDUHWKUHHW\SHVRIµJRRG¶SDUHQWV 
 
%DXPULQG¶VPRGHORISDUHQWLQJRIIHUVIRXUW\SHVRISDUHQWLQJstyles which span 
over the two dimensions of warmth and control - µGLVFLSOLQHG¶ µDXWKRULWDWLYH¶
µQHJOHFWIXO¶ DQG µSHUPLVVLYH¶ VHH )LJXUH -1). The most effective style is 
UHJDUGHGWREHµDXWKRULWDWLYH¶ZKHUHWKHSDUHQWLQJLVORYLQJDQG\HWILUPZKHUH
boundaries are explained in the context of a warm and loving relationship 
(Layard & Dunn, 2009). This appears to be a fair comparison with Viewpoint 3 
(Demonstrative) as being able to demonstrate their affection and love is very 
important to this viewpoint. In addition, it is also important to this viewpoint that 
firm and consistent boundaries are established and even though they feel it is 
important to make their children happy these parents do not necessarily feel this 
is achieved by giving their children what they want. 
 
+RZHYHUWKLVVWXG\KDVDOVRLGHQWLILHGWZRRWKHUGLVWLQFWLYHYLHZSRLQWVRIµJRRG¶
SDUHQWLQJZKLFKGRQRWILWLQWR%DXPULQG¶VSDUHQWLQJVW\OHV,WKDVDOUHDG\EHHQ
discussed that parenting is a very complex process and to span parenting styles 
over just two dimensions does necessitate a simplistic view of the styles of 
SDUHQWLQJ:KDW%DXPULQG¶VPRGHODSSHDUVWREHRPLWWLQJLVDQDSSUHFLDWLRQRU
acknowledgement of the skills of the parent, the needs of the parent and the 
  324 
aspirations that a parent holds for their child which motivate them to support 
their child with their learning, teach them life skills etc. 
 
7KHSURFHVVEHWZHHQSDUHQWDQGEDE\GHVFULEHGE\5RELQVRQDVµORYHLQ
DFWLRQ¶ UHTXLUHV WKH SDUHQW WR EH VHQVLWLYH WR WKH PHWKRGs of communication; 
HPRWLRQDOO\µDYDLODEOH¶IRUWKHEDE\DEOHWRVSHQGWLPHDWWHQGLQJWRWKHSK\VLFDO
needs and providing additional stimulation through play and playful 
experiences; and sensitive to the physical and emotional needs. These are 
elements that are present in all three of the viewpoints. For example, spending 
quality time with their children; parents behave in a loving, affectionate and kind 
way; supporting children with their learning at school; and taking the time to 
XQGHUVWDQGWKHLUFKLOG¶V needs and emotions. This study gained the viewpoints 
of parents with a total of over 96 children between them (see table 3-1) yet only 
 FKLOGUHQ ZHUH DJHG OHVV WKDQ  \HDUV 7KHUHIRUH WKH PDMRULW\ RI SDUHQWV¶
children were no longer babies. There was no instruction for parents to focus 
VSHFLILFDOO\ RQ ZKDW LV JRRG SDUHQWLQJ RI EDELHV 7KXV LI 5RELQVRQ¶V SURFHVV
diminished once the baby grows then these elements would not be expected to 
be present as being important features in all three of the viewpoints. The results 
IURPWKLVVWXG\VXJJHVWWKDWµORYHLQDFWLRQ¶FRQWLQXHVWKURXJKRXWFKLOGKRRG  
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7 Conclusions 
7.1 The use of Q-Methodology 
7.1.1 Was Q-methodology an appropriate methodology? 
In order to gain an appreciation of whether Q-methodology has allowed a better 
understanding and engagement with the participants it was important to the 
author to elicit feedback from the participants who completed the Q-sorting 
activity. The full list of comments is provided in Appendix H.  Comments 
pertaining to the process were all very positive about the Q-sorting procedure: 
x ³It has certainly given me food for thought ± thank you!´ 
x ³There is a lot to learn through this wonderful process. I think myself this 
is the most important thing, for every parent to reflect in eveU\SDUHQW¶V
life.´ 
x ³Would have spent a lot longer deciding if I had the time. Makes you 
think about parenting.´ 
These comments are also reassuring in relation to the ethics of the study and 
that a possible negative consequence (that the parents might question their own 
parenting skills and/or feel as if they are being judged) appears to have been 
avoided. 
 
Part of the reasoning for using Q-methodology was with the goal to elicit the 
meanings and interpretations (human subjectivity) that individuals have from 
which an understanding RI WKHSDUWLFLSDQW¶V µLQWHUQDO¶ IUDPHRI UHIHUHQFH about 
the concept RI µJRRGSDUHQWLQJ¶ may emerge. Comments given by participants 
UHIOHFW KRZ LQWULQVLFDOO\ WKH SDUWLFLSDQW¶V H[SHULHQFH RI SDUHQWLQJ LV PHGLDWHG
historically, culturally and linguistically: 
x ³0DQ\RIWKHFRPPHQWVVWDWHPHQWVFDQEHLQWHUSUHWHGLQPDQ\ZD\VDQG
WKH\FDQEHSXWLQWRPDQ\FRQWH[WV´ 
x ³0RVW RI WKH VWDWHPHQWV GRQ¶W WDNH LQWR DFFRXQW WKH VLWXDWLRQ (J
VWDWHPHQWPRVWO\,ZRXOGQ¶WEXWVRPHWLPHV,GRVRWKese would change 
GD\E\GD\´ 
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x ³It was interesting to look at what is more important to me and how 
ZKDW¶VLPSRUWDQWKDVFKDQJHGRYHUWKH\HDUV´. 
Although the Q-sample was balanced; appropriate and applicable to the issue; 
intelligible and simple; and comprehensive as suggested by Stainton-Rogers 
(1995) it did not manage to capture contextual changes which are an intrinsic 
SDUWRIWKHSDUWLFLSDQW¶VH[SHULHQFHRISDUHQWLQJ 
 
Another difficulty encountered was that the participants tended to agree with the 
majority of the statements and so they found the forced distribution (agree-
neutral-disagree) problematic. An adaptation that was made to the study was to 
ask the participants to distribute the statements according to how important it 
was to them rather than whether they agreed or disagreed with it. 
 
The use of factor analysis in Q-methodology provided a transparent and 
scientifically credible way to simplify complex data and presented it in an 
understandable way. The 3-factor solution and the factor arrays were produced 
through the use of algorithms. The factor viewpoints are grounded in the factor 
analysis data. It is acknowledged that an element of interpretation is inevitable 
in the authoring of the viewpoints. However, scrutiny of the viewpoint 
descriptions presented in this study is possible by means of examination of the 
factor tables. 
 
7.1.2 Generalisability of the findings 
Due to the principle of finite diversity Q-methodology the use of large sample 
sizes is not necessary. At the same time Q-methodology does not make claims 
to describe the distribution of the viewpoints to the broader population. Thus it is 
ZDUUDQWHGWRFODLPWKDWDORFDOWKHRU\DERXWZKDWSDUHQWV¶FRQVWUXFWLRQRIZKDW
LVDµJRRG¶SDUHQWKDVEHHQSURGXFHGEXWLWLVQRWSRVVLEOHWRH[WUDSRODWH 
x The extent to which the viewpoints described in this study apply to the 
wider population (for example, beyond parents who access the Children 
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x The extent to which the viewpoints described in this study might be 
distributed across a larger population of similar individuals. That is, 
whether there is a dominant viewpoint. 
 
7.2 Further developments of the study 
In terms of improvements to this current study, the completion of member 
checking would be extremely worthwhile in order to achieve confirmation and 
validation of the findings and interpretations made.  
 
Although the opportunity for participants to write down their comments was 
given approximately only half of the participants provided any further comments. 
The author observed that these comments did not capture the transient 
WKRXJKWV WKDW HPHUJHG LQ WKH SDUWLFLSDQW¶V VSRQWDQHRXV GLDORJXH GXULQJ WKH
completion of the Q-sort which provided an additional element to the rich and 
textured data. A development to this study would be to try and capture this 
spontaneous dialogue either through the use of an electronic recording device 
RU IRU WKH UHVHDUFKHU WR ZULWH GRZQ WKH SDUWLFLSDQW¶V WKRXJKWV DW WKH WLPH RI
speaking. 
 
7KUHH GLVWLQFW YLHZSRLQWV RQ WKH QRWLRQ RI ZKDW LV µJRRG¶ SDUHQWLQJ Kave 
emerged from this study. It would be interesting to complete a further study that 
aims to validate these viewpoints beyond the remit of this present study. It 
would also be interesting to understand how these viewpoints are distributed 
across the population; that is whether one viewpoint is more dominantly held 
than the others. In addition it would be worthwhile to undertake further 
exploration of the three distinct viewpoints in consideration of the reasons 
behind the variant viewpoints. 
 
It would also EHLQWHUHVWLQJWRIXUWKHUH[SORUHZKHWKHU5RELQVRQ¶VµORYHLQ
DFWLRQ¶GRHVFRQWLQXHWKURXJKRXWWKHZKROHRIFKLOGKRRGDVWKHUHVXOWVIURPWKLV
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VWXG\ VXJJHVW DQG ZKHWKHU WKH HOHPHQWV RI µORYH LQ DFWLRQ¶ DOWHU RU GHYHORS
through childhood.  
 
7.3 Final conclusion 
An initial interest in helping parents to strengthen their parenting skills led to an 
exploration of the research literature on parenting practices and the notion of 
ZKDW LV µJRRG¶SDUHQWLQJ. There is also compelling evidence from the fields of 
child maltreatment and also neuropsychology that emphasises the importance 
RI µJRRG HQRXJK¶ SDUHQWLQJ RQ FKLOGUHQ¶V GHYHORSPHQW HVSHFLDOO\ GXULQJ WKH
HDUO\IRUPDWLYH\HDUVRIDFKLOG¶VOLIH 
 
The aim of Q-methodology is to collect and explore the variety of accounts that 
SHRSOH FRQVWUXFW &URVV  $ ULFK DQG WH[WXUHG SLFWXUH RI SDUHQWV¶
viewpoints emerged which has provided three distinct viewpoints on what is 
FRQVWUXHGWREHµJRRG¶SDUHQWLQJ 
x µ)UHHGRPWR*URZ¶ 
x µ7HDPZRUN¶ 
x µ'HPRQVWUDWLYH¶ 
These viewpointVZLOOLQIRUPWKHDXWKRU¶VSURIHVVLRQDOSUDFWLFHGXULQJWKHFRXUVH
of working with parents which includes the delivery of parenting programmes. 
Finally these viewpoints reinforce the notion that parenting is a complex process 
and that there is not a single GHILQLWLYH YLHZSRLQW RI ZKDW FRQVWLWXWHV D µJRRG¶
parent. This will have implications for practice with regards to supporting and 
reassuring parents and will provide a framework for discussions with parents in 
helping them to explore and reflect on their parenting styles. 
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Appendix A ± categories that emerged from the initial stages of 
sifting, ordering and condensing the concourse of statements 
 
1 Authoritarian style  ? shouting at your child / smacking your child / telling your child 
ǁŚĂƚƚŚĞǇĐĂŶ ?ƚĚŽŝŶƐƚĞĂĚŽĨǁŚĂƚƚŚĞǇĐĂŶ 
2 Permissive style  ? letting you child be in control / giving the child what he/she wants 
3 Uninvolved style  ? allowing your child to make mistakes and then helping them to 
address and learn from them /  allow them to experience life for themselves / let 
them learn how to deal with social experiences that may be upsetting / foster your 
ĐŚŝůĚ ?ƐŝŶĚĞƉĞŶĚĞŶĐĞ ?ĞŶĐŽƵƌĂŐĞŝŶĚĞƉĞŶĚĞŶĐĞĂŶĚƌĞƐƉŽŶƐŝďŝůŝƚǇ 
4 Authoritative style  ? mutual respect / being consistent with boundaries / setting limits  
5 Cultural  ? children should be left to cry when upset / parenting is a family affair (13) / 
parents should be at home for their child 
6 Skills of the parent  ? being organised / being flexible (responding to situation to best 
meet the needs of the child) / planning ahead / being in control of your own emotions 
/ knowing when to compromise / knowing how to pick your battles / provide order 
7 Interpersonal qualities  ? being calm / being instinctive / being confident / being 
patient / being approachable 
8 Needs of the parent  ? parents need support networks / parents should go on 
 ?ƉĂƌĞŶƚŝŶŐ ?ĐŽƵƌƐĞƐ ?ŐŝǀŝŶŐǇŽƵƌƐĞůĨƚŝŵĞƚŽďĞĂŶĂĚƵůƚƐŽƚŚĂƚǇŽƵĚŽŶ ?ƚƐƚĂƌƚƚŽ
resent them/ realising there is no such thing as a perfect parent /recognising when 
tiredness affects your judgement 
9 Teaching Values  ? apologising to your child when you are in the wrong / helping your 
child to learn how to behave appropriately / teaching your child right from wrong / 
teaching them how to be confident yet considerate / guidance in good morals,  values 
and manners 
10 Freedom to grow  ? allowing your child to explore and make choices / giving your child 
the space to be creative / giving them freedom to develop their own tastes and 
personalities / helping your child to learn and explore / allowing your child to make 
ŵŝƐƚĂŬĞƐĂŶĚƚŚĞŶŚĞůƉŝŶŐƚŚĞŵƚŽĂĚĚƌĞƐƐĂŶĚůĞĂƌŶĨƌŽŵƚŚĞŵ ?ĨŽƐƚĞƌǇŽƵƌĐŚŝůĚ ?Ɛ
independence /parents should enable their child to reach their full potential / our 
children are not clones of us /allowing them independence gradually /  
11 Learning life skills - bringing up your child to understand the world we live in / 
facilitating varied exposure to new experiences / children should help with 
jobs/chores around the house / allowing your child to earn treats by pulling his/he 
weight in the household / support with learning and help with career when the time 
comes / grow to their full potential as valued and valuable members of society 
12 Extended family  ? parenting is a family affair (5) 
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13 DĞĂƐƵƌĞŽĨ ?ŐŽŽĚ ?ƉĂƌĞŶƚŝŶŐ  ? ďĞŝŶŐ ?ŐŽŽĚĞŶŽƵŐŚ ?, not perfect /  
14 meeting physical needs -  giving your child a healthy diet / protect, provide and 
support your child / providing a safe home, healthy foods, clothes, toys and 
entertainment / caring for when ill / children should take physical exercise for at least 
7 hours a week / babies should be breastfed for the first 6 months 
15 Meeting emotional needs  ? trust your child / encouraging your child to believe that 
his/her views of important and worthwhile / showing an interest / boosting 
confidence and self-assurance / parents should make their child happy / letting your 
child know that they are valued and loved 
16 Mutual respect  ? trusting your child / saying sorry / treat your child with respect / 
listen to your child / explain your rules and decisions to your child 
17 Protecting child  ? being accident aware  ? keeping any eye on your child and not 
putting them at risk / protecting your child from the world 
18 Understanding your child  ? ƉĂƌĞŶƚƐƐŚŽƵůĚƵŶĚĞƌƐƚĂŶĚƚŚĞŝƌĐŚŝůĚ ?ƐŶĞĞĚƐ ?ƉĂƌĞŶƚƐ
should ďĞƌĞƐƉŽŶƐŝǀĞƚŽƚŚĞŝƌĐŚŝůĚ ?ƐĞŵŽƚŝŽŶƐĂŶĚƌĞĂĐƚĂĐĐŽƌĚŝŶŐůǇ ?ƉĂƌĞŶƚƐƐŚŽƵůĚ
take the perspective of the child / understanding your child / being patient with your 
ĐŚŝůĚ ?ďĞŝŶŐĂďůĞƚŽƐĞĞƚŚĞǁŽƌůĚĨƌŽŵǇŽƵƌĐŚŝůĚ ?ƐƉŽŝŶƚŽĨǀŝĞǁ ?ďĞŝŶŐƐĞŶƐŝƚŝǀĞ
and empathetic /adapting your parenting to fit your child / children are young people 
with little experience and parents are older children with more experience 
19 Being positive  ? praising your child / forgiving your child 
20 Loving your child  ? love your child / being loving affectionate and kind / letting your 
child know regularly that they are valued and loved / letting your child know that you 
love him/her  ? no matter what / love them with all your heart / letting your child 
know they can have a cuddle whenever they like / tell your child that you love them 
/always being there / unconditional love /eternal love /nurture your child 
21 Parent-child relationship  ? ďĞĂĨƌŝĞŶĚƚŽǇŽƵƌĐŚŝůĚ ?ĂƉĂƌĞŶƚŝƐŶŽƚĂĐŚŝůĚ ?ƐďĞƐƚ
friend 
22 Quality time - be involvĞĚŝŶǇŽƵƌĐŚŝůĚ ?ƐŝŶƚĞƌĞƐƚƐĂŶĚůŝĨĞ ?ƚĂůŬŝŶŐǁŝƚŚĂŶĚƐƉĞŶĚŝŶŐ
time with your child/ take an interest in your child / being prepared to focus on your 
child when they are around / sit, play and read with your child / eating meals together 
/ genuine commuŶŝĐĂƚŝŽŶ ?ƐƉĞŶĚĂůŽƚŽĨƚŝŵĞǁŝƚŚǇŽƵƌĐŚŝůĚďƵƚĚŽŶ ?ƚƐŵŽƚŚĞƌ
them 
23 Being negative  ? getting angry with your child / being critical of your child 
24 WĂƌĞŶƚ ?ƐďĞŚĂǀŝŽƵƌ  ? being approachable / being a role model for your child / 
apologising / tell your child that you love them / modelling positive behaviours /acting 
confident /always being there no matter what 
25 Limits and boundaries  ? setting limits / be cruel to be kind / be consistent with 
ďŽƵŶĚĂƌŝĞƐ ?ďĞŝŶŐƉƌĞƉĂƌĞĚƚŽƐĂǇ ?ŶŽ ? ?ĚĞĂůŝŶŐǁŝƚŚǇŽƵr child when they push the 
boundaries / disciplining your child and working to boundaries / having explicit 
boundaries /be firm but fair / a parent should be loving yet firm / having boundaries 
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for appropriate behaviour 
26 Rewards /praise  ? praising your child / consistent application of rewards and 
sanctions / give praise, star charts and tangible rewards for positive behaviour / 
reward for effort as well as for achievements 
27 Behaviour management  ? having boundaries for appropriate behaviour/ disciplining 
your child and working to boundaries / ignore minor misbehaviours / give time out for 
misbehaviour / back up your instructions with appropriate consequences 
28 Other  ? giving the child what he/she wants  
29 Other - letting your child be in control 
30 Other  ? parents should bond with their new born before establishing rigid routines 
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Appendix B ± statements used in the Q-sample 
 
1 I believe that when a child has done something wrong, parents should be able 
to discipline them in whatever way they feel is appropriate, for example to 
shout at or smack their child. 
2 Children should be left to cry when they are upset. 
3 If parents have got their own support networks then they can be better parents 
4 I believe that parents should give their children what they want. 
5 Children should be allowed to make their own mistakes and to learn how to 
deal with upsetting social experiences (i.e. falling out with a friend). 
6 /ƚ ?ƐĂďŽƵƚ ?ŐŽŽĚĞŶŽƵŐŚ ?ĂŶĚŬŶŽǁŝŶŐƚŚĂƚƚŚĞƌĞŝƐŶŽƐƵĐŚƚŚŝŶŐĂƐĂƉĞƌĨĞĐƚ
parent. 
7 There is a relationship between good parenting and giving children a healthy 
diet 
8 Children should take physical exercise for at least 7 hours a week 
9 /ƚ ?ƐŵǇǀŝĞǁƚŚĂƚŐŽŽĚƉĂƌĞŶƚƐƉƌŽƚĞĐƚƚŚĞŝƌĐŚŝůĚĨƌŽŵƚŚĞǁŽƌůĚ 
10 /ƚ ?ƐŝŵƉŽƌƚĂŶƚƚŚĂƚƉĂƌĞŶƚƐƐŚŽƵld be accident aware and not put their child at 
risk 
11 Children should learn how to behave appropriately by knowing the difference 
between right and wrong and to have good manners. 
12 Parents should be calm, confident, patient and approachable. 
13 You ƐŚŽƵůĚŶ ?ƚƚŚŝŶŬƚŽŽŵƵĐŚĂďŽƵƚŚŽǁƚŽďĞĂƉĂƌĞŶƚ ?a parent should trust 
their instincts 
14 WĂƌĞŶƚƐƐŚŽƵůĚƚĂŬĞƚŚĞƚŝŵĞƚŽƵŶĚĞƌƐƚĂŶĚƚŚĞŝƌĐŚŝůĚ ?ƐŶĞĞĚƐĂŶĚĞŵŽƚŝŽŶƐďǇ
taking the perspective of the child. 
16 Children should be encouraged to be independent and to experience life for 
themselves 
17 There is a link between good parenting and parents being at home for their 
child and available whenever the child needs them. 
18 For me, a child should have the space to be creative and have the freedom to 
develop their own tastes and personalities 
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19 I believe that good parents bring up children to understand the world we live in. 
20 Children should learn responsibility. For example, helping with jobs or chores 
around the house. 
21 For me, a good parent iƐƚŚĞŝƌĐŚŝůĚ ?ƐďĞƐƚĨƌŝĞŶĚ ? 
22 In my view, parents should be a role model for their child. 
23 WĂƌĞŶƚƐƐŚŽƵůĚƐƉĞŶĚƚŝŵĞǁŝƚŚƚŚĞŝƌĐŚŝůĚƌĞŶĂŶĚďĞŝŶǀŽůǀĞĚŝŶƚŚĞŝƌĐŚŝůĚ ?Ɛ
interests. 
24 There is a link between good parenting and clear and consistent boundaries for 
behaviour.  
25 Children should be given praise, star charts and tangible rewards for good 
behaviour 
26 I believe children should be disciplined for bad behaviour 
27 Parents should spend quality time with their children. For example, eating meals 
together, sitting and talking together. 
28 Good parents tell their children regularly that they are loved 
29 Children should know that they can have a cuddle whenever they like 
30 For me, children know that their parents are always there for them, no matter 
what. 
31 There is a clear link between good parenting and giving children time out when 
they misbehave. 
32 In my opinion minor misbehaviours by children can be ignored 
33 I believe that sometimes parents have to be cruel to be kind. 
34 The parent-child relationship is about mutual respect  ? parents should trust 
their children and also apologise when it was the parents that was in the wrong. 
35 I believe good parents take the time to explain their rules and decisions to their 
child. 
36 /ƚ ?Ɛ recognised that good parents need to be in control of their own emotions. 
37 Parents should be organised and be able to plan ahead. 
38 There is a link between children having routine and order and good parenting. 
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39 Parents should encourage their child to believe that his/her views are important 
and worthwhile 
40 &ŽƌŵĞ ?ƉĂƌĞŶƚƐŶĞĞĚƚŝŵĞƚŽƚŚĞŵƐĞůǀĞƐ ?ĂďŝƚŽĨ ?ŵĞƚŝŵĞ ?ŝƐŝŵƉŽƌƚĂŶƚ 
41 Parenting can be learnt from books and by going on parenting courses. 
42 Good parents use consequences when children push the boundaries and/or 
behave inappropriately 
43 Parents should be loving, affectionate and kind 
44 WĂƌĞŶƚƐƐŚŽƵůĚƐƵƉƉŽƌƚĂĐŚŝůĚ ?ƐůĞĂƌŶŝŶŐĂƚƐĐŚŽŽůĂŶĚ ?ǁŚĞŶƚŚĞƚŝŵĞĐŽŵĞƐ ?
help them with their career. 
45 I believe parents should make their children happy. 
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Appendix C ± the distribution grid layout used in the Q-sort 
 
  
      
          
              
                  
                  
                      
+5 +4 +3 +2 +1 0 -1 -2 -3 -4 -5 
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Appendix D ± recruitment letter sent to managers of Children 
Centres 
 
Dear Colleague 
 
Thank you for allowing me to visit your Children Centre for the purpose of the 
collection of the data needed for my research study. Following on from our 
conversation I would like to provide more information about my research study. 
 
As you know I work as an educational psychologist in Northamptonshire. My 
role involves promoting the learning and development of children from 0-19 
years of age by working with schools, other professionals (i.e. Speech and 
Language Therapists, Specialist Teachers and Community Paediatricians), 
parents; and of course children. The focus of this study stems from my interest 
and experiences with parenting programmes. Within Northamptonshire there 
are numerous parenting programmes or activities in place. I have had 
experience of delivering parenting programmes (Quinn Parenting Programme); I 
am trained to deliver others (Solihull Approach Parenting Programme); and I 
have been involved in the development of tKHµ1RUWKDPSWRQVKLUH%DE\5RRP
3URMHFW¶,QDGGLWLRQWKHDXWKRULVDSDUHQWRIWZRFKLOGUHQDJHG\HDUVDQG
years. 
 
This research proposal is for a study using Q methodology to explore how 
SDUHQWVFRQVWUXFWWKHQRWLRQRIµJRRG¶SDUHQWLQJ7KHXQLTXHQHss of this study is 
two-IROG)LUVWLVWKHIRFXVRQZKDWSDUHQWVSHUFHLYHWREHµJRRG¶SDUHQWLQJDQG
the second is the use of Q-methodology. 
 
I am looking for approximately 50 parents (across 4 Children Centres) to 
complete a Q-sorting activity with me where they will be asked to map 45 
VWDWHPHQWVRQWKHVXEMHFWRIµJRRG¶SDUHQWLQJ7KH4-sort will take just a few 
PLQXWHVDQGLWFDQEHFRPSOHWHGZLWKLQWKHµ6WD\DQG3OD\¶VHVVLRQ,ZLOOEH
asking for some background information for the purposes of analysis but I will 
not be asking for any identifying information and of course all data collected will 
be kept strictly confidential. Participants do have the right to withdraw from the 
study at any point, even after the Q-sort has taken place. 
 
Once I have finished the study you will be welcome to have a copy of my 
findings and I am also happy to come back to your Children Centre to provide a 
debrief to yourselves and the parents. 
 
You may have further questions or queries and I would be happy to answer 
them as best as I can. Please contact me either via email on     or 
phone me 01933    
 343 
 
Appendix E ± recruitment poster sent to managers of Children 
Centres 
 
  
 “DǇ ŶĂŵĞ ŝƐ DĞů ^ŚŝƌůĞǇ ĂŶĚ / ǁŽƵůĚ ůŝŬĞ ƚo know what your 
ǀŝĞǁƉŽŝŶƚŝƐŽŶ “ŐŽŽĚ ?ƉĂƌĞŶƚŝŶŐ ? 
I would like to invite you to sort out some statements I have 
ĐŽůůĞĐƚĞĚŽŶ  “ŐŽŽĚ ?ƉĂƌĞŶƚŝŶŐ ? /ƚǁŽŶ ?ƚ ƚĂŬĞ ůŽŶŐĂŶĚǇŽƵƌĂŶƐǁĞƌƐ
will be kept completely confidential. 
 I will be at            
 on               
and             . 
I hope you will be able to help me. For further information please 
email me () or phone) or speak to       . 
d,E<^ ? ?
t,d ?^zKhZs/tWK/Ed ? 
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Appendix F ± script used to recruit parents to participate in study 
 
 
³+HOORP\QDPHLV0HODQG,ZRUk in Wellingborough but today I am here as a 
VWXGHQW,DPFRPSOHWLQJDVWXG\RQZKDWSDUHQWV¶WKLQNLVJRRGSDUHQWLQJ,
have put together a sort-of-game. I have collected 45 opinions from all different 
sources which all say an opinion about parenting. I would like to invite you to 
VRUWWKHPIRUPHIURPWKRVH\RXDJUHHZLWKWRWKRVH\RXGLVDJUHHZLWK,W¶V
completely anonymous and confidential but if you would rather not do it then 
that is absolutely fine. 
 
:RXOG\RXOLNHWRJLYHLWDJR"7KDW¶VJUHDWDQGeven if you decide half way 
WKURXJK\RXGRQ¶WZDQWWRFRQWLQXHWKDWLVVWLOODEVROXWHO\ILQH´ 
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Appendix G ± Comments provided by participants in relation to 
µSDUHQWLQJ¶ 
 
 
- How can children learn if they never see parents argue 
 
- You have children to have them, not abuse them! Look after them, not hurt them! 
 
- Need to spend time with child in the 1st few years and need to let them know they 
are loved. But you cannot always give into a child. 
 
- Parents should always give their child love 
 
- There were lots of comments I agreed with in principle but do not actively engage 
in. I do not work ± purely because we live far from my family. If circumstances were 
different then I believe this would directly affect my reasoning. 
 
- 3HRSOHFDQ¶WFUHDWHVXSSRUWQHWZRUNVLIWKH\ DUHQ¶WWKHUHVRLGHDODVLWLVLWLVRXWRI
SHRSOH¶VFRQWURO\RX¶UHQRWDEDGSHUVRQLI\RXGRQ¶WKDYHWKHP 
 
- Statement 25 ± a certain amount of good behaviour should be the norm though 
 
- Parenting books I think make people not trust their own judgement but a good 
family is all the opinion you need. 
 
- I also think letting them decide for themselves and be independent is the best for 
their development 
 
- Not only a parent can be a role model 
 
- I am particularly interested in comparing my parenting style to that of my twin sister. 
We both have children of similar ages but the differences in parenting is 
remarkable. I think a balance is always needed between being a relaxed parent 
and a strict parent. Discipline is important at the right time and place. It is very 
important to have children who are well mannered, polite and caring towards 
others. I also think expressing love to my children is very important so that they can 
trust that, even though I may tell them off sometimes that I do love them. You 
certainly cannot learn how to be a parent from a book because children throw lots 
of things / scenarios your way ± QRPDQXDOFRXOGFRYHUVRPHRIWKHWKLQJVZH¶YH
dealt with. 
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- Important things are giving your child love and attention. Helping them prepare for 
life ahead. 
 
- I think parenting is a family affair and it involves lots of responsibilities, support, 
affection etc. In my opinion we should enjoy and explore parenting. 
 
- ,WKLQNSDUHQWLQJFDQEHIXQEXWVRPHWLPHVVWUHVVIXOZKHQNLGVGRQ¶WGRDVWKH\DUH
told. 
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Appendix H ± Comments provided by participants in relation to the 
Q-sorting activity 
 
 
- Many of the comments/statements can be interpreted in many ways and they 
can be put into many contexts. 
 
- It has certainly given me food for thought ± thank you! 
 
- Most of thHVWDWHPHQWVGRQ¶WWDNHLQWRDFFRXQWWKHVLWXDWLRQ(JPRVWO\,
ZRXOGQ¶WEXWVRPHWLPHV,GRVRWKHVHZRXOGFKDQJHGD\E\GD\ 
 
- ,WZDVLQWHUHVWLQJWRORRNDWZKDWLVPRUHLPSRUWDQWWRPHDQGKRZZKDW¶V
important has changed over the years. 
 
- Some of the statements said very similar things so it was hard to fit them in and 
keep the priority 
 
- There is a lot to learn through this wonderful process. I think myself this is the 
PRVWLPSRUWDQWWKLQJIRUHYHU\SDUHQWWRUHIOHFWLQHYHU\SDUHQW¶VOLIH 
 
- Some comments quite similar also some are just as important as others but in a 
different way for example I think emotions are important and also accident 
aware just as important but on a different level. 
 
- I agreed with a lot more statements than disagreed 
 
- Would be a good group activity 
 
- Some comments depend on age of the child 
 
- I felt I agreed with a lot of the statements and some of them I think I need a lot 
more information to decide whether I agree or disagree. 
 
- Would have spent a lot longer deciding if I had the time. Makes you think about 
parenting. 
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 ,QWURGXFWLRQ 
 
The three research studies completed over the period of the doctorate course 
have all related to aspects of parenting. The first study focused on parents¶
perceptions of the judgements they make when their child presents with 
heightened emotions, such as anger, distress and frustration. The second study 
H[SORUHGKRZSDUHQWVFRQVWUXFWWKHQRWLRQRIZKDWLVµJRRG¶SDUHQWLQJ7KHWKLUG
study explored a school¶V DSSURDFK WR HQJDJLQJ SDUHQWV LQ GHFLVLRQ PDNLQJ
processes. 
 
This assignment will explore and discuss how the findings from these studies 
KDYH EHHQ GLVVHPLQDWHG WR WKH (GXFDWLRQDO 3V\FKRORJLVW UHVHDUFKHU¶V RZQ
SUDFWLFHDQG WKH UHVHDUFKHU¶V LPPHGLDWH6HUYice context and other colleagues 
and the impact this has had. There will also be reflection on barriers and future 
opportunities. 
 
 
 <HDU  6WXG\ 5HVHDUFK 8VLQJ 4XDOLWDWLYH
0HWKRGRORJ\± +RZGRSDUHQWVPDNHVHQVHRIWKHLUFKLOG¶V
behaviour during times of heightened emotions? 
 
2.2 Purpose of the study 
7KH UHVHDUFKHU¶V RZQ H[SHULHQFHV RI WKH RXWZDUG GLVSOD\ RI EHKDYLRXU E\
children of all ages when they are feeling frustrated and angry led to a curiosity 
into how parents make judgements about how to handle theLU FKLOGUHQ¶V
behaviour whilst they are exhibiting heightened emotions, in other words a 
µWDQWUXP¶ To further study this area, within the remit of employing qualitative 
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methodologies, the research focused on parental perceptions and how they 
construe theiUFKLOG¶VEHKDYLRXUGXULQJWKHVHWLPHVRIHQKDQFHGHPRWLRQ 
 
7KH OLWHUDWXUH UHYLHZ GUHZ RQ %RZOE\¶V $WWDFKPHQW 7KHRU\ ZKLFK RIIHUHG DQ
LQVLJKW LQWR ZK\ WKH FKLOG¶V DQG SDUHQW¶V SHUFHSWLRQ RI WKHLU UHODWLRQVKLS DUH
IXQGDPHQWDO LQ WKH FKLOG¶V GHYHORSLQJ DELOity to regulate their emotions (Hay, 
2001). Yet little systematic research had been carried out about how parents 
perceived their relationship with their child when the child was experiencing 
heightened emotion ± D WLPH ZKHQ WKH HIILFLHQF\ RI WKHLU FKLOG¶V ability to 
regulate their emotions was put to the test. 
 
Data was obtained from four semi-structured interviews with parents of children 
who fall into one of three age group categories (2-3 years of age; 7-9 years of 
age; 11-14 years of age) and analysis was completed using a grounded theory 
approach. The interpretative analysis proposed a grounded theory conceptual 
IUDPHZRUNIRUKRZSDUHQWVPDNHMXGJHPHQWVDERXWWKHLUFKLOG¶VEHKDYLRXU 
 
2.3 Outcome of the study 
This research study generated a grounded theory conceptual framework for 
KRZ SDUHQWV PDNH MXGJHPHQWV DERXW WKHLU FKLOG¶V EHKDYLRXU 7KLV IUDPHZRUN
encompasses the three higher order categories of: 
x )DFWRUVLQIOXHQFLQJSDUHQWV¶MXGJHPHQW 
x Factors being judged by parents 
x 3DUHQWV¶UHDFWLRQV 
From this study a possible explanation has emerged that through the process of 
IRUPLQJDPHQWDO UHSUHVHQWDWLRQSDUHQWVPDNHD MXGJHPHQWDERXW WKHLUFKLOG¶V
behaviour.  The model presents that the social cognitive processing strategy 
adopted is that the information that comes to mind at the point in time when 
SDUHQWVLQWHUDFWZLWKWKHLUFKLOGLQIRUPVWKHPHQWDOUHSUHVHQWDWLRQRIWKHFKLOG¶V
behaviour which determines the behavioural decision made by parents. This 
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was felt to be a useful framework for providing an explanation as to why some 
factors are more influential than others when parents make judgements about 
WKHLUFKLOG¶VEHKDYLRXU 
 
2.4 Impact of the study: current and potential future outcomes 
Systematic research into how parents perceived their relationship with their 
child when the child was experiencing heightened emotions has been limited. 
Although there are acknowledged limitations to this study the grounded theory 
contributed to providing a possible explanation to factors that influence the 
judgements parents make. 
 
2.5 Impact of the study: current and potential future outcomes 
2.5.1 Impact at a personal level 
This study served as the first of the research studies completed as part of the 
Doctoral Thesis. It was invaluable in developing strategies for recruitment of 
participants and developing a framework for semi-structured interviews.  
 
Grounded theory research is a labour intensive process requiring the 
management of large amounts of data during the initial coding stage. It also 
requires time management and organisational skills in being able to record, 
transcribe and analyse each interview prior to the commencement of the next 
interview. The process of completing this study helped to develop a discipline in 
time management which proved invaluable in the subsequent research studies. 
 
2.5.2 Impact at a professional level ± Educational Psychology Service 
The findings from this study were disseminated to the Educational Psychology 
Service. The presentation was given in two parts ± research methodology and 
findings of the research. The outcome of the presentation of the research 
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methodology was to develop the research skills of educational psychologists 
and raise their awareness of the methodology of Grounded Theory. Subsequent 
discussion focused on concerns that rose about the practicalities of carrying out 
a Grounded Theory study and the time required in collecting, preparing and 
analysing the data. 
 
The presentation on the findings of the research was of particular interest to 
educational psychologists as a possible framework to use in consultations with 
SDUHQWVDERXWXQGHUVWDQGLQJDQGPDQDJLQJWKHLUFKLOG¶VEHKDYLRXU 
 
 
3  <HDU  6WXG\ 5HVHDUFK 8VLQJ 4XDQWLWDWLYH
0HWKRGRORJ\ ± A Q-0HWKRGRORJ\ VWXG\ RI SDUHQWV¶
FRQVWUXFWLRQVRIµJRRG¶SDUHQWLQJ 
 
3.1 Purpose of the study 
This research piloted the use of Q-methodology for the main research thesis. It 
GHYHORSHG IURP DQ LQWHUHVW LQ SDUHQWLQJ DQG WKH UHVHDUFKHU¶V H[SHULHQFH RI
delivering parenting courses. A strong political agenda, underpinning both 
National Government policy and Local Authority practice, emphasised helping 
parents to strengthen their parenting skills. Other research showed that even 
though the desire to be a parent may be instinctive the need for being taught 
the knowledge, understanding and practice to help develop skills in parenting is 
also required. 
 
A review of the literature revealed that whilst there was much documented as to 
what constitutes good parenting this is based on the knowledge and viewpoints 
of professionals and known theories of child development. There was also 
UHVHDUFKXWLOLVLQJSDUHQWV¶YLHZSRLQWVDQGSHUFHSWLRQVRQZKDWFRQVWLWXWHVJRRG
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parenting through the use of interviews, focus groups, surveys and 
questionnaires. However little systematic research had been carried out to 
explore how parents construct thHQRWLRQRIµJRRG¶SDUHQWLQJ 
 
Q-methodology was deemed to be a suitable methodology for use in this study 
EHFDXVH LW µSURYLGHV UHVHDUFKHUV ZLWK D V\VWHPDWLF DQG ULJRURXV TXDQWLWDWLYH
PHDQVIRUH[DPLQLQJKXPDQVXEMHFWLYLW\¶0FNHRZQ	7KRPDVS7his 
study used Q-PHWKRGRORJ\ WR H[DPLQH KRZ SDUHQWV YLHZ WKH QRWLRQ RI µJRRG¶
parenting. 
 
3.2 Outcome of the study 
7KLV UHVHDUFK JHQHUDWHG WKUHH GLVWLQFW YLHZSRLQWV RQ WKH QRWLRQ RI µJRRG¶
parenting: 
1) Freedom to Grow ± these parents felt it is important to allow their 
children to have the freedom and space to grow. They also strongly 
VXEVFULEHWRWKHEHOLHIWKDWFKLOGUHQ¶VHPRWLRQDOQHHGVDUHLPSRUWDQWDQG
that a child should feel valued and loved by their parent. 
2) Teamwork ± the family is perceived to be a team as there is a strong 
sense of working together and mutually supporting each other. There is 
DOVR D VWURQJ EHOLHI LQ WKH SDUHQW¶V UROH LQ GLVFLSOLQLQJ DQG HVWDEOLVKLQJ
routine and order for their children. 
3) Demonstrative ± meeting the emotional needs of their child is very 
important to this viewpoint and being able to demonstrate their affection 
and love is strongly significant to their perspective of being a good 
parent. However, even though they feel it is important to make their 
children happy these parents do not necessarily feel this is achieved by 
giving their children what they want. 
These viewpoints reinforced the perception that parenting is a complex process 
DQG WKDW WKHUH LV QRW D VLQJOH GHILQLWLYH YLHZSRLQW RI ZKDW FRQVWLWXWHV µJRRG¶
parenting. 
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3.3 Impact of the study: current and potential future outcomes 
A uniqueness of this study was the use of Q-methodology. Notwithstanding the 
OLPLWDWLRQVRI WKLVVWXG\DV\VWHPDWLFH[SORUDWLRQRIKRZSDUHQWV¶FRQVWUXFWLRQV
were achieved. Three distinct viewpoints were generated which provide further 
LQVLJKWLQWRWKHQRWLRQRIZKDWLVµJRRG¶SDUHQWLQJ 
 
3.3.1 Impact at a personal level 
The use of Q-methodology in this study proved to be an important experience in 
preparation for the final thesis which also used Q-methodology. Valuable 
learning points included the development of the concourse and the subsequent 
Q-sample; and the importance of using pilot studies.  
 
Although the outcome of this study provided further insight into the notion of 
ZKDW LV µJRRG¶ SDUHQWLQJ WKH UHsearcher felt that whilst this insight was 
interesting it did not lead straightforwardly to clear practical applications. A 
learning point for the researcher was to ensure that the research questions 
were linked to possible application of findings. For example, how the newly 
gained information will be used and what is going to be the impact of having this 
information?  
 
3.3.2 Impact at a practice level - school or Service 
A poster summarising the methodology and findings of this study was produced 
for display at a county Educational Psychology training seminar. Of particular 
interest was the viewpoints generated and an outcome has been to incorporate 
these viewpoints into the parenting programme that is facilitated by Educational 
Psychologists and Children Centres. The viewpoints underpin a discussion with 
parents about the notion that there are many models of parenting and that there 
is not a single ideal model of parenting that parents should aspire to attain. 
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4 Years 3 and 4: Doctoral Research Project - Engaging with 
Parents in Decision Making Processes: a two phase Q-
PHWKRGRORJLFDOVWXG\H[SORULQJDVFKRRO¶VDSSURDFK 
 
4.1 Purpose of the study 
The initial inspiration for this research came from the publication of The Lamb 
Inquiry (DCSF, 2009) which brought the voice of parents, children and young 
people to the forefront of the Special Educational Needs (SEN) system. The 
Lamb Inquiry concluded that the SEN system works best when the schools, 
local authorities and parents operate in true partnership with each. One aspect 
of working in partnership is for parents to be involved in decision making 
processes as research indicates it helps promote and develop more meaningful 
engagement (Harris & Goodall, 2007). 
 
The literature review revealed that whilst there was a plethora of research 
exploring the types of activities that parents can be involved with there was no 
published research on why parents become involved in decision making 
processes and how that is enabled to happen. This study was conducted in two 
stages. The first stage used Q-methodology to illuminate the practice of an 
individual school regarding how they viewed engaging with parents in decision 
making. The second stage used a focus group and survey to explore the 
activities that the school employed in engaging with parents and which of these 
activities the parents viewed to be important, positive and worthwhile. 
 
4.2 Outcome of the study 
The Q-VWXG\JHQHUDWHG WZRYLHZSRLQWV µ3DUHQWVDV3DUWQHUV¶DQG µ5HVSHFWLQJ
DQG 9DOXLQJ 3DUHQWV¶ $OWKRXJK WKHUH ZHUH GLIIHUHQFHV Eetween the two 
viewpoints there were also several strong similarities. Both viewpoints placed 
parents at the heart of the process and strongly felt that it is of paramount 
importance that parents are respected and valued. That is, parents are viewed 
 358 
 
as partners in the process. Communication was also revealed as a theme that 
ran through both factors that is perceived as essential in developing a trusting 
and respectful two-way relationship. 
 
The findings from the second part of the study indicated that it is important and 
ZRUWKZKLOH IRU VFKRROV WR IRVWHU DQG GHYHORS SDUHQWV¶ LQWULQVLF PRWLYDWLRQ LQ
SDUWLFXODU SDUHQWV¶ VHQVH RI FRPSHWHQF\ DQG UHODWHGQHVV 7KH ILQGLQJV DOVR
UHLQIRUFHG WKH YLHZ WKDW SDUHQWV¶ SHUFHLYLQJ WKDW WKH VFKRRO ZDQWV WKHP WR EH
involved is a central and decisive factor for parental engagement. 
 
4.3 Impact of the study: current and potential future outcomes 
4.3.1 Impact at a personal level 
$QRXWFRPHRIFRPSOHWLQJWKHVWXG\KDVEHHQDUHIOHFWLRQRQWKHUHVHDUFKHU¶V
own practice of engaging with parents including: 
x prioritising returning parent contacts, e.g. phone calls, and following up 
promptly  on professional activities involving them;  
x DFNQRZOHGJLQJZLWKSDUHQWVWKDWWKH\DUHWKHµH[SHUW¶XSRQWKHLUFKLOG 
x making meeting arrangements according to the needs of parents;  
x allowing parents plenty of notice for meetings. 
An impact of this reflection has been the creation of a help-sheet for parents to 
give them prior understanding of what to expect at a consultation meeting with 
an educational psychologist. 
 
4.3.2 Impact at a practice level - school or service 
Findings from this research have been presented to the county Educational 
Psychology team. Of particular interest was the mapping of the activities that 
the study identified as being worthwhile onto the concepts of relatedness, 
competence and autonomy as factors which mediate intrinsic motivation (Ryan 
& Deci, 2007). Discussion ensued as to how educational psychologists could 
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VXSSRUW VFKRROV WR IRVWHU DQG GHYHORS D SDUHQW¶V PRWLYDWLRQ WR HQJDJH
especiaOO\ZLWKWKRVHSDUHQWVWKDWDUHGHHPHGDVµKDUGWRUHDFK¶RU µGLIILFXOW WR
HQJDJH¶6XJJHVWLRQVLQFOXGH 
x Offering training to schools to develop their awareness and knowledge 
on the issue of parental engagement 
x In consultations to schools making reference to the findings from this 
study 
x Producing a guidance document to send out to schools 
 
4.3.3 Impact at a policy level ± service, LA or national 
A leaflet aimed to raise awareness of the issues behind parental engagement 
was produced and distributed at a local authority conference on the Solihull 
Approach Model. The Solihull Approach promotes emotional health and well-
being in children and families. The model supports practitioners to work with 
children and families and supports parents and foster-carers to understand their 
child (Douglas, 2007).The conference was attended by professionals from all 
DUHDVRIWKHFKLOGUHQ¶VZRUNIRUFHLQFOXGLQJVFKRROVVRFLDOFDUHKHDOWKDQGWKH
voluntary sectors. All the leaflets had been distributed by the end of the 
conference. An adaptation to the leaflet is currently being planned to make it 
more parent-friendly. 
 
4.3.4 The next steps for dissemination 
7KHUHVHDUFKHUKDVEHHQDSSURDFKHGE\WKHORFDODXWKRULW\¶VSDUHQWLQJVXSSRUW
co-ordinator to provide consultation with regards to the drafting of the parent 
VXSSRUW VWUDWHJ\ ZKLFK ZLOO IRUP SDUW RI WKH ORFDO DXWKRULW\¶V WDUJHWHG HDUO\
prevention strategy. The researcher is also hoping to work together with the 
ORFDO DXWKRULW\¶V SDUHQW SDUWQHUVKLS VHUYLFH RIILFHU ZKR KDV UHVSRQVLELOLW\ IRr 
developing parental engagement to produce a guidance document for schools. 
,Q DGGLWLRQ WKH UHVHDUFKHU KDV EHHQ DSSURDFKHG E\ WKH ORFDO DXWKRULW\¶V
Education, Health and Care (EHC) Implementation Manager to consult on how 
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to develop a true working partnership with parents in the EHC process which 
includes looking at strategies to motivate and empower parents as well as 
training for professionals involved in the EHC process. 
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